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CHAPTER I 
INTRODUCTION 
Rationale.— One of the important areas of concern for teachers, 
administrators of schools, as well as for parents and workers in youth 
organizations is the question of manners of our elementary school 
children. Good manners are a phase of character education. They are 
based primarily upon consideration for others and upon the ability to 
put one's self in another's place. A person may be very intelligent 
but if he doesn't have good manners, his chances of success are few. 
Manners have been a subject of discussion since the beginning of 
civilization. In the early history of America, children approached their 
parents at no time without a bow, neither did they speak to their parents 
without some title of respect. They did not dream of dispute nor 
delaying to obey the command of their parents. 
TJhen some of these rules were quoted to the late Dr. Caroline B« 
Zackry, who was director of the Bureau of Child Guidance in New York 
City's public schools, she remarked that "rules so formal, if rigidly 
enforced, would make impossible a warm and spontaneous relationship and 
have the effect of separating a child from his parents." "A child's need 
for a warm and close relationship is so great," she said, "that normal 
children could never carry out rules so rigid, excepting, of course, 
as they tried to do it in order to buy affection and approval. A child 
1 
who was sure of affection couldn't possibly act so formally." 
Adults still wish children to exhibit the finest qualities of good 
- 
Catherine MacKenzie, Parent and Child (New York, 1949), p. 302. 
1 
2 
manners but we first wish to establish a close relationship with the 
child. "When a child feels warm and secure in his relationship with a 
parent,* states Dr. Zachry, "he comes to do the thoughtful things we like 
to have him do, and learns from our example the only kind of good 
1 
manners worth having." 
As principal of an elementary school, dealing with children daily 
and having a very deep love for and interest in children everywhere, the 
writer is very much concerned about the manners of our elementary school 
children and therein lies the motivation for this particular study. 
Statement of the Problem.-- The problem involved in this study was 
to determine the relationship, if any, between manners and mental ability, 
manners and adjustment of upper elementary urban school pupils, to compare 
boys and girls in these respective relationships, and to determine the sex 
differences, if any, in maimers. 
Definition of Terms.— For purposes of this study adjustment refers 
to "personality adjustment" as defined by the authors of the California 
Test of Personality, who state: 
Personality is not something separate and apart from 
ability or achievement but includes them; it refers rather 
to manner and effectiveness with which the whole individual 
meets his personal and social problem, and indirectly the manner 
in which he impresses his fellow.2 
Mental ability, in this study refers to the results as measured by 
the Otis Quick Scoring Mental Ability Test - thinking power or the degree 
of maturity of the mind. According to Otis: 
1 
Catherine MacKenzie, op cit.. p. 302. 
2 
Louis P. Thorpe, Willis W. Clark, and Ernest W. Tiegs, Manual of 
Directions - California Test of Personality (Los Angeles, 1942), p. 1. 
3 
It is possible only to measure the effect mental ability 
has had in enabling the pupil to acquire certain knowledge and 
mental skills. Of course the answering of some types of 
questions depends less upon schooling and more upon mental ability 
than the answering of others, and in making up the test the aim 
has been for the most part to choose that kind of question which 
depends as little as possible on schooling and as much as possible 
on thinking.! 
Manners in this study refers to those aspects of behavior measured by 
A Test On Manners For Juniors. 
Purpose of the Study.— The purpose of this study was to answer the 
following specific questions* 
1. What is the relationship, if any, between tested manners and tested 
mental ability? 
2. What is the relationship, if any, between tested manners and tested 
adjustment? 
3. How do boys and girls compare in these respective relationships? 
4. What are the sex differences, if any, manifested by boys and girls 
in their responses to the Test On Manners For Juniors? 
5. Is there a difference in manners, as tested, manifested by boys 
who fall in the upper part of the mental ability distribution when those 
bqys are compared with those who fall in the lower part of the mental 
ability distribution? 
6. Is there a difference in manners, as tested, manifested by the 
girls who fall in the upper part of the mental ability distribution when 
those boys are compared with those who fall in the lower part of the mental 
ability distribution? 
1 
Arthur Sc Otis, Manual of Directions For Beta Test Form A Otis Quick 
Scoring Mental Abilltv~Test ^New York. 1939^. P. 1. 
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7. la there a difference in manners, as tested, manifested by the 
boys who fall in the upper part of the adjustmental distribution when these 
boys are compared with those who fall in the lower part of the adjust¬ 
mental distribution? 
8. Is there a difference in manners, as tested, manifestai by the 
girls who fall in the upper part of the adjustmental distribution when 
these girls are compared with those who fall in the lower part of the 
adjustmental distribution? 
Description of Subjects.— The subjects used in this study are one 
hundred and fifty pupils (eighty boys and seventy girls) of the upper 
elementary grades of an urban elementary school who ranged in ages from 
nine to fourteen years with an average age of twelve years. The subjects 
represent the total enrollment of Grades 5, 6, and 7 of the school used 
in the study at the time the tests were administered. 
Description of Data Collecting Instruments.— The data collecting 
instruments used in this study were three tests! The Otis Quick Scoring 
Mental Ability Test - Beta Test Form A. The Otis Quick Scoring Mental 
Ability Tests comprise three tests, called Alpha, Beta, and Gamma. The 
three tests are designed for grades as follows* 
Alpha Test - Grades 1-4 
Beta Test - Grades 4-9 
Gamma Test - High Schools and Colleges 
Beta Test was chosen for this study because it was designed for the grades 
tested in order to secure necessary data for the present study. The test 
measures mental ability - thinking power or the degree of maturity of the 
mind. The California Test of Personality - Elementary Form A - . “ 
5 
Series Grades 4-9. A Profile of Personal and Social Adjustment was devised 
by Lewis P. Thorpe, Willis W. Clark and Ernest W, Tiegs. The test has 
been designed to identify and reveal the status of certain important 
factors in personality and social adjustment. It is divided into two 
parts: Self Adjustment and Social Adjustment. 
A Test on Manners (For Juniors) by Margaret Stephenson and Ruth L. 
Millet was designed to determine the extent to which upper elementary pupils 
respond to certain situations involving rules of good manners. It is 
divided into three main sections including manners in the home, at school 
and in public places. The statements are clearly stated in order that the 
pupils might answer Yes or No to each in accordance with what he terms as 
correct social conduct or manners. 
Method of Research.— The method of research used in this study was 
the Descriptive Survey, employing the technique of testing and statistical 
analysis of the data. 
Operational Steps.-»- Literature pertinent to the subject was reviewed 
throughout the study. 
The total enrollment of the upper grades (5, 6 and 7) of an urban 
elementary school was chosen as subjects for the study. Three tests were 
administered to these subjects. The tests given were: The Otis Quick 
Scoring Mental Ability Test - Beta Form A. The California Test of Personal»» 
itv Form A and A Test On Manners For Juniors by Margaret Stephenson and 
Ruth L. Millet. The subjects were one hundred fifty pupils of Grades 5, 6 
and 7 (eighty boys and seventy girls). 
After scoring the tests, the writer expressed the findings in tabular, 
graphic and textual form in order to answer the eight questions posed in 
the purpose of the study. Summary, implications and conclusions were 
drawn from the data collected. 
Survey of Pertinent Literature.— As far as the writer can ascertain 
no research exactly like this has been published; but some authors have 
worked on various aspects of the subject which might give pertinent points 
concerning the research as a whole. In order to identify the literature 
reviewed more specifically, the writer concerned herself with the related 
material in four categories; namely, (l) literature related to manners of 
children, (2) literature related to mental ability of children; (3) liter¬ 
ature related to adjustment of children, and (4) ideals and values as 
reflections of the middle class American Social order. 
Literature reviewed relating to manners of children reveal three out¬ 
standing facts* (l) a child comes to do the thoughtful things we like to 
have him do and learns from our example the only kind of good manners 
worth having when he feels warm and secure in his relationship with parents 
and other adults* (2) Much training in manners is received in the school 
since the child spends much of his time in the school* (3) Children often 
fashion their behavior or so called manners after adults who impress 
them. This influence may be good or bad. 
Zackry cited by MacKenzie expresses her views on manners thuslyj 
A child1a need for a warm and close relationship is so 
great that normal children could never carry out rules so rigid, 
excepting, of course, as they tried to do it in order to buy 
affection and approval. A child who was sure of affection couldn’t 
possibly act so formally.! 
The school furnishes a vast body of knowledge and skill, and it trains 
1 
Catherine MacKenzie, Parent and Child (New York, 1949)» p* 302. 
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children and young people in certain standard and accepted forms of behavior 
attitude, and idea. But its Indirect and informal functions are also of 
great importance, especially in matters of social participation and moral 
training. 
According to Young there are four basic purposes of the school today* 
(l) intellectual instruction, (2) training in skills and techniques, 
(3) health and (4) socialization and moral training. Young elaborates on 
the final purpose in the following statement* 
The school, in both direct and Indirect fashion, continues 
and elaborates the socializing and especially the moralizing 
processes already begun in the family and in other primary 
groups. There are certain standard rituals or school practices 
which assist in this matter. The very physical configuration of 
the classroom with the customarily fixed seats, demands for 
docility and obedience to the teacher who carries over the authori¬ 
tarian patterns of the parents, the requirements of lesson prepara¬ 
tion and recitation, the whole system of merits or school grades 
and certificates of promotion or graduation - all these and others 
induct the child into formalized patterns of social participation 
with his fellows. There is also a great deal of direct training in 
morality, both personal and public. The materials of literature, 
art and history, provide the heroes of our national state whom we 
are taught to revere. In short, the school furnishes the growing 
child with knowledge, skills, and socialization in patterns which 
not only give him much of his day-by-day activity but presumably 
prepare him for future participation in adult life.^- 
Ayer and Corman as cited by Seidman provide data on citizenship concepts 
of High School students. They summarized the results of a series of studies 
made under their supervision, in which they showed those activities adoles¬ 
cents identify with excellent and poor citizens, and how a method of guided 
experience in citizenship helps them increase their awareness of the respon¬ 
sibilities and activities that citizenship in a democracy entail. 
Kimball Young, Personality and Problems of Ad justment (New York, 1947), 
429. 
8 
These writers gave a number of students the opportunity to make certain 
suggestions concerning citizenship. The study reported suggests several 
general considerations: 
1. Specific responsibilities and duties of citizenship 
must be taught. It is not enough to say, for example, that 
freedom of the press is essential to continued democratic life; 
students must know specific ways they may use to defend and 
extend this freedom. 
2. Teachers must relate their programs, practices and 
approaches to student interest level. They must continue their 
motivation. 
3. Students must be led to understand, by means of laboratory 
experience in the community, the relation of democratic, political 
values to their present concerns. 
4* Pupil experience in citizenship behavior needs to be 
extended beyond such areas as the necessity for voting. 
5* Students must be brought to see the relationship between 
the day-to-day activities of those with whom they have immediate 
contact and citizenship.1 
Children often fashion their behavior or so called manners after adults 
who impress them. Havighurst, Robinson and Dorr, cited in Seldman have 
studied the development of the ideal self of young people from ages eight 
to eighteen. The study shows a developmental trend in the ideal self of 
the following natures 
The ideal self commences in childhood and early adolescence 
through a stage of romanticism and glamour, and culminates in 
late adolescence as a composite of desirable characteristics 
ishich may be symbolized by an attractive, visible young adult, 
or may be simply an imaginary figure.2 
The environment of the child has a great effect on his ideal self. 
Havighurst, Robinson and Dorr conclude their discussion of the ideal self 
with the following paragraph: 
There is a great deal of evidence that the ideal self is 
deeply influenced by association with people who are in 
Jerome M. Seidman, The Adolescent (New York, 1953), p* 365. 
2 
Ibid., p. 300. 
9 
positions of prestige because they are older, more powerful, 
and better able to get the desirable things of life than the 
child or adolescent who observes them. Our study adds to 
this evidence. A boy or girl combines qualities of parents 
with qualities of attractive, successful young adults into a 
composite ego-ideal. The inference is clear that schools, 
churches and youth-serving agencies influence the ideals of 
youth as much or more through the presence and behavior of 
teachers, clergy, and yough-group leaders as through their 
verbal teachings.1 
2 
Remmers and Weltman as cited in Seidman, made a study of the attitude 
Interrelationships of youth their parents and their teachers. They found 
that the degree of similarity in attitude depends upon the specific atti¬ 
tude. They also have noted that the attitudes of older adolescents 
resembled those of their parents less than did the attitudes of younger 
adolescents. This would suggest that schooling may have a cumulative effect 
which becomes more pronounced in the older age groups, whereas the reverse 
holds in the case of parental influence. 
3 
Taba as cited in Seidman gives some understanding of the moral beliefs 
of sixteen year-olds. She expresses it in a code of morals with respect 
to the qualities of friendliness, honesty, loyalty, moral courage, and 
responsibility. She found that young people sixteen years of age are under¬ 
developed in the ability to apply moral beliefs to their daily experiences, 
and tend to resolve their conflicts by using stereotyped slogans rather 
than value judgments. 
Terman in Carmichael's manual discusses the general Intelligence of 
boys and girls based upon the collection of statistical data by many 
1 
Jerome M. Seidman, oj>, cit.. p. 314. 
2 
Ibid., p, 320. 
3 
Ibid., p. 329. 
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Investigators. A table compiled by Kuznets and McNemar (1940) brought 
together the pertinent data of twelve studies reporting sex comparisons 
for large groups and for a wide range of ages on such tests as the 1916 
Stanford-Binet, the Pressey intelligence Testy the McCall multi-mental 
test, and the Spearman test. Of the 56 sex-age comparisons in this 
table 28 favored boys, 25 favored girls and 3 gave zero difference. Terman 
concluded that from these investigations "on testing children the sex 
differences found were so small and so inconsistent in direction that no 
1 
positive claim could be made for the superiority of either sex at any age." 
Every culture provides not only a set of patterns that are 
applicable to all members of the society. It also formally 
recognizes age, sex, occupational, and other statuses and 
supplies blueprints for the training individuals to play roles 
that correspond to these statuses. Each person's level of 
aspiration for success in playing his roles as culturally defined 
varies, but no personality escapes the molding influences of one 
set of roles as opposed to another. Even within the family at an 
early age the role of son as opposed to daughter makes a differentiating 
demand upon the developing personality. Once the child moves outside 
the family circle, membership in an age-sex category and later in 
an occupational group defines his relationship to the total society 
and delimits his cultural participation.^ 
Terman further states that} 
Personality is perceived in that behavior of an individual 
which distinguishes him from other individuals trained by similar 
social controls. Persons who show relatively little anxiety and who 
make new social adjustments easily may consequently be distinguished, 
upon a psychological basis, from other individuals of roughly similar 
social training who exhibit great difficulty in learning new haMts or 
who are unable to learn at all. Differences in personality are most 
clearly revealed in learning situations, for the degree of generalized 
anxiety, experienced by an individual greatly affects his learning time.^ 
1 
Leonard Carmichael, Manual of Child Psychology (New York, 1949), 
p. 989. 
2 
Kimball Young, on.cit.. p. 429. 
3 
IWd., p. 433. 
11 
1 
Langdon and Stout made a study of the discipline of well adjusted 
children. They concluded that "Children act better when their parents 
and people associated with them create a feeling of belonging. This makes 
the child want to act better." 
The systems of social rank which exist in American society differ in 
degree; that is, they differ with respect to the opportunity allowed an 
individual living within the system to move into a stratum other than that 
In which he is living. 
Literature reviewed relating to ideals and values as reflections of the 
middle class American Social order reveal one outstanding fact. This fact 
is well expressed by Davis as he discusses the mystery of personality! 
In our society, an individual is born into a family which 
is a member of a socially ranked group. His family's economic, 
social, and sexual .participation is largely limited to its own 
group. He is controlled by his social position, not simply 
in the formation of his early habits, but throughout his life. 
He is controlled by the punishment which he receives from groups 
above and below him to restrict his participation, that is, to 
keep him in his social place. The effect of such punishment is 
usually to prevent him from learning new habits, and thus from 
increasing his privileges. Barriers upon interclass participation 
thus set up differential reinforcements for each group; the nature 
of these social reinforcements is ultimately determined by the 
kind of privileges which the group is allowed to attain.2 
Hurlock expressed her views on the same subject as follows! 
Morality may vary from one group to another, depending 
upon what has been accepted by the group as the socially approved 
form of behavior. Even within a community different social 
classes often have their own individual codes of approved 
behavior which differ markedly from those of the other social classes 
of the same community. Moral behavior, thus, is a matter of what the 
group to which the individual belongs believes is right and therefore 
1 
Grace Langdon, These Well-Adjusted Children (New York), pp. 321-22. 
2 
Allison Davis, Children of Bondage (Washington, D. C., 1940), p. 12. 
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gives its approval. The baby, for example, is neither moral 
nor immoral. He is nonmoral in the sense that his behavior is 
not guided by moral standards. Before he can behave in a moral 
way, he must learn what the group to which he belongs believed 
to be right or wrong. This he will learn gradually through the 
childhood years, partly from imitating the behavior of those 
with whom he most often comes in contact.-*- 
The following statement made by Davis summarizes the ideals and values 
as reflections of the American Social Order* 
The structure of men’s bodies is for all practice purposes 
the same everywhere; the difference between groups is in their 
cultures, their social heritage. Men behave differently as 
adults because their cultures are different; they are born into 
different habitual ways of life, and these they must follow 
because they have no choice.2 
Whether a class of people is regarded as super-ordinate or subordinate 
in relation to another class is likewise determined empirically by observ¬ 
ing the status evaluations of the classes themselves. Conversely upper 
class and middle class individuals regard lower class people as inferior 
in status, and restrict their intimate participation accordingly. The 
upper class likewise subordinates middle class persons and evaluates 
their class behavior as a mark of an inferior status group. 
Within European and American urban societies with similar occupa¬ 
tional and social systems, the rigidity of the social class structure 
apparently increases with the age of the society. American class systems 
allow a faster rate of mobility than European. In this country, social 
mobility seems to be more frequent and rapid in the West than it is in 
the East and old South. The complexity of stratification within a class 
1 
Elizabeth B. Hurlock, Child Development (New York, 1950), p. 434» 
2 
Allison Davis, 0£. clt.. p. 4. 
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system likewise seems to increase with the size and with the degree of 
socio-economic differentiation of the community. 
According to Davis, in the study of human motivation in our society: 
The analysis of the social class pressures and rewards is of 
major importance. A child is trained principally by his family, 
his family's social cliquej the goals and sanctions of both the 
family and the intimate social clique are determined principally 
by the class ways, that is, by the criteria of status in their 
part of the society.1 
A social class is to be thought of as the largest group of people 
whose members have intimate social access to one another. A class is 
composed of families and of social cliques. The interrelationships 
between these families and cliques, in such informal activities as 
visiting, dances, receptions, teas and larger informal affairs, consti¬ 
tute the structure of a social class. 
Hartshorns and May as cited in Seidman made a series of studies known 
as The Character Education Inquiry. The character education inquiry was 
launched at Teachers College Columbia University, in September 1924, et 
the request of, and under a grant from the Institute of Social and 
Religious Research and was conducted under the general supervision of 
Professor E. L. Thorndike. Hartshorns and May were interested in finding 
answers to the following questions* 
1. If an adolescent is dishonest in one situation, can we 
predict his honesty in another situation? 
2. What is the relationship between knowledge of right 
conduct and right conduct itself? 
3. What is the relationship between honesty and socio¬ 
economic background?2 
1 
Allison Davis, oj>. clt.. p. 15. 
2 
Jerome M. Seidman, The .Adolescent (New York, 1953), p. 286. 
Hartshorne and May devised a series of tests known as the Moral 
Knowledge tests, constructed in order to measure the child's ability to 
foresee the types of consequences that might follow from simple types of 
activity, such as starting across the street without looking both ways, 
getting into fights on the playground... and similar commpnplace activi¬ 
ties well within the range of experience of school children. Another 
test was the provocations test. The children were presented with such 
conduct as lying, cheating, stealing, and the like. Hartshorne and May 
were interested in finding out under what conditions the child would 
justify stealing or lying. Still another type of test attempted to find 
out what a child regards as the most sensible, useful and helpful thing 
to do in a wide variety of social situations. The tests devised by 
Hartshorne and May known as the moral Knowledge Tests, have satisfactory 
statistical reliability and validity. Their scientific quality is on a 
par with the best intelligence tests and school achievement tests. 
The second set of tests known as the conduct tests included four 
types of behavior - deception, co-operation, inhibition and persistence. 
In the study of honesty, or rather its opposite, deceit, the sample is 
made of the tendencies of children to cheat, steal and lie. Of the 
cheating type of conduct, Hartshorne and May took fourteen samples of 
classroom situations; four of the situations involved athletic contests, 
three of the situations involved parties or parlor games, and two, school 
work done at home. 
Hartshorne and May concluded from their research that no one of these 
tests was an adequate measure of all there is to character. The question 
before them was whether or not any combination of them in any sense adequately 
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measures character. It was at this point that they decided to use the 
experimental method of research. "The total number of children in these 
three populations was 850. The total group was given nearly all of the 
1 
character tests just listed." 
The conclusion reached as a result of the attempts to construct satis¬ 
factory character tests is that character certainly cannot be measured 
adequately by any single or simple test. On the other hand, if a large 
number of samples of conduct, knowledge, attitude, intelligence background 
and social adjustment are taken, and if the general algebraie level for 
each individual is determined and at the same time, if the variability of 
each individual scores around his own mean is computed, a combination of 
these two values will indeed yield an index of score of character. 
Probably the most significant part of the studies made by Hartshorne 
and May is the theory of specificity. Moral education has been built on 
the assumption that character is a structure of virtue and vices. Some 
openly advocate that character is after all, a kind of algebraic summation 
of virtues and vices. Hartshorne and May collected information to prove 
that there is no such thing as a unified trait of honesty residing within 
an individual. 
The evidence from the specificity of conduct is according to 
Hartshorne and May as cited in Siedman: 
(l) the low intercorrelation between sample tests of the same 
type of behavior, (2) the normal distribution of honesty scores in 
a population of children and (3) the tremendous difference in the 
amount of dishonesty they elicit. Most children are sometimes 
1 
Jerome M. Seidman, oj>, cit., p. 471. 
16 
\ 
honest and sometimes dishonest. 
Hartshorns and May reached the conclusions that there are certain 
factors related to character. These factors are age, sex, intelligence, 
physical condition and health, socio-economic background, cooperation 
of parents, resemblance of siblings and schooling. 
There was no correlation between age and conduct, except, perhaps, 
in the case of the scores or the persistence tests in their study. 
The tests showed no consistent sex differences in the matter of decep¬ 
tion but rather wide and significant differences in service and sex 
control. 
The correlations between honesty and intelligence are on the whole 
positive and high. They vary, however with different types of tests and 
in different populations. 
The relation between character, as measured by the test of Hartshorns 
and May, and physical strength of arm and leg muscles and lung capacity, 
is practically zero. 
The social and economic background of the children shows a very 
significant relation to honesty and moral knowledge, as it does also to 
intelligence. 
Hartshorne and May found that children of the parents, who cooperated 
with them were more cooperative in school than children of parents who 
did not cooperate. 
These investigators also discovered that deception runs in families 
to about the same extent as eye color, intelligence and physical traits; 
1 
Jerome M. Seidman, oj>. cit.. p. 4^6. 
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that is, the correlation between siblings in the honesty tests is 
around ,50. 
The investigators also discovered that children enrolled in Sunday 
schools exhibit more desirable conduct than the children who are not 
enrolled in Sunday Schools. On the other hand, there is practically no 
correlation between frequency of attendance at Sunday school and conduct. 
The better trained children are the ones enrolled in Sunday School, 
Different types of school experiences are aceompained by differences 
in the conduct, knowledge and attitudes of children. According to 
Hartshorne and May, children who attend private schools, particularly the 
more progressive schools, are markedly more honest in their school work 
than are children who attend conventional public schools. 
Summary of Pertinent Literature.-- Summary of literature related to 
the present study reveals the following pertinent facts! 
1. A child comes to do the thoughtful things we like to have him do 
and learns from our example the only kind of good manners worth having 
when he feels warm and secure in his relationship with parents and other 
adults. 
2. The school furnishes a vast body of knowledge and skills, and it 
trains children and young people in certain standard and accepted forms 
of behavior attitudes, and ideas. 
3. Children often fashion their behavior or so called manners after 
adults who impress them. 
4. The environment of the child has a great effect on his ideal self. 
5. The inference is clear that schools, churches and youth-serving 
agencies influence the ideals of youth as much or more through the 
presence and behavior of teachers, clergy, and youth-group leaders as 
through their verbal teachings. 
6. A child iraist feel a warm and close relationship with his parents 
and other adults in order to be a charming as well as well mannered indi¬ 
vidual* 
7. The sex differences found by many investigators were so small 
and so inconsistent in direction that no positive claim could be made 
for the superiority of either sex at any age. 
3. A child is trained principally by his family, his family's social 
clique; the goals and sanctions of both the family and the intimate social 
clique are determined principally by the class ways, that is the criteria 
of status in their part of the society. 
9. Children, as adults, behave differently because their cultures are 
different; they are born into different habitual ways of life and these 
they must follow because they have no choice, 
10. Within European and American urban societies with similar occupa¬ 
tional and social systems, the rigidity of the social class structure 
apparently increases with the age of the society. 
11. Social classes have their own individual codes of behavior. Even 
within a community different social classes often have their own indivi¬ 
dual codes of approved behavior which differ markedly from those of the 
other social classes of the same community. 
12. No one test is a measure of all there is to character but if a 
large number of samples of conduct knowledge, attitude, intelligence back¬ 
ground and social adjustment are taken, and if, the general algebraic level 
for each individual is determined and at the same time, if the variability 
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of each individual scores around his own mean is computed, & combination 
of these two values will indeed yield an index or score of character. 
13. Moral education has been built on the assumption that character is 
a structure of virtues and vices. 
14* According to Hartshore and May the evidence for the specificity 
of conduct is (l) the low intercorrelation between sample tests of the 
same type- of behavior, (2) the normal distribution of honesty scores in 
a population of children and, (3) the tremendous differences in situations 
in the amount of dishonesty they elicit. Most children are sometimes 
honest and sometimes dishonest. 
CHAPTER II 
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 
This chapter presents, analyzes, and interprets data pertinent to the 
main purpose of the study. 
The writer was interested in securing statistical facts from tests 
administered in order to answer the eight questions posed in the purpose 
of the study. 
Performance of Subjects on the Test on Manners for Juniors.— Due to 
the fact that norms were not given on A Test On Manners For Juniors, the 
writer derived her own norms by administering the test to one hundred 
subjects who reside in the same eity and attend school in the same system 
with the subjects used in the study. The conclusions were drawn on the 
basis of the raw scores obtained and calculations of the mean,, median 
standard deviation, 5th, 10th, 20th, 25th, 30th, 40th, 50th, 60th, 70th, 
80th, and 95th percentiles of the one hundred pupils as compared with the 
calculations in like manner of the one hundred fifty subjects used in this 
study. 
Tables 1, 2, and 3 and Figure 1 and 2 reveal the fact that the subjects 
used in this study gave similar responses to those subjects in School A 
which were used to derive norms. The following pertinent facts were 
revealed. There was very little statistical difference shown in the results 
obtained by the two groups. The crude modes were the same. There was very 
little statistical difference shown in the results obtained by the two 
groups. The crude modes were the same. There was a difference in the 
medians of the two groups of 3.56 and a difference of 1.02 in the means. 
The difference in percentiles varied from .19 at the 70th percentile 
20 
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to 12.12 at the 90th percentile. The two groups were so similar in their 
test performance, the writer could draw the conclusion that the two groups, 
id est, the subjects of the present study and the criterion group were 
drawn from the same parent population in so far as the behavior measured 
by a Test of Manners is concerned. 
TABLE 1 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF ONE HUNDRED FIFTY 
SUBJECTS ON A TEST ON MANNERS FOR JUNIORS 



















5- 9 2 
N - 150 
Mean - 50.93 
Median - 52.19 
S.D* - 23.70 
The percentile graph presented in Figure 1 shows this graphic similarity 
On the vertical axis the closest relationship is seen at the 7oth percentile 
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TABLE 2 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF ONE HUNDRED UPPER 
ELEMENTARY URBAN SCHOOL PUPILS USED IN COMPARISON WITH 
THE ONE HUNDRED FIFTY SUBJECTS 


















5- 9 3 
N - 100 
Mean - 51.95 
Median - 55.75 
S.D. - 17.30 
and the greatest difference of 12.12 is shown at the 90th percentile. 
Performance of the Subjects on the Otis Quick Scoring Test of Mental 
Ability.-- The one hundred fifty subjects used in the study made Beta IQ's 
ranging from 54 to 107 with a mean of 77.50. Table 4 presents the raw 
scores of the one hundred fifty subjects on The Otis Quick Scoring Mental 
Ability Test. The mean, median and standard deviation of this distribution 
TABLE 3 
COMPARISONS OF THE MEASURES OF CENTRAL TENDENCY, THE STANDARD DEVIATIONS AND PERCENTILES OF THE ONE HUNDRED 
FIFTY SUBJECTS WITH ONE HUNDRED SUBJECTS IN OTHER URBAN SCHOOLS 
P P P P P P P P P P P P 
Subjects Mode Me- Mean S.D. 5 10 20 25 30 40 50 60 70 80 90 95 
N! - 150 dian 
62.00 52.19 50.93 23.70 16.38 22.63 28.79 32.94 40.21 45.86 52.19 58.59 62.75 69.50 79.50 86.00 
School 
A 62.00 55.75 51.95 17.30 9.50 29.36 34.50 41.59 43.67 48.44 55.75 59.78 62.56 66.00 67.38 90.33 




Fig. 1.—Percentile graph of the raw scores 
of 150 urban upper elementary school pupils and 100 



















Fig. 2.—Frequency polygon representing raw scores made 
i Test On Manners for Juniors by 150 subjects and 100 pupils 
school A - Grades 5, 6, and 7* 
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are shown in the same table. In comparing the performance on the Otis 
Quick Scoring Mental Ability Test of the subjects used in the study with 
the pupils representing various populations aggregating 100,000 pupils, the 
writer presents Tables 5 and 6 respectively. The statistical data as shown 
reveal the fact that the subjects used in the study rate very low in com¬ 
parison with the pupils used in the Otis study. Fifty per cent of the 
pupils used in the Otis study made IQ's of 100 or over and only 7 per cent 
of the subjects in the present study made IQ's of 100 or over. Otis found 
in his study also that some pupils made IQ's of 150 or over. The highest 
IQ made by the subjects of the present study was 107. The statistical data 
also show that 50 per cent of the pupils used in the Otis study made IQ's 
of 100 or less wherein 95 per cent of the subjects in the present study 
made IQ's of 100 or less. 
From the above statistical facts, the writer concludes that pupils re¬ 
presenting the same parent population as the subjects of this study rate 
in the lower level of intelligence in comparison with 100,000 pupils 
representing various other populations. 
Performance of Subjects on the California Test of Personality.— The 
one hundred fifty subjects used in the study including eighty boys and 
seventy girls made raw scores ranging from 55 to 135 with a range of 81* 
There is a total possible raw score of 144 on The California Test of Per- 
sonality, therefore pupils making the highest score made nine points less 
than the highest possible score. 
In comparing the performance of the subjects in the present study with 
the percentile norms of Thé California Test of Personality, the writer pre¬ 
sents Table 7 and Figure 4, a distribution of the raw scores of 150 subjects 
27 
on the California Test of Personality. 
TABLE 4 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF ONE HUNDRED FIFTY 
UPPER ELEMENTARY SCHOOL PUPILS ON THE OTIS-QUICK SCORING 
MENTAL ABILITY TEST - FORM F, BETA FORM A 
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Fig. 3.—Frequency polygon representing the 
scores of 150 upper elementary school pupils on 
Otis Quick-Scoring Mental Ability Test. 
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TABLE 5 
PER GENT OF SUBJECTS OF THE PRESENT STUDY MAKING VARIOUS 
BETA IQ's ON THE OTIS QUICK SCORING MENTAL ABILITY 
TEST 








None 150 or over - 50 or less 
None 142 or over 2 58 or less 
None 136 or over 3* 64 or less 
Nbne 126 or less 26 74 or less 
None 121 or less 46 79 or less 
None 111 or over 71 89 or less 
1 107 or over 86 93 or less 
7 100 or over 95 100 or less 
TABLE 6 
PER CENTS OF PUPILS MAKING VARIOUS IQ's REPRESENTING POPULATIONS AGGREGATING ONE HUNDRED THOUSAND PUPILS 








1/10 of 1% 150 or orer 1/10 of 1% 50 or less 
1/2 of 1% 142 or over 1/2 of 1% 58 or less 
1% 136 or over 1% 64 or less 
5% 126 or over 5% 74 or less 
10% 121 or over 10% 79 or less 
25% 111 or over 25% 89 or less 
33 1/3% 107 or over 33 1/3% 93 or less 
50% 100 or over 50% 100 or less 




FREQUENCY DISTRIBUTION OF THE RAW SCORES OF ONE HUNDRED FIFTY 
UPPER ELEMENTARY SCHOOL PUPILS ON THE CALIFORNIA TEST OF 
PERSONALITY - FORM AA 









95- 99 7 
90- 94 10 
85-89 8 
80- 84 7 
75- 79 15 
70- 74 15 
65- 69 10 
60- 64 6 










Fig. 4.— Frequency polygon representing the raw scores 
of 150 upper elementary school pupils on the California Test 
of Personality - Form AA* 
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According to the Percentile Norms given in The California Test of 
Personality presented in Table 8 of this study, the subject of the present 
study making the highest total adjustment raw score of 135 fell at the 55th 
percentile. The median (90.21) on the distribution fell at the 10th per¬ 
centile, the mean 107*37 fell at the 25th percentile. From the statistical 
facts shown above, the writer concludes that pupils representing the same 
parent population as the subjects used in this study rate on the lower level 
of adjustment and might be termed as poorly adjusted children when compared 
with the norms as set up by the authors of The California Test of Personality. 
The Relationship Between Tested Manners and Tested Mental Ability.— The 
writer was concerned with determining the relationship, if any, between 
tested manners and tested mental ability. By use of The Correlation Chart 
For Computation of The Pearson Product-Moment Coefficient of Correlation, 
Chart No. 1 presented in the Appendix, computation revealed the statistical 
fact that there is a significant relationship between tested manners and 
tested mental ability manifested by the one hundred fifty boys and girls 
used in this study. This statement is substantiated by the fact that the 
obtained ttrH (.40) is more than three times the size of its standard 
error ( *07). It may be concluded then that boys and girls drawn from the 
same parent population as the subjects used in this study would likely show 
a significant relationship between manners and mental ability. It can be 
stated therefore that there is a tendency for boys and girls similar to 
those used as subjects in the present study to maintain about their same 
relative ranks on particular tests of manners and mental ability* 
The Relationship Between Tested Manners and Tested Adjustment.— The 
writer was also interested in determining the relationship, if any, between 
TABLE 8 
PEECENTILE NORMS - CALIFORNIA TEST OF PERSONALITY - 1953 REVISION 
Percentile) 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 




1-30 31-36 37-43 44-50 51-56 57-61 62-65 66—68 69-71 72-74 77 80 83 86 90 
Social 75- 79- 83- 86— 88- 
Adjust- Score) 
ment 
1-25 26-33 34-41 42-48 49-54 55-59 60-63 64-66 67-70 71-74 78 82 85 87 90 
Total 149- 156- 163- 169- 174- 
Adjust- Score) 1-55 56-69 70-84 85-98 99-110 111-120 121-128 129-134 135-H1 142-148 155 162 168 173 180 
ment 
1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
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tested manners and tested adjustment. By use of The Correlation Chart 
For Computation of The Pearson Product-Moment Coefficient of Correlation 
as shown in Chart No. 2 of the Appendix, computation revealed the statis¬ 
tical fact that there is a significant relationship between tested 
manners and tested adjustment of the one hundred fifty boys and girls used 
as subjects. This statement is substantiated by the fact that the 
"r" (.37) in this distribution Is more than three times the size of its 
standard error «07. This indicates that pupils in the same parent popu¬ 
lation and of the same average age level as those of the subjects used in 
this study would be expected to show a significant relationship between 
manners and adjustment. It can also be stated that there is a tendency 
for boys and girls similar to those used as subjects in the present study 
to maintain about their same relative ranks on particular tests of 
manners and adjustment. 
Sax Comparisons of These Relationships.— The writer's next purpose 
was to find how boys and girls compared in these relationships. Table 9 
presents statistical data comparing the "r's" between tested manners and 
tested mental ability of the eighty boys and seventy girls used in the 
study. The boys' "r" (.71) and the girls' Mrw (.29) obtained by corre¬ 
lating tested manners and tested mental ability were transformed to "z" 
as presented in Table 9, page 36. The MzM for the girls was .299, for the 
boys .887. The standard error of the difference between the two "z's" (.17) 
1 
was determined by use of the formula presented in the footnote below. 
TABLE 9 
COMPARISON OF RELATIONSHIPS, MANNERS AND MENTAL ABILITY 
Distribution Chart Area r is< Z 2B-2g z - z B g ZB * 2g . 
2 * Zg 




















Significant difference between the two "r's" in favor of the nr" derived from the test performances of 
the 80 boys. 
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The significance ratio obtained by dividing the arithmetic difference .588 
between the two "a's" by the standard error of this difference was found 
to be 3*46 which indicates when interpreted in terms of the normal curve 
that there is a statistically reliable difference between the boys' *rn and 
the girls' "r". This indicates that when boys are compared with girls in 
tested manners and mental ability, it is more, likely that the correlation of 
boys will be higher than that of girls. It may be concluded then that 
although manners and mental ability are significantly related in the 
positive direction in both boys and girls the relationship between the two 
traits is significantly higher in the male sex than in the female sex. 
Table 10 presents statistical data comparing correlated tested manners 
with tested adjustment of the eighty boys and seventy girls used in the 
study. The boys "r" (.32) and the girls "r" (.38) obtained by correlating 
tested manners and tested adjustment were transformed to "z's". The 
boys’ "z" was .332 and the girls'"z" (.400). The standard error of the 
difference between the two "z's" (.17) was determined by use of the for¬ 
mula presented in the footnote on page 35* The significance ratio was 
obtained by dividing the arithmetic difference between the two "z's" by 
the standard error of this difference. 
The critical ratio of .40 indicates that there is no significant 
difference between the "r" derived from correlating girls' manners scores 
and girls' adjustment scores and that derived from correlating boys' 
manners scores and boys adjustment scores. It is possible to conclude, 
then, that although manners and personality adjustment are significantly 
positively related in the ease of both boys and girls, these traits are 
no more highly correlated in one sex than in the Other. 
TABLE 10 
COMPARISON OF RELATIONSHIPS, MANNERS AND ADJUSTMENT 
Distribution Chart Area r z ZB - zg zB - zg 
ZT, - z 
7 y 
4
B “ Zg 




.321 .10 .332 
.0682 .17 .40 








Insignificant difference between the two "r's** 
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Sex Differences In Tested Manners.— The writer*s next purpose was 
to determine the sex differences, if any, manifested by boys and girls 
on their responses to A Test On Manners. Tables 11 and 12 and Figures 5 
and 6 present data concerning the manners tests results for boys and 
girls. 
TABLE 11 
FREQUENCY DISTRIBUTION OF THE RÆ SCORES OF SEVENTY UPPER 
ELEMENTARY SCHOOL GIRLS ON A TEST ON MANNERS FOR JUNIORS 

































Fig. 5.—-Frequency polygon representing the raw scores 




FREQUENCY DISTRIBUTION OF THE RAW SCORES MADE BY EIGHTY 
UPPER ELEMENTARY SCHOOL BOYS ON A TEST ON MANNERS 
FOR JUNIORS 




























Table 13, page 43» presents statistical data showing sex differences on the 
responses made on A Test On Manners. The mean of the girls was found to 
be 52.21 and the mean of the boys 49.94* The standard error of the girls1 
mean was 2.58 and the standard error of the boys mean was 3.00. The 
difference between the two means 2.27 was divided by the standard error of 
this difference and a ratio of .57 was obtained. When interpreted in 
& 
Raw Scores 
Fig. 6.— Frequency polygon representing the raw 
scores made by 80 upper elementary school boys on A Test 
On Manners for Juniors. 
TABLE 13 
SBC DIFFERENCES IN TESTED MANNERS 
Sex N 











Female 70 52.21 2.58 
2.27 3.95 .57 NO 
Male 80 49.94 3.00 
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terms of the normal curve, the ratio was found not to indicate a signi¬ 
ficant difference* This indicates that boys and girls show no difference 
in their responses to A Test On Manners. Upon the basis of these data 
it can be concluded that the test on manners does not identif7 either sex 
as superior to the other in those traits measured by the test. 
Differences In Mental Ability Manifested bv Bovs on Tested Manners.— 
In order to determine the difference in manners as tested by boys who 
fall in the upper part of the mental ability distribution when these boys 
are compared with those who fall in the lover part of the mental ability 
distribution, the writer found the median, 13.83, of the total distri¬ 
bution made by the boys on the mental ability test as presented in 
Table 14 and Figure 7. The scores made on A Test On Manners for Juniors 
were recorded for all boys who scored above the median on the Mental 
Ability Test as presented in Table 15 and Figure 8. Scores were also 
recorded from the raw scores of A Test On Manners for the boys who scored 
below the median on The Mental Ability Test. These data aie presented 
in Table 16 and Figure 9* The mean of the upper distribution and the 
mean of the lower distribution were obtained. The difference between the 
two means as shown in Table 17 was divided by the standard error of this 
difference and found to obtain a significance ratio. This ratio was found 
to be 1.80. When this ratio is interpreted in terms of the normal curve, 
it is found that the difference between the two means does not differ 
significantly from zero. It can be concluded then that boys who deviate 
toward the high end of a given intelligence distribution do not tend to 
differ in manners from those boys who tend to deviate toward the lover 
end of the same intelligence distribution. 
TABLE 14 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF EIGHTY 
UPPER ELEMENTARY SCHOOL BOYS ON THE OTIS QUICK¬ 
SCORING TEST OF MENTAL ABILITY - FORM A 









5- 9 11 
0— 4 3 
N — 80 
Mean — 15.76 
Median — 13.83 
S.D. z 12.25 
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Fig. 7.—Frequency polygon representing the raw- 
scores of 80 upper elementary school boys on the Otis 
Quick-SCoring Test of Mental Ability - Form A. 
TABLE 15 
FREQUENCY DISTRIBUTION! OF THE RAW SCORES OF FORTY-FOUR UPPER 
ELEMENTARY SCHOOL BOYS ON A TEST ON MANNERS FOR JUNIORS 
WHO SCORED ABOVE THE MEDIAN ON THE OTIS QUICK-SCORING 
MENTAL ABILITY TEST 

















Mean - 50.86 
S.D. - 9.75 
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Raw Scores 
Fig. 8.-«-Frequency polygon representing the 
raw scores of 44 upper elementary school boys on A 
Test On Manners for Juniors who scored above the 
median on the Otis Quick-Scoring Cental Ability Test* 
TABLE 16 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF THIRTY-SIX UPPER 
ELEMENTARY SCHOOL BOYS ON A TEST ON MANNERS FOR JUNIORS 
WHO SCORED BELOW THE MEDIAN ON THE OTIS QUICK¬ 
SCORING MENTAL ABILITY TEST 
FORM A 


















Mean - 46.72 




Fig. 9.—Frequency polygon representing raw- 
scores made by 36 upper elementary school boys on A 
Test On Manners for Juniors who scored below the median 
on the Otis Quick-Scoring Mental Ability Test - Form A. 
TABLE 17 





s»E«m *% -KL 
S.E. 
«H-ML Significant 
Difference S.E. M 
%"®*L 
Group Scoring Above 
The Median on 
Mental Ability 
44 50.86 1.47 
4.14 2.30 1.80 NO 
Group Scoring Below 
The Median on 
Mental Ability 36 46.72 3.73 
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Differences In Mental Ability Manifested by Girls On Tested Manners.— 
In order to determine the difference In manners as tested by girls who fall 
in the upper part of the mental ability distribution when these girls are 
compared with those who fall in the lower part of the mental ability distri¬ 
bution, the writer found the median, 18.25» for the total distribution of 
raw scores made by girls on The Otis Quick-Scoring Mental Ability Test. 
These data are presented in Table 18 and Figure 10. The scores made on A 
Test On Manners For Juniors were recorded for all girls who scored above 
TABLE 18 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF SEVENTY UPPER ELEMENTARY 
SCHOOL GIRLS ON THE OTIS QUICK-SCORING MENTAL ABILITY TEST - 
BETA, FORM A 









5- 9 7 
0— 4 1 
N - 70 
Mean - 20.14 
Median - 18.25 
the median on the mental ability test. Scores were also recorded from the 
raw scores made by girls on A Test On Manners For Juniors who scored below 
the median on the mental ability test. These data are presented in 
Tables 19 and 20 and Figures 11 and 12. The mean of the upper distribution 
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Raw Scores 
Fig. 10.--Frequency polygon representing the- raw 
scores of 70 upper elementary school girls on the Otis 
Quick-Scoring Mental Ability Test.-Beta - Form A. 
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and the mean of the lower distribution were obtained. The difference 
between the two means was divided by the standard error of this difference 
and the significance ratio found to be 5.75. This indicates that more 
TABLE 19 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF THIRTY-SIX UPPER 
ELEMENTARY SCHOOL GIRLS ON A TEST ON MANNERS WHO SCORED 
ABOVE THE MEDIAN ON THE OTIS QUICK-SCORING TEST OF 
MENTAL ABILITY 



















N - 36 
Mode - 52.0 
Mean - 61.44 
S.D. - 19.50 
intelligent girls will tend to score significantly higher on a test on 
manners than will girls relatively lower in intelligence. 
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Raw Scores 
Fig. 11#—Frequency polygon representing the raw 
scores of 36 upper elementary school girls on A Test On 
Manners for Juniors who scored above the median on the 
Otis Quick-Scoring Mental Ability Test. 
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TABLE 20 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF THIRTY-FOUR UPPER 
ELEMENTARY SCHOOL GIRLS ON A TEST ON MANNERS WHO SCORED 
BELOW THE MEDIAN ON THE OTIS QUICK-SCORING MENTAL 
ABILITY TEST 




















S.D. — 18.60 
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Raw Scores 
Fig. 12.—Frequency polygon of the raw scores 
of 34 upper elementary school girls on A Test On 
Manners for Juniors who scored below the median on 
the Otis Quick-Scoring Mental Ability Test. 
TABLE 21 







*SL M - M H L Significant 
Difference 
Test s-E-% -MI, 
Group Scoring Above 
The Median on 
Mental Ability 
36 61.44 3.25 
. 19.00 3.30 5.75 Yes 
Group Scoring Below 
The Median on 
Mental Ability 




Ad.lustmental Differences Manifested BY BOYS On Tested Manners.— In 
order to determine the difference in manners as tested by boys who fall 
in the upper part of the adjustmental distribution when these boys are com - 
pared with those who fall in the lower part of the adjustmental distribution, 
the writer found the median (79.12) of the total distribution made by the 
boys on the California Test of Personality. These data are presented 
in Table 22 and Figure 13. The scores made on A Test On Manners For 
Juniors were recorded for all boys who scored above and below the median on 
the personality test. 
TABLE 22 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF EIGHTY UPPER ELEMENTARY 
SCHOOL BOYS ON THE CALIFORNIA TEST OF PERSONALITY - FORM AA 








95- 99 5 
90- 94 5 
85- 89 1 
80— 84 5 
75- 79 10 
70- 74 13 
65- 69 8 
60— 64 5 
55- 59 2 
N - 80 
Mean - 89.63 
Median - 79.12 
S.D* - 19.40 
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Raw Scores 
Fig* 13«--Frequency polygon representing the raw scores 
of 80 upper elementary school boys on the California Test of 
Personality - Form AA« 
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These data are presented in Tables 23 and 24 and in Figures 14 and 15, 
TABLE 23 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF FORTY-THREE UPPER ELEMENTiKY 
SCHOOL BOYS ON A TEST ON MANNERS FOR JUNIORS WHO SCORED ABOVE THE 
MEDIAN ON THE CALIFORNIA TEST OF PERSONALITY 


















Mean - 55.95 
S.D. - 15.85 
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Raw Scores 
Fig. 14.—Frequency polygon representing the 
raw scores of 43 upper elementary school boys on À 
Test On Manners for Juniors who scored above the 
median on the California Test of Personality. 
TABLE 24 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF THIRTY-SEVEN UPPER 
ELEMENTARY SCHOOL BOYS ON A TEST ON MANNERS FOR JUNIORS WHO 
SCORED BELOW THE MEDIAN ON THE CALIFORNIA TEST OF PER¬ 
SONALITY 
















N - 37 
Mean - 32.14 
S.D. - 25.95 
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Raw Scores 
Fig. 15.—Frequency polygon representing 
the raw scores of 37 upper elementary school boys 
on A Test On Manners for Juniors who scored below 
the median on The California Test of Personality* 
TABLE 25 







H - L 
S »E«u Significant 
Difference S .£» 
% “mL 
Group Scoring Above 
The Median in 
Adjustment 
43 55.95 2.42 23.81 4.90 5.10 Yes 
Group Scoring Below 
The Median in 
Adjustment 
37 32.14 4.27 
66 
Since a ratio of this magnitude leaves no doubt as to the difference 
which exists between the two distributions the writer can conclude that 
the boys who are better adjusted score significantly higher on the manners' 
test than do boys who are more poorly adjusted. 
Adjustments! Differences Manifested by Girls On Tested Manners.-» In 
order to determine the difference in manners, as tested, by girls who fall 
in the upper part of the adjustmental distribution when these girls are 
compared with those who fall in the lower part of the adjustmental distri¬ 
bution, the writer computed the median from the total distribution of girls 
scores on The California Test of Personality. The data are presented in 
Table 26 and Figure 16. The scores made on A Test On Manners For Juniors 
were recorded for all girls who scored above and below the median on the 
personality test. These data are presented in Table 27 and Figure 17, and 
Table 28 and Figure 18. The mean of the upper distribution and the mean 
of the lower distribution was obtained. The difference between the two 
means was divided by the standard error of this difference, the significance 
ratio was found to be 3.78. A significance ratio of this size enables 
the writer to conclude that girls who are better adjusted tend to score 
significantly higher on the manners test than girls who show a lower level 
of adjustment. 
Limitations.— The writer feels that the study is of value, however, 
she is aware of its limitations. The entire study presents, analysis and 
interprets data secured from measured manners. The writer discusses the 
entire study from this standpoint. Measured manners and observed behavior 
in social situations may not be the same thing. This fact presents the 
greatest limitation of the present study. The writer can not be certain 
TABLE 26 
FREQUENCY DISTRIBUTION! OF THE RAW SCORES OF SEVENTY 
UPPER ELEMENTARY SCHOOL GIRLS ON THE CALIFORNIA 
TEST OF PERSONALITY - FORM AA 







105-109 . 7 
100-104 7 
95- 99 2 
90- 94 5 
85- 89 7 
80- 84 2 
75- 79 5 
70-74 2 
65- 69 2 
60- 64 1 







Fig. 16.—Frequency polygon of the raw scores of 70 upper 
elementary school girls on the California Test of Personality - 
Form AA. 
TABLE 27 
FREQUENCY DISTRIBUTION OF THE RAW SCORES OF THIRTY-SIX UPPER 
ELEMENTARY SCHOOL GIRLS ON A TEST ON MANNERS FOR JUNIORS 
WHO SCORED ABOVE THE MEDIAN ON THE CALIFORNIA 
TEST OF PERSONALITY 
















Mean - 60.47 
S.D. - 16.60 
70 
Raw Scores 
Fig. 17.--Frequency polygon representing the 
raw scores of 36 upper elementary school girls on 
A Test On Manners For Juniors who scored above the 
median on The California Test of Personality. 
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TABLE 28 
FREQUENCY DISTRIBUTION' OF THE RAW SCORES OF THIRTY-FOUR UPPER 
ELEMENTARY SCHOOL GIRLS ON A TEST ON MANNERS FOR JUNIORS 
WHO SCORED BELOW THE MEDIAN ON THE CALIFORNIA TEST OF 
PERSONALITY 


















5- 9 2 
N 34 
Mean - 43.47 
S.D» 21.80 
Raw Scores 
Fig. 18.--Frequency polygon representing the raw 
scores of 34 upper elementary school girls on A Test On 
Manners for Juniors who scored below the median on The 
California Test of Personality. 
TABLE 29 












Group Scoring Above 
The Median on 
Adjustment 
36 60.47 2.77 
17.00 4.49 3.78 
• 
Tes 
Group Scoring Below 
The Median on 
Adjustment 
34 43.47 3.56 
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that the psychometric data with which she has dealt in the present study 
are valid indices of the kind of behavior which, in the middle class 
American social order is identified as "good manners." On the practical 
side, however, a psychometric instrument which validly measures manners is 
a much more efficient means of collecting data than observation with all 
of its fine factors and methodological difficulties. 
Suggestions for Further Research.—» Considering the findings and con¬ 
clusions of the study, the writer is of the opinion that further research 
is needed in this area. Since boys and girls show no significant differences 
in their responses on tested manners, the writer would like to see a study 
conducted to determine the differences in manners, if any,, through obser¬ 
vation of boys' and girls' manners over a period of time. 
Since the subjects scored relatively low on the tests administered in 
comparison to national norms, the writer would be pleased to see a study 
made to determine some of the causes of such low scores. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
Problem. Subjects and Methodology.-— This study has been concerned with 
the relationship of manners, mental ability and adjustment of upper ele¬ 
mentary urban school pupils. The study was completed during the 1953-54 
school year* A total of one hundred fifty elementary school pupils (eighty 
boys and seventy girls) were used as subjects representing the total 
enrollment of Grades 5# 6 and 7 of the school used in the study* 
The descriptive survey method of research was employed in gathering 
data for the study* 
The following tests were used as data collecting instruments» 
1* The California Test of Personality 
2. The Otis Quick-Scoring Mental Ability Test 
3* A Test On Manners For Juniors 
The data derived from the administration of the tests used in the study 
were expressed in textual, tabular and graphic forms evaluated and inter¬ 
preted with the results reported in Chapter II. The Pearson-Product Moment 
Correlation Charts were used for computing the correlations in the study* 
Summary of Findings.-- The analysis of the data collected in this study 
provides the following findings as shown in Summary Tables 30, 31, 32 and 33* 
1* There was a significant relationship between manners and mental 
ability of the one hundred fifty subjects used in the study. The "r" for 
this group, *40, is more than three times the size of its standard error .07* 
2* There was a significant relationship between manners and adjust¬ 
ment of the one hundred fifty subjects used in the study. The "r" for 
this group, .37, is more than three times the size of its standard error .07. 
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TABLE 30 
SUMMARY OF COEFFICIENTS OF CORRELATION 
Traits N? Sex r r 
Manners and 
























Adjustment 70 Female .38* .10 
* 
Denotes a statistically significant Fearsonian "r". 
TABLE 31 
STATISTICAL SUMMARY 
Area N z zB - zg zD - z 
zB - zg 
OCA T r B g 
zB - zg 
Manners and 
Mental Ability 
80 Male .713 .06 .887 
.588^ .17 3.46 
Manners and 
Mental Ability 70 Female .293 .09 .299 
Manners and 
Adjustment .32 Male 
1 




 • .17 .40 
Manners and 
Adjustment •381 Female •381 .10 .400 
1. Significant "r'a* 
2. Insignificant difference between two "r's" 
3. Significant 
4* Significant difference between the two Mr'sB in favor of the *r" derived from the test performances 
of the 80 boy». 
TABLE 32 
SUMMARY TABLE - SEX DIFFERENCES 
S ex N 









B ' Mg 
Female 70 52.21 2.58 
2.27 3.95 .57 No 




Groups N Sex Mean on 
Manners Test 
% - ML 
S.E.'MH - Mi, 
Significant 
Difference 
Group Scoring Above the Median 
on Mental Ability 44 Male 50.86 
îiàd No 
Group Scoring Belov the 
Median on Mental Ability 36 Male 46.72 
Group Scoring Above the 
Median on Mental Ability 
36 Female 61.44 
5.75 Yes 
Group Scoring Below the 
Median on Mental Ability 
34 Female 42.44 
Group Scoring Above the 
Median on Adjustment 43 Male 55.95 
5.10 Yes 
Group Scoring Below the 
Median on Adjustment 37 Male 32.14 
Group Scoring Above the Median 
on Adjustment 
36 Female 2.77 
3.78 Yes 
Group Scoring Below the 
Median on Adjustment 




3(a). Sex Comparisons of these relationships show that the NrH (.71) 
derived from the test performances of the 80 boys in manners and mental 
ability was significantly higher than the Mr" (.29) derived from the 
girl’s test scores. The significance ratio», 3*46, in favor of the boys 
is the datum upon which this finding is based. 
3(b). Sex comparisons of the "r's" between manners and adjustment 
show a significance ratio of .40. This low ratio between the boy's "r" and 
the girl's "r" indicate that the traits (manners and adjustment) are no 
more highly correlated in one sex than in the other. 
4. The significance ratio .57 found when comparing the boy's mean and 
girl's mean derived from their responses to the test on manners is not 
significant. It does not identify either Bex as superior to the other in 
those traits measured by the test. 
5. The significance ratio obtained when boys who deviate toward the 
higher end of the intelligence distribution are compared in manners with 
those who deviate toward the lower end of the same scale is 1.80. This 
ratio is not significant thereby indicating that boys who are relatively 
more intelligent do not tend to do better on the test of manners than do 
boys who are relatively less intelligent. 
6. The significance ratio, 5«75 obtained when girls who score in the 
upper part of the mental ability distribution from the scores of the 
manners test are compared with those who score in the lower part is signi¬ 
ficantly high. This indicates that more intelligent girls will tend to 
score significantly higher on a test on manners than will girls of rela¬ 
tively lower intelligence. 
7. The significance ratio, 5*10 obtained from the scores on the 
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manners test, when boys vho score in the upper part of the adjustmental 
distribution are compared with those who score in the lower part is highly 
significant thereby indicating that boys who are better adjusted tend to 
score significantly higher on the manners test than boys who are more 
poorly adjusted. 
8. The significance ratio, 3*78 obtained when girl's who score in 
the upper part of the adjustmental distribution are compared on the basis 
of manners performance with those who score in the lower part is signi¬ 
ficant. This is an indication that girls who are better adjusted tend to 
score significantly higher on the manners test than do girls who show a 
lower level of adjustment. 
Conclusions.— The findings of this study seem to warrant the following 
conclusions relative to the eight questions of the purpose of the study. 
These conclusions are applicable to the subjects of the present study and 
by inference to others who are drawn from the same parent population of 
which the subjects of this study represent a sample. 
1. There is a statistical reliable relationship between manners and 
mental ability. 
2. There is a statistical reliable relationship between manners and 
adjustment. 
3(a). Although manners and mental ability are significantly related 
in the positive direction in the case of both boys and girls the relation¬ 
ship between the two traits is significantly higher in the male sex than 
in the female sex. 
3(b) • Although manners and personality adjustment are significantly 
positively related in the case of both boys and girls, these traits are no 
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more highly correlated in one eex than in the other. 
4» The Test On Manners does not identify either sex as superior to 
the other in those traits measured by the test. 
5. Boys who deviate toward the higher end of a given intelligence 
distribution do not tend to differ in manners from those boys who tend to 
deviate toward the low end of the same intelligence distribution. 
6. Conclusions from the findings of the study indicate that the more 
intelligent girls will tend to score significantly higher on a test on 
manners than will girls of low intelligence. 
7. Boys who are better adjusted score significantly higher on the 
manners test than do boys who are more poorly adjusted. 
8. Girls who are better adjusted score significantly higher on the 
manners test than do girls who show a lower level of adjustment. 
Educational Implications for Improved Theory and Practice.-— The analysis 
and interpretations of the data of the study would appear to warrant the 
following statements of implications for administrators, teachers and 
research workerst 
1. Since adjustment is a very important factor in the development of 
the child and scores were relatively low on the adjustment test in comparison 
with national norms, administrators should be alerted to the opportunities 
which are provided in the school environment for setting up stimulating 
situations that may be important factors in pupil adjustment. 
2. Interpretation of the data collected in this study also points to the 
fact that there is a statistically high relationship between manners and 
adjustment. Therefore, administrators and teachers could not expect to 
find'good manners' to a high degree manifested by those children who are 
83 
poorly adjusted. Since, however, conditions can improve the adjustment of 
an individual, administrators could expect manners to improve as a child 
becomes better adjusted, and should organise and conduct a program planned 
for the adjustment of the child. 
3. Interpretation of the data collected in this study seems to indi¬ 
cate that there is a statistically high relationship between manners and 
mental ability. Therefore, administrators, teachers and others interested 
in children could not expect to find 'good* manners' to a high degree 
manifested by children of low mental ability. 
Recommendations.— The interpretation of the findings together with 
the implications suggest these recommendationst 
1. The school used in this study should organize adult education classes 
in order to help parents understand the mental ability level and the 
adjustmental difficulties of their children. These classes should bring 
in people who have been trained and are experienced in the various aspects 
of educational psychology to direct the learning activities to the parents. 
A very definitely planned program designed to Increase the personality 
adjustment of pupils should be set up in this class. Every effort should 
be made by home and school to provide each child with a stimulating 
cultural setting that will help in developing to the fullest extent possible 
whatever mental ability the individual child possesses. 
2. The administrators of the school used in the study should consider 
the inauguration of a program which would provide opportunities for those 
children of low mentality by including in their program those activities 
and learning material fitted to the childs' mental ability level. 
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CORRELATION CHART FOR COMPUTATION OF PEARSON PRODUCT-MOMENT COEFFICIENT OF CORRELATION 
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California Test of Personality 
The Authors The Test 
LOUIS P. THORPE, Ph.D. (Northwestern) 
Professor of Education and Psychology, and 
formerly Director of the Psychological Clinic, 
University of Southern California. Dr. Thorpe 
has had public school experience, and taught 
in colleges in Michigan and Washington before 
going to the University of Southern California, 
where he offers courses and has written text¬ 
books in the fields of personality, mental hy¬ 
giene, and child development. He is a member 
of Phi Kappa Phi, Phi Delta Kappa, the Interna¬ 
tional Mark Twain Society, and a Fellow of the 
American Psychological Association. He is co¬ 
author of the Mental Health Analysis, the 
Occupational Interest Inventory, and the Musi¬ 
cal Aptitude Test. 
WILLIS W. CLARK, EtLD. (So. California) 
Executive Vice President and formerly Director 
of Research and Technical Services, California 
Test Bureau. Previously Director of Research 
and Guidance for the Los Angeles County 
Schools and Assistant Director of Research and 
Guidance in the Los Angeles City Schools. 
Since 1922, Dr. Clark has conducted many uni¬ 
versity courses in guidance and evaluation. 
He is a Fellow of the American Psychological 
Association. He is author of numerous re¬ 
search studies appearing in professional litera¬ 
ture and co-author of the Ingraham-Clark Diag¬ 
nostic Reading Tests, Lee-Clark Reading Readi¬ 
ness and Reading Tests, Mental Health Analysis, 
California Test of Mental Maturity, and the 
California Reading Test, Arithmetic Test, and 
Language Test. 
ERNEST W. TIEGS, Ph.D. (Minnesota) 
Editor-in-Chief, California Test Bureau. For¬ 
merly Dean of University College and Professor 
of Education at the University of Southern Cali¬ 
fornia. Dr. Tiegs served for fifteen years as 
principal and superintendent in the public 
schools of Wisconsin, Michigan, and Minnesota, 
before going to the University of Southern Cali¬ 
fornia where he offered courses and wrote text¬ 
books in the fields of tests, measurements, and 
statistics. He is a member of Phi Beta Kappa, 
Phi Delta Kappa, and Phi Kappa Phi. He is 
co-author of the California Reading Test, the 
California Arithmetic Test, the California Lan¬ 
guage Test, the California Test of Mental Ma¬ 
turity, and the Mental Health Analysis. 
The California Test of Personality has been de¬ 
signed to identify and reveal the status of certain 
highly important factors in personality and social 
adjustment usually designated as intangibles. 
These are the factors that defy appraisal or diag¬ 
nosis by means of ordinary ability and achieve¬ 
ment tests. Measurements of capacity, skill, and 
achievement, important as they are, do not con¬ 
stitute a complete picture, of a functioning person¬ 
ality. When the teacher, counselor, or employer 
has, in addition to the above, evidences of a 
person's characteristic modes of response in a 
variety of situations which vitally affect him as 
an individual or as a member of a group, he can 
use this more adequate evidence to guide him to 
better personal and social adjustment. 
From one standpoint, use of the term person¬ 
ality is unfortunate. Personality is not something 
separate and apart from ability or achievement 
but includes them; it refers rather to the manner 
and effectiveness with which the whole individual 
meets his personal and social problems, and in¬ 
directly the manner in which he impresses his fel¬ 
lows. The individual's ability and past achieve¬ 
ments are always an inevitable part of his cur¬ 
rent attempts to deal with problems intelligently. 
Since tests of ability and achievement are al¬ 
ready available, the term personality test (meas¬ 
ure, inventory, or profile) has become attached to 
instruments for identifying and evaluating the 
more intangible elements of total complex pat¬ 
terns of feeling, thinking, and acting. 
Insistence on respect for the "wholeness" of the 
adjusting organism or guidance of the whole in¬ 
dividual represents a major contribution of the 
modern movement in education. This personality 
test is an implement or tool through which the 
teacher (or counselor or employer) can more 
easily and effectively approach this desirable goal. 
The California Test of Personality is a teaching¬ 
learning or developmental instrument primarily. 
Its purpose is to provide the data for aiding indi¬ 
viduals to maintain or develop a normal balance 
between personal and social adjustment. In¬ 
dividual reactions to items are obtained, not pri¬ 
marily for the usefulness of total or section scores, 
but to detect the areas and specific types of 
tendencies to think, feel, and act which reveal 
undesirable individual adjustments. Each group 
of related unsatisfactory responses becomes in a 
sense, therefore, a major objective of individual 
guidance. Part 2 of this Manual presents methods 
of classifying and treating such adjustment dif¬ 
ficulties. This is a unique feature of the test. 
NOTE: This is the complete Manual for use with all levels and all forms of the California Test of Personality. 
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California Test of Personality 
ORGANIZATION OF THE TEST 
The California Test of Personality is organized 
around the concept of life adjustment as a balance 
between personal and social adjustment Personal 
adjustment is assumed to be based on feelings of 
personal security and social adjustment on feel¬ 
ings of social security The items in the Personal 
Adjustment half of the test are designed to mea¬ 
sure evidences of six components of personal 
security; the items in the Social Adjustment half 
of the test, of six components of social security. 
NATURE OF THE REVISION 
Among the reasons which led to the 1953 Re- ’ 
vision of the California Test of Personality were: 
(1) the development of additional validity data, 
(2) the extension of suggestions for interpreta¬ 
tion, (3) the development of additional data re¬ 
garding reliability (particularly for the lower 
scores on the test instrument), (4) the reexamina¬ 
tion of the comparability of the two forms for each 
level so that one set of norms could be utilized, 
and (5) the reorganization of items for each of 
the equivalent components so that one SCOREZE 
answer sheet could be used with either Form AA 
or BB on each level, 
DEFINITIONS OF THE COMPONENTS 
The following components are not names for 
so-called general traits. They are, rather, names 
for groupings of more or less specific tendencies 
to feel, think, and act. The first half of the test is 
now designated as Personal Adjustment instead 
of Self Adjustment 
Personal Adjustment 
IA. SELF-RELIANCE—An individual may be 
said to be self-reliant when his overt actions indi¬ 
cate that he can do things independently of others, 
depend upon himself in various situations, and 
direct his own activities. The self-reliant person 
is also characteristically stable emotionally, and 
responsible in his behavior. 
IB. SENSE OF PERSONAL WORTH—An indi¬ 
vidual possesses a sense of being worthy when he 
feels he is well regarded by others, when he feels 
that others have faith in his future success, and 
when he believes that he has average or better 
than average ability. To feel worthy means to 
feel capable and reasonably attractive. 
IC. SENSE OF PERSONAL FREEDOM—An in¬ 
dividual enjoys a sense of freedom when he is 
permitted to have a reasonable share in the de¬ 
termination of his conduct and in setting the gen- 
CTP MANUAL — 
PART I 
Organization of the Test 
Definitions of the Components 
Reliability and Validity 
eral policies that shall govern his life. Desirable 
freedom includes permission to choose one's own 
friends and to have at least a little spending 
money. 
ID. FEELING OF BELONGING—An individual 
feels that he belongs when he enjoys the love of, 
his family, .the well-wishes of good friends, and a 
cordial relationship with people in general. Such 
a person will as a rule get along well with his 
teachers or employers and usually feels proud of 
his school or place of business. 
IE. WITHDRAWING TENDENCIES—The indi¬ 
vidual who is said to withdraw is the one who 
substitutes the joys of a fantasy wc&ld for actual 
successes in real life. Such a person is character¬ 
istically sensitive, lonely, and given to self-con¬ 
cern. Normal adjustment is characterized by rea¬ 
sonable freedom from these tendencies. 
IF. NERVOUS SYMPTOMS—The individual who 
is classified as having nervous symptoms is the 
one who suffers from one or more of a variety of 
physical symptoms such as loss of appetite, fre¬ 
quent eye strain, inability to sleep, or a tendency 
to be chronically tired. People of this kind may 
be exhibiting physical expressions of emotional 
conflicts. 
Social Adjustment 
2A. SOCIAL STANDARDS—The individual who 
recognizes desirable social standards is the one 
who has come to understand the rights of others 
and who appreciates the necessity of subordinat¬ 
ing certain desires to the needs of the group. Such 
an individual understands what is regarded as 
being right or wrong. 
2B. SOCIAL SKILLS—An individual may be 
said to be socially skillful or effective when he 
shows a liking for people, when he inconveni¬ 
ences himself to be of assistance to them, and 
when he is diplomatic in his dealings with both 
friends and strangers. The socially skillful person 
subordinates his or her egoistic tendencies in 
favor of interest in the problems and activities of 
his associates. 
2C. ANTI-SOCIAL TENDENCIES—An individual 
would normally be regarded as anti-social when 
he is given to bullying, frequent quarreling, dis¬ 
obedience, and destructiveness to property. The 
anti-social person is the one who endeavors to get 
his satisfactions in ways that jure damaging and 
unfair to others. Normal adjustment is character¬ 
ized by reasonable freedom from these tendencies. 
2D. FAMILY RELATIONS—The individual who 
exhibits desirable family relationships is the one 
who feels that he is loved and well-treated at 
home, and who has a sense of security and self- 
respect in connection with the various members 
of his family. Superior family relations also in¬ 
clude parental control that is neither too strict 
nor too lenient. 
2E. SCHOOL RELATIONS—The student who 
is satisfactorily adjusted to his school is the 
one who feels that his teachers like him, who en¬ 
joys being with other students, and who finds the 
school work adapted to his level of interest and 
maturity. Good school relations involve the feeling 
on the part of the student that he counts for some¬ 
thing in the life of the institution. 
2E. OCCUPATION RELATIONS—On the Adult 
level of the test only,the above component (School 
Relations) is called Occupation Relations and is 
defined thus: An individual has desirable voca¬ 
tional relations or adjustment when he is happy 
in his job because he is assigned to work which 
fits his capacities and interests; also, when he has 
developed interest, sense of worth, and efficiency 
in a job previously deemed uncongenial. He feels 
that his contribution is important and essential. 
2F. COMMUNITY RELATIONS—The individual 
who may be said to be making good adjustments 
in his community is the one who mingles happily 
with his neighbors, who takes pride in community 
improvements, and who is tolerant in dealing with 
both strangers and foreigners. Satisfactory com¬ 
munity relations include as well the disposition 
to be respectful of laws and of regulations per¬ 
taining to the general welfare. 
RELIABILITY AND VALIDITY 
RELIABILITY AND RELATED DATA 
Certain outcomes such as knowledges, under¬ 
standings, and skills, once attained, remain rela¬ 
tively stable and tests designed to reveal their 
presence may possess relatively high statistical 
reliability. The normal student, on the other hand, 
is a growing organism whose integration must be 
preserved while his feelings, convictions, and 
modes of behavior are changing in accordance 
with his experiences. Some of the items in this 
test touch relatively sensitive personal and social 
areas, and such student attitudes may change in 
a relatively short time. For these and other rea¬ 
sons, the statistical reliability of instruments of 
this type will sometimes appear to be somewhat 
lower than that of good tests of ability and 
achievement. 
The coefficients of reliability, number of cases, 
and standard errors of measurement are given 
below for the sub-sections and totals of the Cali¬ 
fornia Test of Personality in terms of raw scores 
for the various levels. These reliability coefficients 
have been computed with the Kuder-Richardson 
formula. 
RELIABILITY COEFFICIENTS 
CALIFORNIA TEST OF PERSONALITY — PRIMARY 






1. Personal Adjustment .83 2.87 .91 4.20 
A. Self-reliance .73 0.91 .84 1.40 
B. Sense of Personal Worth .82 0.75 .90 1.12 
C. Sense of Personal Freedom .73 0.91 .84 1.40 
D. Feeling of Belonging .70 0.82 .82 1.26 
E. Withdrawing Tendencies (Fdm.).71 1.08 .83 1.64 
F. Nervous Symptoms (Fdm.) .87 0.92 .93 1.40 
2. Social Adjustment .80 2.36 .89 4.82 
A. Social Standards .51 0.88 .68 1.40 
B. Social Skills .70 1.37 .82 2.10 
C. Anti-social Tendencies (Fdm.) .82 0.73 .90 1.12 
D. Family Relations .82 0.73 .90 1.12 
E. School Relations .70 0.82 .82 1.26 
F. Community Relations .78 0.78 .88 1.16 
Total Adjustment .88 3.76 .94 5.38 
Number of cases 255 
FORM BB EQUIVALENCE TO FORM AA 
For all levels, the items of each component and 
therefore the Personal, Social, and Total Adjust¬ 
ment scores, have been made equivalent by the 
process of having each item of Form AA matched 
with an equivalent item of Form BB as to difficulty, 
discriminative power, and internal consistency. 
Thus, the means and standard deviations are 
identical and the reliability data apply equally to 
Forms AA and BB. 
RELIABILITY COEFFICIENTS 
CALIFORNIA TEST OF PERSONALITY —ELEMENTARY 
Form AA or BB Both Forms 
S.E. S. E. 
Campanants r Maas. r Moat. 
1. Personal Adjustment .93 3.44 .96 5.20 
A. Self-reliance .64 1.50 .78 2.34 
B. Sense of Personal Worth .79 1.49 .88 2.25 
C. Sense of Personal Freedom .79 1.14 .88 1.73 
D. Feeling of Belonging .77 0.96 .87 1.44 
E. Withdrawing Tendencies (Fdm.) .83 1.65 .91 2.40 
F. Nervous Symptoms (Fdm.) .82 1.48 .90 2.21 
2. Social Adjustment .92 2.97 .96 4.20 
A. Social Standards .59 0.96 .74 1.53 
B. Social Skills .73 1.30 .84 2.00 
C. Anti-social Tendencies (Fdm.) .77 0.96 .87 1.44 
D. Family Relations .77 0.96 .87 1.44 
E. School Relations .78 1.41 .88 2.08 
F. Community Relations .79 0.69 .88 2.08 
Total Adjustment .94 5.02 .97 7.09 
Number of cases 648 
RELIABILITY COEFFICIENTS 
CALIFORNIA TEST OF PERSONALITY — INTERMEDIATE 
Form AA or BB Both Forms 
S. E. S.E. 
Compononts r Moat. r Mua. 
i. Personal Adjustment .93 3.57 .96 5.40 
A. Self-reliance .70 1.64 .82 2.54 
B. Sense of Personal Worth .75 1.50 .86 2.24 
C. Sense of Personal Freedom .92 0.99 .96 1.40 
D: Feeling of Belonging .97 0.65 .98 1.06 
E. Withdrawing Tendencies (Fdm.) .83 1.34 .91 1.96 
F. Nervous Symptoms (Fdm.) &2 1.27 .90 1.90 
2. Social Adjustment .94 3.43 .97 4.84 
A. Social Standards .94 0.67 .97 0.96 
B. Social Skills .75 1.50 .86 2.24 
C. Anti-social Tendencies (Fdm.) .86 1.22 .92 1.84 
D. Family Relations .92 0.99 .96 1.40 
E. School Relations .86 1.31 .92 1.98 
F. Community Relations .87 1.08 .93 1.58 
Total Adjustment .96 5.10 .98 7.22 
Number of cases 1136 
— 4 — CTP MANUAL 
RELIABILITY COEFFICIENTS 
CALIFORNIA TEST OF PERSONALITY—SECONDARY ITEM ANALYSIS DATA 
Perm AA or BB Both Forait 
S. E. S. E. 
Components r Mu». r Meat. 
1. Personal Adjustment .90 3.72 .95 526 
A. Self-reliance .70 1.64 .82 2.54 
B. Sense of Personal Worth .77 120 .87 1.80 
C. Sense of Personal Freedom .84 1.00 .91 1.50 
D. Feeling of Belonging .91 .75 .95 1.12 
E. Withdrawing Tendencies (Fdm.) Ü6 1.31 .92 1.98 
F. Nervous Symptoms (Fdm.) .82 1.49 .90 222 
2. Social Adjustment .89 3.48 .94 5.14 
A. Social Standards .84 .60 .91 .90 
B. Social Skills .86 1.31 .92 1.98 
C. Anti-social Tendencies (Fdm.) .84 1.00 .91 150 
D. Family Relations .91 .90 .95 1.34 
E. School Relations .73 1.43 .84 2.20 
F. Community Relations .78 129 .88 1.90 
Total Adjustment .93 5.56 .96 8.40 
Number of cases 2262 
The tables below present data in terms of per 
cent of correct response and phi coefficient for 
each of the items of the California Test of Person¬ 
ality for Form AA at each of the various levels. The 
phi coefficient expresses the degree of correlation 
between each item and the total test score. The 
higher the phi coefficient for an item, the more 
the item is measuring what the test as a whole is 
measuring. All items were originally chosen in 
accordance with sub-test criteria of validity as 
described elsewhere. These tables indicate that 
all items are also positively correlated with the 
Total Adjustment score, as an additional criterion. 
RELIABILITY COEFFICIENTS 
CALIFORNIA TEST OF PERSONALITY—ADULT 
Form AA or BB Both Forms 
9. E. 5. E. 
Components r MMI. - r MMI. Per Cut 
1. Personal Adjustment .93 3.84 .96 5.80 of .19 and .20— 
A. Self-reliance .81 1.53 .90 221 Response below .» 
B. Sense of Personal Worth .66 1.60 .80 2.46 90-100 4 
C. Sense of Personal Freedom .87 1.44 .93 2.12 80- 89 3 5 
D. Feeling of Belonging .87 1.08 .93 1.59 70- 79 3 
E. Withdrawing Tendencies (Fdm.) .86 1.31 .92 1.98 60- 69 2 2 
F. Nervous Symptoms (Fdm.) 51 1.53 .90 2.21 50- 59 
2. Social Adjustment .93 4.04 .96 6.10 40- 49 
A. Social Standards .76 122 .86 1.87 30- 39 
B. Social Skills .70 1.64 .82 2.54 20- 29 2 
C. Anti-social Tendencies (Fdm.) .75 1.50 .86 224 10- 19 1 1 
D. Family Relations .91 120 .95 1.79 0- 9 2 
E. Occupation Relations .84 1.60 .91 2.40 Total 9 16 
F. Community Relations .77 1.68 .87 253 
Total Adjustment .95 6.05 .97 934 ITEM 
Number of cases 201 CALIFORNIA TEÎ 
ITEM ANALYSIS DATA FOR THE 
CALIFORNIA TEST OF PERSONALITY—PRIMARY 





































INTERPRETING PERCENTILE RANKS ON (311 Pupils—Grades 4-6) 
THE CALIFORNIA TEST OF PERSONALITY 
Although the analysis of data and diagnosis of 
maladjustment depends primarily on the relating 
of responses to specific items to other types of data 
as explained later in this manual, psychologists 
and statisticians frequently desire more statistical 
information for the interpretation of percentile 
ranks. The table below1 is a generalized probabil¬ 
ity table for determining the chances that true 
percentile ranks will fall at or above the mean 
for various obtained percentile ranks on compon¬ 




Correct .IP end .20— .30— 40  .50— .60— .70 and 
Response below .29 .39 .49 M .69 abova Total 
90-100 5 12 6 23 
80- 89 1 13 15 10 1 40 
70- 79 2 6 7 18 6 39 
60- 69 1 1 5 9 7 5 1 29 
50- 59 3 3 2 8 
40- 49 1 1 2 
30- 39 2 2 
20- 29 1 1 
10- 19 
0- 9 





OBTAINED PERCENTILE RANKS 
40 30 20 10 5 2 1 
.50 1 in 5 1 in 7 1 in lOt 1 in 25 lin 100 • 9 
55 1 in 5Vé lin 8 1 in 11 1 in 33 • 9 9 
.60 1 in 6 1 in 9 1 in 14 1 in 50 * 9 9 
.65 1 in 7 lin 11 1 in 20 lin 100 « 9 9 
.70 1 in 8 lin 14 1 in 33 • • 9 9 
.75 1 in 10 1 in 20 1 in 50 • • 9 9 
.80 1 in 11 1 in 25 lin 100 9 « 9 9 
.85 lin 14 1 in 33 9 9 • 9 9 
.90 1 in 25 1 in 100 * * 9 9 9 
•Probability of less than 1 chance in 100 that the true percentile 
is at or above the mean (or median). 
f Sample: If an examinee obtains a percentile rank of 20 on a 
component with a reliability of .50, there is only 1 chance in 10 that 
his true percentile rank is at or above the mean. 
1 Based on Leone Chesire, Milton Saffir, and L. L. Thurstone, 
Computing Diagrams for the Tetrachoric Correlation Coefficient 
(Chicago: The University of Chicago Bookstore, 1933). 
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ITEM ANALYSIS DATA FOR THE 
CALIFORNIA TEST OF PERSONALITY—INTERMEDIATE 




Cornet .19 end .20— .30— .40— .50— .60— .70 end 
Response below .29 .39 .49 .59 M above Total 
90-100 6 19 6 31 
80- 89 4 12 23 23 62 
70- 79 1 5 9 18 12 1 46 
60- 69 1 4 7 6 2 20 
50- 59 1 4 2 3 10 




1 2 1 4 
0- 9 
Total 12 41 50 51 21 5 180 
ITEM ANALYSIS DATA FOR THE 
CALIFORNIA TEST OF PERSONALITY —SECONDARY 




Correct .19 and .20— .30— .40— .50— .60— .70 end 
Response below .2» .39 .49 .59 .69 above Totel 
90-100 13 4 17 
80- 89 2 11 29 32 2 76 
70- 79 1 8 14 23 7 53 
60- 69 3 7 11 4 i 26 
50- 59 1 1 1 1 4 




2 1 3 
0- 9 
Total 3 36 58 68 14 l 180 
ITEM ANALYSIS DATA FOR THE 





Correct .19 end .20— .30— .40- .50— .«0— .70 end 
Response below .29 .39 .49 .59 .69 above Totel 
90-100 7 6 2 15 
80- 89 5 4 16 7 32 
70- 79 12 14 24 10 i 61 
60- 69 4 8 7 5 10 4 l 39 
50- 59 1 4 6 9 3 23 
40- 49 2 2 1 5 
30- 39 I 1 
20- 29 
10- 19 1 1 2 4 
0- 9 « 
Totel 18 34 49 49 23 6 i 180 
INTERCORRELATIONS OF TEST SECTIONS 
The test sections constituting the California 
Test of Personality are described on page 3. The 
intercorrelations among the test sections tor the 
five levels (Form AA) of the test follow. 
The correlation between Sections 1 and 2, 
varying from .63 to .77, is sufficiently low to 
emphasize the desirability of studying the indi¬ 
vidual from the standpoint of both personal and 
social adjustment. The reliabilities of the compon¬ 
ent tests are sufficiently high that they provide an 
aid in locating more restricted areas of personality 
difficulty. These are Pearson product-moment r's. 
INTERCORRELATIONS OF TEST SECTIONS 
CALIFORNIA TEST OF PERSONALITY—PRIMARY 
(237 Pupils—Grades 1-3) 
INTERCORRELATIONS OF TEST SECTIONS 
CALIFORNIA TEST OF PERSONALITY —ELEMENTARY 
(530 Pupils—Grades 4-6) 
IB 1C ID IE IF 2A 2B 2C 2D 2E 2F T1 T2 T 
1A .37 .22 .26 26 27 .24 .38 .30 27 .26 24 .62* .42 .56* 
IB .31 .51 .48 .32 .23 .37 .36 .32 .42 .23 .72* .49 .56* 
1C .42 .30 23 .34 28 .32 .41 .33 .32 .61* .45 .58* 
ID .44 .40 .41 .41 .50 .52 .49 .44 .70* .53 .62* 
IE .53 23 .30 .52 .38 .41 23 .81* .56 .79* 
IF .23 29 .41 .38 .35 .22 .65* .36 .55* 
2A .39 .47 .42 .38 .46 .47 .71» .64* 
2B .43 .46 .46 .45 .59 .76* .68* 
2C .57 .51 .49 .58 .82* .75* 
2D .59 .51 54 .84* .83* 
2E .44 .47 .76* .57* 
2F .49 .77* .67* 
T1 .70 .93* 
T2 .92* 
•Since some sub-test scores are also included in certain other 
summary scores against which they are correlated, these coef¬ 
ficients are spuriously high. 
INTERCORRELATIONS OF TEST SECTIONS 
CALIFORNIA TEST OF PERSONALITY — INTERMEDIATE 
(250 Students—Grades 7-9) 
IB 1C ID IE IF 2A 2B 2C 2D 2E 2F T1 T2 T 
1A .49 .32 .41 .44 .47 .26 .39 .37. .36 .44 23 .68* .49 .63* 
IB .49 .74 .54 .47 22 .52 .36 .49 .55 .47 .82* .62 .78* 
1C .47 .47 .36 .19 .26 .29 .51 .40 .39 .68* .48 .63* 
ID .50 .45 .21 .47 .32 .48 .52 .47 .78* .58 .74* 
IE .63 .31 .38 .44 .45 .58 .41 .80* .62 .86* 
IF .20 .42 .42 .49 .54 .30 .75* .57 .71* 
2A .30 .43 .38 .29 .25 .31 .60* .47* 
2B .40 .39 .41 38 .55 .69* .66* 
2C .52 .50 .24 .49 .76* .65* 
2D .55 .49 .61 .76* .73* 
2E .46 .67 .77* .76* 
2F .49 .65* .61* 
T1 .74 .94* 
T2 .92* 
•Since some sub-test scores are also included in certain other 
summary scores against which they are correlated, these coef¬ 
ficients are spuriously high. 
INTERCORRELATIONS OF TEST SECTIONS 
CALIFORNIA TEST OF PERSONALITY —SECONDARY 
(557 Students—Grades 10-12) 
IB 1C ID IE IF 2A 28 2C 2D 2E 2F Tl T2 T 
1 A .30 27 .38 .45 .34 .30 .33 .36 .30 .39 .27 .64* .44 .60* 
1 B .43 .58 .49 .25 .37 .30 .35 .39 .46 .37 .73* .52 .67* 
1C .40 .39 .24 .33 .29 .33 .31 .43 .33 .63* .46 .59* 
1 D .51 .35 .40 .31 .38 .43 .53 .40 .76* .56 .71* 
1 E .47 .34 .29 53 .20 .48 .39 .82* .52 .73* 
1 F .19 .22 .30 .17 .34 .29 .65* .35 .54* 
2 A .42 .47 .41 .43 .35 .46 .71* .63* 
2 B .48 .32 .48 .38 .41 .71* .61* 
2 C .35 .58 .46 .54 .79* .71* 
2D .55 .42 .43 .70* .59* 
2 E .57 .62 .83* .78* 
2 F .49 .73* .65* 
Tl .68 .92* 
T 2 .92* 
•Since some sub-test scores are also included in certain other 
summary scores against which they are correlated, these coef¬ 
ficients are spuriously high. 
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IB 1C ID IE IF 2A 2B 2C 2D 2E 2F Tl T2 T 
1A .33 .21 .32 .52 .43 .07 .39 .21 .18 23 .17 .68* .33 .57* 
IB .28 .63 .46 .29 .20 .47 .33 .31 .36 .26 .71* .51 .68* 
1C .40 .32 .21 .06 .22 22 .46 .19 .21 .54* .38 .51* 
ID .51 .35 .13 .48 .32 .47 .37 .33 .75* .57 .73* 
IE .47 .15 .45 .46 .35 .39 .24 .80* .54 .75* 
IF ,02 .25 27 .32 28 .19 .67* .35 .58* 
2A .24 .34 .13 .19 20 .13 .48* 34* 
2B .25 .21 .30 .32 .54 .60* .63* 
2C .40 .40 .22 .44 .66* .59* 
2D .34 .28 .48 .67* .63* 
2E .37 .43 .67* .61* 
2F .33 .66* .54* 
Tl .63 .91* 
T2 39* 
•Since some sub-test scores are also included in certain other 
summary scores against which they are correlated, these coef¬ 
ficients are spuriously high. 
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INTERCORRELATIONS OF TEST SECTIONS 
CALIFORNIA TEST OF PERSONALITY—ADULT 
(250 Coses) 
IB 1C ID IE IF 2A 2B 2C 2D 2E 2F T1 T2 T 
IA .38 24 .47 54 .49 .13 .65 20 28 27 31 .72* .47 .63* 
IB .14 .44 34 29 24 .47 .18 26 32 27 .61* .43 .56* 
1C 29 37 .40 .15 .19 27 .42 .39 32 .60* .42 .55* 
ID 56 .48 .19 .58 .37 .49 37 .48 .74* .62 .72* 
IE 57 30 .59 .47 .46 52 .49 .80* .70 .80* 
IF .15 .48 .42 51 .48 .45 .76* .62 .74* 
2A 24 39 .15 34 26 27 55* .44* 
2B 27 33 33 .43 .68 .66* .71* 
2C 27 53 .45 .45 59* .61* 
2D .41 39 .57 .63* .63* 
2E .51 56 .78* .71* 
2F 55 .75* .69* 
T1 .77 .94* 
T2 .93* 
♦Since some sub-jest scores are also included in certain 
summary scores against which they are correlated, these 




An instrument is valid if it accomplishes the 
purpose or purposes for which it is designed. 
If, therefore, an instrument has several purposes 
it may have several validities. In fact, the use of 
a given test may involve several types of validity 
depending upon the nature and conditions of 
each problem being investigated. Among the 
purposes for which the California Test of Person¬ 
ality was designed are the following: 
1. To provide a frame of reference (including 
a conceptual structure and a sampling of 
specific types of thinking, feeling, and acting 
patterns) regarding the nature of personality 
determinants and their relationships to each 
other and to the total functioning personality. 
2. To provide information about individuals 
which is useful in understanding their prob¬ 
lems and improving their adjustment. 
3. To serve as an instrument of research for 
obtaining other types of information. 
The original sources of the items of this test 
were the publications of psychologists and original 
research by the authors. The specific adjustment 
patterns which they held to be the best indicators 
of adjustment (or lack of it) were selected from 
this literature as criteria of adjustment. However, 
since these psychologists were not in agreement 
on many points, five other educational and five 
other clinical psychologists were given the task 
of judging the appropriateness of eliminating the 
least desirable of these criteria. The construc¬ 
tion of the test from this point on is described 
in a later section. 
School officials in increasing numbers are 
using the California Test of Personality as an in- 
service as well as pre-service training device. 
Teachers in increasing numbers testify to the 
helpfulness of the training program in giving them 
insight into student problems of adjustment and 
suggestions for helping such students. 
The Educational Research Bulletin of the New 
York City Schools2 carries this statement regard¬ 
ing the California Test of Personality: "This pro¬ 
cedure, [inventories organized so students can 
answer questions by themselves] which is fol¬ 
lowed in the California Test of Personality is per¬ 
haps the most diagnostic of any test of this type. 
It is, however, best used for clinical procedure 
and is particularly useful with problem boys and 
girls." 
Syracuse University® found that the California 
Test of Personality correlated more closely with 
clinical findings than any other personality test. 
In a study by Ellis4, four judges rated 60 cate¬ 
gorized questions and 60 analogous interview 
items as most, less, or least ego-involving. It was 
found that the great majority of subjects give less 
favorable, or what may be called more incriminat¬ 
ing, responses to the questionnaire than they do 
to the interview. It was concluded that, for the 
purpose of this study, the questionnaire is as 
satisfactory as the interview and for more ego¬ 
involving questions, it may produce more self- 
revelatory data. 
Buhler5 has pointed out that the California Test 
of Personality provides a means of obtaining data 
for individuals usually obtained by time-consum¬ 
ing interviews, and that the instrument may be 
considered a "Level I" projection test. 
Cronbach6 has suggested that such answer 
forms as L-I-D and YES-NO-? give rise to the pos¬ 
sibility of responses not at all related to what a 
test is designed to measure. This result is due to 
what he ceills "response sets." He states that 
such sets reduce test validity by introducing ex¬ 
traneous variance. He asserts that these sets can 
be eliminated by the use of item forms requiring 
a choice among alternative responses, thus in¬ 
creasing validity. The California Test of Personal¬ 
ity uses the YES-NO form, omitting the ? response. 
Taylor and Combs7, writing in the Journal of 
Consulting Psychology, provided additional evi¬ 
dence on the validity of the California Test of Per¬ 
sonality. It had long been held by workersjn this 
field that well-adjusted people can accept more 
self-damaging statements or criticisms than the 
poorly adjusted. They had 168 sixth-grade chil¬ 
dren check on a list such damaging-to-self state¬ 
ments as were true about themselves. Pupils were 
informed that the results of the check list would re¬ 
main anonymous. 
This same group of children were tested with 
the California Test of Personality and divided 
into two groups, the upper 50 per cent (better 
adjusted) and the lower 50 per cent (poorer 
•"Appraisal of Growth in Reading," Educational Research Bulle¬ 
tin of the Bureau of Reference, Research and Statistics, Board of 
Education of the City of New York, No. 2, November, 1941, p. 28. 
•Summary of Investigations Number One, Enlarged Edition, Cali¬ 
fornia Test of Personality (Los Angeles: California Test Bureau, 
1949), p. 5. 
4 Albert Ellis, "Questionnaire versus Interview Methods in the 
Study of Human Love Relationships," American Sociological Review, 
12:541-53, February. 1947. 
•Charlotte Buhler, Address before the Los Angeles County 
Secondary Counselors Association, 1950. 
•Lee J. Cronbach, "Response Sets and Test Validity," Education¬ 
al and Psychological Measurement, 11:475-93, Winter, 1946. 
’Charles Taylor and Arthur W. Combs, "Self-Acceptance and 
Adjustment," Journal of Consulting Psychology, 16:89-91, April, 
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Weights of Various Techniques in the Light of a Composite Yielding Maximum-Between or 
Minimum-Within Variance on Traits Defined by the California Test of Personality 









1. Personal Adjustment* 1.26 1.29 1.01 .80 1.00 
A. Self-reliance 1.26 1.09 1.14 1.06 1.00 
6. Sense of Personal Worth 1.41 1.18 1.22 1.10 1.00 
C. Sense of Personal Freedom 1.31 1.16 .97 1.24 1.00 
D. Feeling of Belonging 1.09 1.08 .87 .70 1.00 
E. Withdrawing Tendencies 
(Freedom from) 
\ 
1.49 1.04 1.01 .78 1.00 
F. Nervous Symptoms* 
(Freedom from) 1.69 1.56 1.24 .21 1.00 
2. Social Adjustment 1.15 1.12 .87 1.02 1.00 
A. Social Standards 1.16 1.24 1.15 1.04 1.00 
8. Social Skills 1.32 1.20 1.00 1.06 1.00 
C. Anti-social Tendencies 
(Freedom from) 1.31 1.43 1.02 .83 1.00 
D. Family Relations 1.51 .94 .87 1.01 1.00 
E. School Relations 1.00 .92 .69 .95 1.00 
F. Community Relations 1.05 1.62 .92 .94 1.00 
Total Adjustment* 1.29+ 1.21+ .80* .64* 1.00* 
•Hotelling's approximations; the remaining, except Total Adjust¬ 
ment weights lor Test and Interview, were derived through Horst's 
method. 
f Total Adjustment weights obtained by averaging the weights 
for the 12 components. 
adjusted). The test revealed a statistically signifi¬ 
cant difference in favor of the better-adjusted 
group; that is, the better-adjusted half of the class 
checked a statistically significant larger number 
of self-damaging statements than the more poorly 
adjusted half. 
The table at the top of the page, from a 
study by Jackson8, shows the “various weights as¬ 
signed to the respective evaluating techniques 
in relation to a composite yielding maximum- 
between or minimum-within-individual variance. 
The composite is the result of the interrelation¬ 
ship of the components in the actual or effective 
weights derived through the different personality 
evaluating procedures. The relative effective¬ 
ness of a technique may be interpreted as mean¬ 
ing the contribution of a weight to the total maxi- 
mum-between or the minimum-within individual 
personality variance." 
An analysis of the five methods of evaluation 
indicates that the paper-and-pencil technique 
(The California Test of Personality) is superior 
not only to the three rating methods but to the 
interview method as usually used by psycholo¬ 
gists. In fact, in the Personal Adjustment area of 
the test, the California Test of Personality gave 
superior weights in six of the seven categories al¬ 
though three of the differences are not significant, 
including the one case in which the interview was 
superior. 
In Social Adjustment and Total Adjustment, 
the California Test of Personality gave superior 
weights in five of the eight categories. In view 
of the above facts, Jackson concluded that it 
was questionable practice to use interviews when 
they took so much more time and effort. In the 
matter of tests (California Test of Personality) 
•Joseph Jackson, “The Relative Effectiveness of Paper-Pencil Test, 
Interview, and Ratings as Techniques for Personality Evaluation," 
Journal oi Social Psychology, 23:35-54, February, 1946. 
versus rating, he concluded that the overall 
results suggest that the Personal, Social, or Total 
Adjustment is more positively identified by the 
California Test of Personality. In addition, the 
paper-and-pencil test (The California Test of 
Personality) provides the most effective weight 
for 11 out of 15 personality items. 
Is the California Test of Personality valuable 
as an instrument of research? Scores of studies 
testify to the value of this instrument. Summary 
of Investigations Number One, Enlarged Edition, 
California Test of Personality lists and briefly 
describes some 90 such studies. This publication 
is furnished free of charge to those who request 
it from the California Test Bureau. 
The field of personality testing is in a state of 
flux, and it will probably continue to be so for 
some time. At the present time no one knows 
the answers to many important questions. Con¬ 
sequently, some psychologists will continue to be 
critical of personality inventories because they 
are not substitutes for clinical procedures; other 
psychologists will continue to use them before 
their first interviews as they are now doing. 
Psychologists will continue to disagree among 
themselves with regard to the use of both clinical 
procedures and inventories. This is to be ex¬ 
pected in the present state of our knowledge. In 
the meantime, those who are interested in helping 
teachers, counselors, and employers do a better 
job with children and adults will continue to do 
as has always been done in this and other fields: 
they will furnish the best inventories possible 
under present conditions. 
Many clinical psychologists consider the Cali¬ 
fornia Test of Personality a very useful instrument 
in obtaining controlled interview data; in fact, 
they regard it as a Level I projective test, as dis¬ 
tinguished from Level II tests, such as the Thematic 
Apperception Test, and Level III tests, such as the 
Rorschach. 
A description of the methods used in con¬ 
structing a test provides some implications with 
regard to its validity. The construction of this 
test is explained in the next section. 
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CONSTRUCTION OF THE TEST 
The California Test of Personality is based upon 
the study of over 1,000 criteria or specific ad¬ 
justment patterns or modes of response to specific 
situations. Many of these criteria had previously 
been validated by other psychologists. Five edu¬ 
cational psychologists and five clinical psycholo¬ 
gists evaluated these criteria, and either elimi¬ 
nated, reclassified, or restated about forty per 
cent of them. 
Test items were next devised to correspond 
to these criteria on each of five levels. From 
two to six items were devised for each criterion 
on each level. These test items were next sub¬ 
jected to the following study and selective process: 
1. Teachers, counselors, principals, test experts, 
personnel directors, and employers at the 
appropriate levels who had training in the 
field and who were especially interested in 
personality problems were requested to rate 
the items to help in determining their ap¬ 
propriateness and difficulty for the level of 
development of students, and to express their 
opinions regarding their significance, ap¬ 
propriateness, and the extent to which they 
would elicit accurate information. 
2. The items which survived were administered 
to about 100 students on each level. The 
latter indicated whether or not they under¬ 
stood each item, could answer it, and 
whether or not they were willing to give 
a correct answer. When necessary, items 
were revised or dropped at this point. 
3. The items that survived were then admin¬ 
istered to new groups of 100 students in 
each grade and to adults attending evening 
classes. Teachers were given the defini¬ 
tions of the various personality components 
and given training in rating students. Cor¬ 
relations between teacher ratings and stu¬ 
dent responses were low. Item by item com¬ 
parisons revealed that teachers simply can¬ 
not discover by informal methods of ob¬ 
servation what students think or how they 
feel about many things, and the motives for 
overt behavior are often misinterpreted. 
Smallenburg8 confirmed these findings 
when his data showed that in spite of close 
association, teachers were not aware of 
many pupil personality problems and there 
was a significant difference between the 
estimate of teachers and the results of the 
tests. 
These results would seem to emphasize 
the need, on the part of teachers, for per¬ 
sonality tests to obtain necessary informa¬ 
tion. 
4. The surviving items were grouped into 16 
categories found in psychological literature 
and were then administered to approximate¬ 
ly 200 students in three grades on each level. 
5. Statistical study revealed a very high cor- 
•Harry W. Smallenburg, “Teacher Knowledge of Pupil Character¬ 
istics in Senior High School," (unpublished Doctor's dissertation. 
The University of Southern California, Los Angeles, 1943), pp. 219-37. 
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relation between some categories. The six¬ 
teen categories were reduced to twelve. 
For example, the original categories of "self- 
direction" and "self-control" were highly 
correlated and were combined under a new 
category, "self-reliance." Bi-serial r's were 
computed to estimate the relative signifi¬ 
cance of items. 
6. The Tsest remaining items on each level 
were than selected for each of the 12 com¬ 
ponents using 15 items in the adult, second¬ 
ary, and intermediate levels, 12 in the ele¬ 
mentary grades, and 8 in the primary. They 
were then administered to the standardiza¬ 
tion population (see Part 4) for norming, 
and the computation of reliabilities. The re¬ 
vised (1953) edition is so devised that the 
same answer key fits both forms on each 
level; and the same test booklet is used re¬ 
gardless of whether student answers are 
marked on the booklet, on I.B.M. machine¬ 
scoring answer sheets, or on the C. T. B. 
SCOREZE answer sheet. 
7. Factor analysis and multiple correlation 
studies indicate that all components are 
making a net contribution to the test. Thus 
far, no attempt has been made to use factor 
classifications. Instead, the familiar concepts 
and terminology of psychology have been 
retained and the test organized in terms of 
components based on logical analysis, ex¬ 
perience, the judgments of those who par¬ 
ticipated in making this test, and statistical 
analysis. 
TRUTHFULNESS OF RESPONSE 
The problem of slanting answers or beating 
the test has little significance on the levels where 
personality tests are of greatest assistance to 
teachers. On the lower levels, the problem is non¬ 
existent. Baker10 says, “There is often a theoreti¬ 
cal but entirely invalid objection upon the part of 
those who have never used such tests [person¬ 
ality inventories] that children will not be truthful. 
It is generally known that children's problems are 
so close to their lives that they can scarcely re¬ 
frain from answering what applies to them. This 
situation is similar to the quite universal tendency 
of most individuals to unburden themselves about 
their problems even to strangers if they are en¬ 
couraged to talk about themselves." 
As students mature, and particularly as they 
reach the senior high school, the evidence on this 
type of distortion is contradictory. The student 
may recognize and be able to distort responses 
on certain items but he is generally trapped by 
others. Furthermore, since this is more or less a 
constant phenomena, the norms, which are based 
on a similar population, tend to take care of the 
typical attempts to "beat the test." The California 
Test of Personality was twice administered by 
10 Harry Baker, Introduction to Exceptional Children (New York: 
The Macmillan Company, 1945), pp. 379-80. 
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Kimber11 to 400 students in an elementary psy¬ 
chology course at the University of Southern Cali¬ 
fornia. The students were instructed to answer 
the first time they took the test eus they believed a 
happy, well-adjusted student would answer. The 
second time they took the test, they were told to 
answer exactly as they felt. (An intelligence test 
was also given to the group.) Findings indicate 
that some students have a high degree of insight 
into the items of the test, others only a low degree; 
that women exceed men in degree of insight; that 
in spite of the special instruction given to exami¬ 
nees to answer from two different points of view, 
there is a high correlation between the scores on 
the first and second tests, even among psychology 
students. 
In order to lessen the effects of this tendency 
to distortion, the authors of this test have at¬ 
tempted to disguise as many items as possible 
which might conflict with the examinee's tendency 
to protect himself. 
The authors do not ask, "Are you sometimes 
mean?" but rather, “Do you find some people so 
unfair that it is all right to be mean to them?" 
They do not ask, "Do you tell lies?" but rather, 
"Have you found that telling falsehoods is one of 
the easiest ways for people to get out of trouble?" 
They do not tempt the examinee to detect their 
purpose by asking, "Are you too sensitive?" but 
rather ask, "Have you found that many people 
do not mind hurting your feelings?" 
In business and industry the upper levels of 
this test are useful in identifying those who may 
be poor employment risks because of low scores, 
indicating extensive anti-social attitudes and/or 
neurotic tendencies. Low scores sure more sig¬ 
nificant than high ones. 
LIMITATIONS 
Practiced considerations have limited the num¬ 
ber of items used in each test. Such a limitation 
always causes -concern on the part of critics. Of 
course, such a limitation is real, but its effects 
are often exaggerated. A component of 15 items 
may be fifteen times eis valuable as a snap judg¬ 
ment or limited observation which are so often 
used both in schoolroom practice and in criticizing 
personality inventories. Even the most skillful 
interviewer could not remember 150 to 180 ques¬ 
tions that have been so carefully validated and 
systematized; many interviewers ask many irrele¬ 
vant questions. 
The authors desire to emphasize at this point 
that a response to a single item of the test ab¬ 
stracted from its component setting and its rela¬ 
tionship to other components may be misleading. 
Neither should the significance of a single devia¬ 
tion from what is typical for the larger group be 
overemphasized. Such deviations must be inter¬ 
preted in the light of the drives and urges which 
motivate them. 
The authors are primarily interested in de¬ 
termining the seriousness of deviations from the 
group mores. They are not interested in measur¬ 
ing the extent to which such deviations represent 
internally consistent conduct on the part of in¬ 
dividuals who are significantly out of step with 
the group mores or standards; most deviations 
probably do represent rather definite attempts to 
maintain such consistency. The authors are in¬ 
terested rather in utilizing this factor of probable 
internal consistency in identifying the causes of 
deviation in behavior in order to provide a basis 
for guidance to better adjustment. 
The teacher need not be worried because this 
changing complex of tendencies to feel, think, and 
act cannot be defined in simple static terms, or 
because some traditional concepts of alleged traits 
must be abandoned. Neither need the teacher be 
perturbed because some of the concepts and tech¬ 
niques of the present instrument represent de¬ 
partures from those utilized in connection with 
ability and achievement tests. So long as the 
teacher can with reasonable success identify typi¬ 
cal maladjustment patterns through the use of 
norms or group tendencies and deal with them in 
terms of their most probable causes, philosophical 
arguments and debates can safely be left to those 
who are not so familiar with what happens in the 
classroom. 
This problem has been emphasized in a com¬ 
prehensive manner by Spencer.12 
In spite of the fact that the authors have at¬ 
tempted to keep the language difficulty at or be¬ 
low the fifth grade level as measured by the 
Lewerenz Vocabulary Grade Placement Formula, 
a certain amount of misunderstanding on a num¬ 
ber of items is inevitable. This is true of all other 
types of tests as well as of personal interviews. 
This test, like all communications between in¬ 
dividuals is dependent upon the varying language 
abilities of students. Changing attitudes, the 
lack of self-knowledge, and other factors tend to 
produce discrepancies in responses. 
This test was not designed to supersede clinical 
psychologists or psychiatrists; it may be and 
frequently is used by them. It is not self-inter¬ 
preting; and it does not offer a complete course 
on personality problems and their treatment. It 
is offered only to help teachers do better what 
they must do anyway. 
In view of the apparent need, by teachers, 
for personality tests in order to obtain more ac¬ 
curate information; in view of the claims of its 
value by clinical psychologists previous to any 
interview; and in view of its value in pre-service 
and in-service training as indicated by profession¬ 
al educators, teachers should be aided in using 
personality tests to better advantage. 
The ability of teachers and counselors to use 
such tests with increasing effectiveness depends 
upon a number of factors: a desire to improve, a 
willingness to read appropriate professional litera¬ 
ture, to take university refresher courses, and to 
work at the problem in their classrooms. 
«Morris Kimber, "The Insight of College Students into the Items 
on a Personality Test,'' Educational and Psychological Measure¬ 
ment, 7:411, Autumn, 1947. 
is Douglas Spencer, Fulcra of Conflict (Yonkers-on-Hudson: World 
Cook Company, 1939), 306 pp. 
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California Test of Personality 
USE OF THE PROFILE 
The completion of the Profile is often a helpful 
first step in the interpretation and use of test re¬ 
sults. A sample profile for the California Test of 
Personality appears on page 12. 
The Profile graphically illustrates the adjust¬ 
ment of the student in terms of percentile ranks for 
the total test and for Personal Adjustment and 
Social Adjustment separately. The percentile 
ranks of the twelve component scores suggest 
areas of difficulty when the scores are significant¬ 
ly low. 
PREPARATION OF THE PROFILE 
The procedures followed in preparing the Pro¬ 
file are the same for all levels of the test. How¬ 
ever, for the purposes of illustration, a profile for 
the Intermediate level is presented on page 12 
and is described below. 
1. Transfer the scores for each of the twelve 
components of the test to the appropriate boxes 
on the separate profile sheet in the columns 
headed Student's (or Pupil's or Examinee's) Score. 
In the sample profile, the scores for components 
1A, IB, and 1C are 2, 6, and 9, respectively. 
NOTE: When both forms of a test are given to 
obtain increased reliability, the scores should be 
averaged and any fractions should be raised to 
the next whole nümber. 
2. Add the scores for components 1A to IF 
inclusive to obtain the score for Personal Ad¬ 
justment. Add the scores for components 2A to 
2F inclusive to obtain the score for Social Ad¬ 
justment. In the sample profile, the score for 
Personal Adjustment is 40; and for Social Adjust¬ 
ment, 67. 
3. Add the Personal Adjustment and Social 
Adjustment scores to obtain the score for Total 
Adjustment. In the sample profile, the Total Ad¬ 
justment score is 107. 
4. In the boxes in the percentile rank column, 
enter the percentile ranks for Personal Adjust¬ 
ment, Social Adjustment, and Total Adjustment. 
In the sample profile, these percentile ranks are 
2, 30, and 10, respectively. Enter also the per¬ 
centiles for each of the twelve components. These 
percentile ranks' may be found in the percentile 
norms on page 28 to 32 of this manual. 
5. Prepare the Profile by marking the point 
(as illustrated on page 12) on each line which 
corresponds to the student's percentile rank. Draw 
lines to connect these points. 
At the bottom of the profile may be found a 
standard score scale. Inspection of this in relation 
to the examinee's achieved percentile ranks as 
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marked on the profile will give the approximate 
relationship between his percentile ' ranks and 
standard scores. For those who are interested, or 
whose cumulative records may have a standard 
score profile, the following more exact relation¬ 









99 73 70 55 20 42 
98 70 60 53 10 37 
95 67 50 50 5 33 
90 63 40 47 2 30 
80 58 30 45 1 27 
6. An interpretation of the sample profile on 
page 12 follows: 
The profile of John Williams is rather unusual. 
Although he evaluated himself so as to earn scores 
of 9 and 11 in Sense of Personal Freedom and 
Feeling of Belonging, he is only at the 2nd per¬ 
centile in Personal Adjustment when compared 
with his classmates. On the other hand, his scores 
in Social Adjustment, with the exception of School 
Relations, are fairly typical. His scores on Sense of 
Personal Freedom and Feeling of Belonging are 
in harmony with his Social Adjustment. However, 
he reveals a serious lack of Self-reliance; he has 
serious withdrawing tendencies and nervous 
symptoms. 
To undersand this case properly, it is neces¬ 
sary to know that John Williams has an I.Q. of 
127 on the California Test of Mental Maturity, 
Intermediate, 1951 Edition. He also recently took 
the California Achievement Test, Intermediate, 
Form AA and made the following grade place¬ 
ments: Reading Vocabulary, 9.9; Reading Com¬ 
prehension, 12.8; Arithmetic Reasoning, 12.7; 
Arithmetic- Fundamentals, 10.1; Mechanics of 
English, and Grammar, 10.8; and Spelling, 9.9. 
John feels so insecure and is so afraid he is 
going to fail in his work that he spends virtually 
his whole time studying. Although he was in the 
fifth month of the seventh grade when he took 
the California Achievement Test, his achievement 
averages about three years above norm. 
John is developing a seriously unbalanced per¬ 
sonality. The moment an assignment is made he 
begins to work on it. He has little to do with his 
classmates because he is always so busy trying 
to keep from failing (he thinks). Obviously he has 
some very erroneous beliefs and some bad habit 
patterns. Those who handle his case should con¬ 
sult the guidance suggestions provided in the first, 
second, fourth, and fifth categories relating to 
undesirable habit patterns, erroneous beliefs, 
withdrawing tendencies, and nervous symptoms. 
(See pages 14 to 17 in this manual.) 
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OTHER USES OF TEST RESULTS 
MAJOR PURPOSE 
The authors wish to emphasize the fact that 
education is confronted by a fact and not a mere 
theory. It is not a question of whether or not we 
will allow teachers to handle personality prob¬ 
lems—they are and must continue handling them 
every day. The purpose of this personality test is 
primarily to help them do better what they must 
do anyway. 
Teachers (or counselors or employers) are 
warned against the attempt to interpret person¬ 
ality tests without taking other essential infor¬ 
mation into account. Mental deficiency or men¬ 
tal immaturity are productive of many types 
of difficulties. Lack of reading ability or lack 
of success in many other types of school activities 
may cause feelings of inadequacy and inse¬ 
curity which manifest themselves in a lack of 
self-reliance, personal worth, feelings of be¬ 
longing, etc. When the individual becomes too 
frustrated, has too many problems he cannot 
solve, he frequently manifests such forms of mis¬ 
behavior as lying, stealing, cheating and other 
anti-social tendencies. Others indulge in day¬ 
dreaming or other undesirable forms of with¬ 
drawing tendencies. These symptoms should be 
recognized as unsatisfactory attempts to deal 
with an environment which is too complex and 
too difficult or too uninteresting for the individual 
concerned. Many difficulties, apparently physical 
in nature, have no observable physical basis, but 
may be the result of unsuccessful efforts to solve 
conflicts which arise because individuals are 
unable to solve their problems. In addition, school 
activities sometimes run counter to student inter¬ 
ests, needs, or capacities. 
When the results of a test reveal real evidences 
of difficulty, Jhe teacher or counselor should view 
the student in his total environment as far as pos¬ 
sible before selecting and using remedial ac¬ 
tivities. 
STUDYING THE PROFILE 
The profile consists of two major parts: Per¬ 
sonal Adjustment and Social Adjustment. Each 
of these parts consists of six components. The 
correlations between these two parts vary on 
different levels but average about .70. Such a 
correlation is to be expected. It confirms the fact 
that there are differences between Personal and 
Social Adjustment, even though other data indi¬ 
cate that the normal personality is a functioning 
whole and that the two aspects are two views 
of the same personality. 
An inspection of the percentile norms shows 
that some of the percentile scales are rather sharp. 
For example, in the Community Relations com¬ 
ponent of the Elementary Series, a score of 10 
yields a percentile rank of 40; a score of 11, a 
percentile rank of 60; and a score of 12, a per¬ 
centile rank of 80. Reliabilities of these compon¬ 
ents reported in this manual vary from about .60 
to .90 when one form of the test is given. When 
both Form AA and Form BB are given at approxi¬ 
mately the same time and the scores averaged, 
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the reliabilities are increased as reported in Part 1 
of this manual. 
From the standpoint of the test maker, these 
sharp percentile scales pose a practical problem. 
The items of these tests came in the first place 
from psychological research and literature. Those 
items that survived additional research and were 
used in the test were obviously chosen because 
they were the best indicators of personality traits 
or tendencies. Shall some of these best indicators 
be eliminated in favor of less desirable ones in 
order to get better distributions, or shall they be re¬ 
tained and properly interpreted? The latter would 
appear to be the logical solution. These distribu¬ 
tions represent the facts; they are reported for 
what they are worth—no more, but no less. 
The teacher or examiner may infer that, in 
general, maladjustment is shown when a score 
is among the lower percentiles or when the graph 
tends to the left; and in general, the low scores 
are more reliable than the. high ones. The per¬ 
sonality profile is a convenient point of de¬ 
parture for investigating specific reactions in the 
various components. The teacher, examiner, or 
counselor should examine the scores as well as 
the percentile ranks since this clarifies the gener¬ 
alization that lower percentiles represent dif¬ 
ficulty while higher percentiles represent ad¬ 
justment or at least knowledge of acceptable be¬ 
havior and attitudes. 
In studying the profile, therefore, the follow¬ 
ing steps sue recommended: 
1. Determine the number of examinees who 
deviate seriously in each component. In making 
this determination, examine the scores as well as 
the percentile ranks. This information will reveal 
what component areas, if any, contain adjust¬ 
ment problems that are common to the group. 
2. Determine what specific items of each of 
the components identified in No. 1 above are 
giving difficulty. The specific difficulties which 
are common to the class may then be treated as 
class adjustment problems. Since many person¬ 
ality problems are due to erroneous beliefs and 
attitudes, to a lack of knowledge on the peut of 
pupils about satisfactory ways of making ad¬ 
justments, and certain physical and nervous mani¬ 
festations which they do not understand, the 
teacher may clarify many problems and improve 
adjustment by dealing with the whole group. 
3 Study the individual profiles of examinees 
which deviate markedly from the general class 
problems identified above, and determine where 
most of the specific difficulties occur. The same 
caution should be observed here as in No. 1 above; 
namely, an examination of the scores as well as 
the percentile ranks should be made. 
The above suggestions are, in general, merely 
preliminary to the major attempt to help groups 
and individuals. If the above steps are taken, 
the teacher or counselor is sure to identify some 
of the most important evidences of maladjust¬ 
ment; but the diagnosis of possible causes and 
the selection of methods of treatment require the 
use of other types of data. 
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INTERESTS AND ACTIVITIES 
When the Interests and Activities section, 
which now appears on the back of the separate 
profile for all levels of the test except the Primary 
and the Adult, is given, the examiner is in posses¬ 
sion of additional useful information. These ac¬ 
tivities vary from those which are very sedentary 
to those which involve considerable activity. They 
also vary from individual activities which suggest 
withdrawing tendencies when engaged in to ex¬ 
cess, to - activities requiring the participation of 
others. 
The examinee indicates which of these activi¬ 
ties he likes and which he actually engages in. 
Thus there are four types of information regarding 
each: activities which the examinee likes and 
engages in; activities which he likes but does not 
engage in; activities which he dislikes and avoids; 
and activities which he dislikes, but for some 
reason does engage in. This information should 
be used in connection with the scores on the 
twelve components and other data as indicated 
elsewhere in this manual. 
GUIDANCE PROCEDURES 
Everyone has adjustment problems; adjustment 
difficulties are not restricted to a few “problem", 
individuals. The truth of this statement can easily 
be verified by examining the profiles of the in¬ 
dividuals of any class or other group that takes 
a personality test. 
It is unfortunate that the significance of this 
fact is not better understood. As long as students 
are not giving actual trouble, too many teachers 
assume that they are well-adjusted. On the other 
hand, many of the most serious types of mal¬ 
adjustment do not manifest themselves in overt 
behavior. However, the effects of a constantly 
increasing number of minor problems can be 
cumulative and develop into serious difficulties. 
Even when the student reaches the norm for his 
group on a personality test, he may still have 
many minor . (or serious) unresolved problems. 
Reaching the norm merely means that he is as 
well-adjusted and as maladjusted, but no better 
nor worse, than the typical situation of those 
with whom he is compared. 
To aid students in solving their personality 
problems, therefore, it is necessary to consider 
the factors which sure responsible for their de¬ 
velopment. 
Personality tests help in identifying the types 
of maladjustment from which a student may be 
suffering. Sometimes the answer is clear from 
this identification. In other instances the causes 
of this manifestation of personality maladjustment 
must be sought before the student can be aided. 
Most personality problems fall into one of the 
following six categories: 
1. UNDESIRABLE HABIT PATTERNS: SITUA¬ 
TIONS REQUIRING PRACTICE. These are usually 
minor but sometimes nevertheless important pat¬ 
terns of behavior that put the individual at a dis¬ 
advantage and detract from his ability to enjoy 
normal relations with others. They can usually 
be corrected by personality exercises and prac¬ 
tice. 
2. ERRONEOUS BELIEFS AND ATTITUDES. 
These vary all the way from very minor and 
relatively unimportant problems to those which 
lie deeply embedded in the past and which resist 
uprooting, thus involving the individual in many 
types of difficulties and resulting in many types 
of adjustment problems. 
3. UNFAVORABLE ENVIRONMENTAL CONDI¬ 
TIONS. Frequently an individual has reasonable 
goals and possesses the intelligence, skills, work¬ 
ing habits, and other resources to reach them; 
but factors in his school, home, or community en¬ 
vironment operate to frustrate or defeat him. 
Such environments should be modified or changed 
if possible. 
4. UNDESIRABLE FORMS OF ATTEMPTED 
ADIUSTMENT. The individual may be unaware 
of the presence of the first three types of prob¬ 
lems, but he is usually fully aware that he has 
difficulties (even though he does not understand 
them) when he uses undesirable forms of at¬ 
tempted adjustment. This type of problem also 
frequently involves erroneous beliefs and atti¬ 
tudes which make the solution more difficult. 
5. PHYSICAL AND NERVOUS DIFFICULTIES. 
These difficulties themselves are fairly objective 
and easily recognized. However, their effects 
are much more subtle and difficult to deal 
with. They involve the determination of the in¬ 
dividual's own attitude, the attitude of the parents, 
and frequently require medical attention and 
treatment, as well as the use of mental hygiene 
procedures. 
6. MENTAL DISORDERS. The teacher does not 
attempt to deal with difficulties in this category. 
If an individual continues to manifest egotism, 
conceit, and suspicion, especially in extreme 
form, and does not yield to the ordinary methods 
of dealing with personality problems, the teacher 
should report the facts to the principal or other 
proper authorities. 
Each of the above categories will be discussed 
in greater detail and suggestions will be offered 
for dealing with them.1 
1. UNDESIRABLE HABIT PATTERNS; SITUA¬ 
TIONS REQUIRING PRACTICE. Many of these 
habits exist in very simple form, such as failure to 
r The following references are offered for the guidance of teach¬ 
ers, counselors, or employers who desire to make a more compre¬ 
hensive study of adjustment problems: 
Association for Supervision and Curriculum Development. National 
Education Association, 1950 Yearbook, Fostering Mental Hy¬ 
giene in Our Schools. Washington, D. C.: The Association, 
1950. 320 pp. 
Carroll, Herbert A., Mental Hygiene: The Dynamics of Adjustment. 
New York: Prentice-Hall, Inc., 1947. 329 pp. 
Redl., Fritz, and WHliam B. Wattenberg, Mental Health in Teach¬ 
ing. New York: Harcourt, Brace and Company, 1951. 454 pp. 
Smallenburg, Harry W„ el af.. Guidance Handbook lor Elemen¬ 
tary Schools. Los Angeles: California Test Bureau, 1948. 
158 pp. 
Symonds, Percival M., Dynamic Psychology. New York: Appleton- 
Century-Crofts, Inc., 1948. 413 pp. 
Thorpe, Louis P., The Psychology of Mental Health. New York: 
The Ronald Press Company, 1950. 747 pp. 
CTP MANUAL — 14 — 
keep at a job once it is started, lack oi poise in 
making introductions, interrupting conversations 
in a crude manner, telling people what you think, 
and showing annoyance easily. Items in the Self- 
reliance and Social Skills categories of the test 
sample these patterns. 
Sometimes, however, these habit patterns in¬ 
volve emotions and go somewhat deeper. The 
tendency to become excited when things go 
wrong, inability to admit it when one is wrong, 
feeling sorry for one's self, etc., may involve 
erroneous attitudes and some of the more minor 
types of undesirable forms of attempted adjust¬ 
ment. 
In their simplest forms, these undesirable 
habit patterns are not difficult to eliminate. Cor¬ 
rection involves not only an explanation of how 
these annoying habits affect others, but par¬ 
ticularly how they affect one's self. So far as 
possible, opportunities must be created for the 
student to react so that he may have practice in 
doing the right instead of the wrong thing. Fre¬ 
quently a mere lack of knowledge or lack of 
previous experience accounts for such problems, 
and a clarification of the issues on the part of 
the teacher is all that is needed. Nevertheless, 
after certain habits have become firmly estab¬ 
lished, they will persist unless opportunities are 
created for the substitution of more desirable 
patterns. 
2. ERRONEOUS BELIEFS AND ATTITUDES. 
These are among the most important sources of 
difficulty with students in school. In some instances 
classmates or others appear to be unkind, or 
thoughtless, or disinterested; teachers appear to 
be unreasonably severe or exacting; parents seem 
to lack understanding and sympathy. Thus stu¬ 
dents going through certain physiological changes 
during adolescence develop a variety of er¬ 
roneous beliefs and attitudes concerning social 
standards, social skills, and ethical outlook in 
general. They may think they are primarily to 
blame, in which çase many tend to withdraw; or 
they may consider that others are to blame, and 
indulge in anti-social forms of attempted adjust¬ 
ment. 
Erroneous beliefs and attitudes vary from very 
simple situations, in which a mere presentation 
of evidence will clear up the situation, to virtual 
fixations that are very difficult to eradicate. 
However, the teacher should always approach 
these problems, or any other personality problems, 
with sympathy and understanding. From the 
standpoint of aiding the student, it is important to 
determine whether or not beliefs or attitudes are 
actually erroneous. Sometimes the student is right 
and his beliefs are not erroneous. If this question 
arises and some investigation is necessary, the 
teacher or counselor will accumulate the evidence 
necessary for discussing and disposing of the 
problem with the student. 
If such beliefs or attitudes persist in spite of 
evidence, this fact is not necessarily a proof of 
mental disorder. However, it is sufficient to cause 
concern, and mental disorder may be considered 
as a possibility. 
If the erroneous belief or attitude is of such 
a nature that an answer does not exist but must 
be found, it is necessary in some way to ac¬ 
cumulate the evidence. Assume that the student 
answers "No" to the question in the test, “Are 
you considered as strong and healthy as your 
friends?" or "Do many of the people you know 
seem to dislike you?" The fact that the student 
may be wrong does not in any way alleviate the 
difficulties that may emerge from such erroneous 
beliefs. 
The student may be helped to keep his own 
record of evidences of each type of mistaken be¬ 
lief, together with concomitant circumstances 
so that the teacher may help him to evaluate 
these situations realistically. 
If the evidence clearly shows that the student is 
wrong in his beliefs but he still persists in them, 
the teacher or counselor should refer him to the 
proper authorities. Such an attitude may lead to 
much more serious consequences. 
3. UNFAVORABLE ENVIRONMENTAL CON¬ 
DITIONS. We have long been aware of the fact 
that a student who is adjusting poorly in one class 
may improve when moved to a new group. There 
are many reasons why this might be true. The 
student might have several unfortunate peculiari¬ 
ties, mere unfortunate habit patterns, which 
are resented by other students. He may give the 
impression of being odd because he has certain 
beliefs or attitudes which are not shared by the 
rest of the group. The group may be too intel¬ 
ligent or dull, or too socially advanced or retarded 
for him. Occasionally there are personality 
clashes *with members of the class or with the 
teacher. 
Whenever the problem is one of school en¬ 
vironment, the school must take the major re¬ 
sponsibility for solving the problem. 
However, if the problem is in the home or 
community environment, the parent is primarily 
responsible. Such a situation will be evident 
from the test, particularly from the Family Re¬ 
lations section, and often requires great care 
in handling. 
It is first necessary to meet and understand 
the parents concerned. If they are intelligent 
and cooperative, it is usually only necessary to 
explain the situation. They may be protecting 
the student too much, pressing him too hard, com¬ 
paring him too favorably or unfavorably with 
brothers, sisters, or others, or urging him to select 
a career at variance with his interests or his 
abilities. Whatever problem is causing unhappi¬ 
ness in the home should be explained at length. 
Frequently a meeting between parents, the stu¬ 
dent, and the teacher or counselor, or both, can 
clear up environmental problems of this type. 
Parents who are unfriendly, unintelligent, or 
uncooperative in other ways, can sometimes be 
reached indirectly. Members of the Parent Teach¬ 
ers Association, friends, or older brothers or 
sisters can frequently assist. 
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Even under the worst conditions a teacher who 
is aware of these difficulties can do much to re¬ 
store or improve feelings of self respect and 
security on the part of the student by the manner 
in which he handles the student's school activities. 
In extreme cases, it is sometimes possible to find 
foster homes in which a student would be happier 
than in his own home. Where the health, safety, 
or morals of the child are in danger, such a solu¬ 
tion is almost mandatory. 
It is always better to exhaust every possible 
means of improving the home or community situa¬ 
tion, however, before considering such extreme 
action as moving students out of their own homes. 
4. UNDESIRABLE FORMS OF ATTEMPTED 
ADJUSTMENT. This category provides by far the 
largest number of problems for the teacher. With¬ 
in it fall most of the hostile as well as the with¬ 
drawal forms of behavior. It includes lying, 
cheating, fighting, stealing, and a host of other 
troublesome attempts at adjustment on the one 
hand, and the loneliness, sensitiveness, avoidance, 
and general unhappiness that results from the 
opposite type of attempt at adjustment. 
The genesis of these difficulties does not lie 
within a closed system but may involve unfor¬ 
tunate habit patterns, erroneous beliefs and atti¬ 
tudes, and unfortunate elements of the environ¬ 
ment, in school or out. 
The basic problem here is the absence of a 
sense of security, a feeling of inferiority which 
leads to aggression in an attempt to compensate 
for these feelings, or to withdrawal to daydream¬ 
ing and avoidance of the necessity of adjusting 
to real people because of the need for a feeling 
of security. 
Whereas unfortunate habit patterns or even 
erroneous beliefs can arise independently of 
student intelligence or achievement, or similar 
factors, feelings of insecurity usually have very 
substantial bases. When a study of the student's 
profile as well as his individual responses have 
provided a background, these results should be 
considered in the light of such factors as the stu¬ 
dent's intelligence, his past and present achieve¬ 
ment, his interests, his home background, and his 
health. Many students are unhappy and insecure 
because they do not possess the type of ability 
necessary to succeed in certain academic areas. 
Others have managed to get into courses, either 
by mistake or because of parental pressure, in 
which they are uninterested and for which they 
have little ability. Others with ability have no 
study facilities at home and little other opportun¬ 
ity for study. A bad home background, lack of 
good working habits, or lack of ability can account 
for insecurity. Inability to read or to do quantita¬ 
tive thinking in mathematics, algebra, etc., has 
been productive of many types of personality diffi¬ 
culties. 
In practically all cases of anti-social behavior, 
it would be ineffective to administer punishment. 
The student must have something done for him, 
not to him. The curriculum, working conditions, 
and other aspects of the environment must be 
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adjusted to the student and not the other way 
around. Those who lack ability should be pro¬ 
vided with a simplified program involving prob¬ 
lems and activities within their abilities and lead¬ 
ing to realistic goals. Once the student senses a 
feeling of success and security in connection with 
his school program, his symptoms, be they of a 
hostile or withdrawing nature, will tend to dis¬ 
appear. 
However, this is only part of the story. Many 
symptoms of the kind under examination arise 
from other causes. The student who cheats may do 
so, not because he doesn't have the ability to 
succeed, but because the standards set for him 
by his parents or teachers cire too high. Teachers 
should match tasks with ability. The student who 
lies may have a bad memory and thus fail to 
do something which is expected of him. He may 
lie because he is put on the spot and must choose 
between the lesser of two evils. He may lie be¬ 
cause of erroneous beliefs. The student may lie to 
gain status, to develop a feeling of belonging, 
to appear self-reliant, or to cover up some 
imagined deficiency in his home or in himself. 
The student's profile, as well as responses to in¬ 
dividual items, should provide clues as to his 
status, after which erroneous beliefs, unfortunate 
environmental conditions, health factors, etc., may 
receive attention so that causes and not symp¬ 
toms are dealt with. 
The student who steals constitutes a special 
problem. Some younger children steal merely 
from habit, a holdover from childhood when the 
concept of property rights was not yet established. 
In some poor homes children have never had the 
clothes, the recreation, the toys, or the type of 
food they desired. If this situation persists and the 
student in high school associates with classmates 
who have possessed these things, it is easy for 
him to rationalize his anti-social behavior when 
he takes things that do not belong to him be¬ 
cause he wants them badly enough. 
All of these types of maladjustments are rela¬ 
tive. The individual who steals because he is 
hungry should not be dealt with in the same 
manner as one who steals for excitement or to 
gain prestige. However, punishment is the last 
thing that should be considered. Where indi¬ 
viduals simply have no money and cannot meet 
their needs and protect their self-respect, a job 
should, if possible, be found so that normal de¬ 
sires may be met. If the individual has exagger¬ 
ated ideas of his needs, his erroneous ideas and 
attitudes should, if possible, be clarified. Some¬ 
times changing classes, clubs, or in other ways 
modifying the environment will assist in solving 
such a problem. Individuals frequently feel 
abused because they have a grudge against 
society in general or because of real or fancied 
mistreatment on the part of teachers or parents. 
In all cases, they should be aided in getting at 
the facts and facing their problems realistically. 
Fighting also constitutes a special problem. 
Some fighting arises from unfortunate habit pat¬ 
terns which serve as a means of avenging fancied 
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insults on the part oi others. Lying on the part oi 
friends or enemies, concerning the antagonists, 
frequently adds fuel to the fire; and by the time 
the individuals concerned face each Other, their 
prestige and self-respect are at stake to the ex¬ 
tent that, although one or neither of them cares 
to fight, they must do so or "lose face.'* 
This type of behavior poses difficult prob¬ 
lems for the teacher or counselor. He does not 
desire his students to engage in such unintelligent 
methods of settling differences, and he does not 
wish to be guilty of encouraging them to evade 
facing their problems. Somehow students who are 
unintelligent or who happen to be gifted physi¬ 
cally and have the reputation of being able to 
"lick" everybody must be made aware of the 
undesirable nature and unintelligent methods 
they use. The victims of such circumstances 
should be assisted in seeing that it is not neces¬ 
sary to fight but that the intelligent thing to do 
is to find out what the offense is and who com¬ 
mitted it. 
Fighting which results from insecurity such 
as desire to gain prestige when it cannot be ob¬ 
tained by a legitimate means must be handled 
in the same way as other types of undesirable 
behavior. The student must have something done 
for him. His environment, especially his cur¬ 
riculum, must be adjusted to his needs. 
Students may exhibit withdrawal tendencies for 
a variety of reasons, some of which are identical 
with conditions that lead other students to engage 
in hostile behavior. However, frequently lack of 
ability, size, or other factors lead to the choice of 
withdrawal rather than hostile defense mechan¬ 
isms. Frequently such students were ill in child¬ 
hood, were only children, or for other reasons 
have been the cause of great concern to their 
parents. If the parents press them too much or 
if they are compared unfavorably with healthier 
and brighter children they may seek to escape 
the consequences of a too complex environment 
by retreating into a world of fantasy and day¬ 
dreaming or at least to insulate themselves from 
the harsh realities of life. As in the case of other 
problems, the causes of deviate behavior should 
be sought from the test, from previous teachers, 
from parents, and from other sources. Activities 
should be directed towards the removal of causes 
as far as possible. 
Some timidity is simple in nature and can 
be treated as a mere unfortunate habit pattern. 
Difficulty in reciting in class, difficulty in speak¬ 
ing with teachers or with members of the opposite 
sex, and similar problems frequently disappear 
when a specific program involving such activity 
is persistently pursued for a short time. 
5. PHYSICAL AND NERVOUS DIFFICULTIES. 
Many students who manifest nervous difficulties 
are suffering from actual physical disorders which 
should receive medical attention. However, many 
symptoms of tension are physical expressions of 
psychological maladjustment—feelings of inferi¬ 
ority or insecurity. 
Individuals in this category may develop many 
unfortunate habit patterns, such as constantly 
dwelling on their difficulties and their fears. This 
is especially true if they are physically handi- 
capped or have suffered from such handicaps for 
a period of time. 
Students who exhibit many nervous symptoms 
often are characterized by self-pity and self-con¬ 
cern because of feelings of insecurity which de¬ 
veloped from their inability to compete with 
others, or from real or imagined rejection by 
teachers or parents. 
One of the first necessities in cases of this 
kind is a thorough physical examination and, if 
necessary, medical attention. Medical' treatment 
rarely works any immediate change in person¬ 
ality, consequently psychological help should not 
be delayed. Testimony from the California Test 
of Personality, from health records, from other 
teachers, and from parents should enable the 
teacher or counselor to discover in what categories 
the major causes of maladjustment may be found, 
and remedial activity should follow the suggestion 
made in these different categories. 
6. MENTAL DISORDERS. Teachers find coun¬ 
selors are not trained to diagnose mental dis¬ 
orders. Under no circumstances should they sug¬ 
gest the existence of such a disorder. 
However, when the teacher or counselor has 
done all he can in the light of his training and 
experience in the application of simple mental 
hygiene principles to improve the adjustment of 
a given individual, but without success, there may 
be reason to suspect more than usual maladjust¬ 
ment. 
Such a situation should be referred to the 
principal or other authority charged with such 
responsibility. Normally the cooperation of the 
parents would be sought. If the teacher is asked 
to cooperate further, he should provide as ob¬ 
jectively as possible the data which he has 
gathered and the corrective step» which he has 
attempted. 
Although the teacher is not complètent to make 
a diagnosis of a mental disorder, it is a fact that 
many students display early the symptoms of later 
serious mental difficulty. Excessive frustration 
frequently exists without any overt evidences and, 
unless personality tests are given or other diag¬ 
nostic procedures instituted, their existence is 
never discovered. Teachers should be just as 
alert in attempting to detect the symptoms of 
mental disorders as they are in discovering special 
talent or other significant data of value in the 
guidance of students. 
USE OF THE CLASS RECORD SHEET 
Each package of test booklets of the California 
Test of Personality contains a Class Record Sheet 
on which may be tabulated results secured through 
the use of this test. If the teacher or examiner 
desires a picture of the personality status of the 
class as a whole, the following procedures should 
be followed: 
Names of examinees should be arranged al¬ 
phabetically by grade section with the surname 
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first. If desired, boys and girls may be listed 
separately. The grade to be entered is the actual 
grade assignment of the student. The percentile 
ranks are determined from the norms given on 
pages 28 to 32 of this manual as recorded on the 
individual test booklets or answer sheets. 
At the bottom of the Class Record Sheet is a 
Summary of Class Data. This summary provides 
space for entering the number of students achiev¬ 
ing each percentile rank for the various compon¬ 
ents on the test. Separate tabulations should be 
made for each teacher, home room, or grade sec¬ 
tion. Medians may be calculated and the devia¬ 
tion of this class average from the norm recorded 
in the last column. For example, if the median 
for a given component is 60, the class is +10 per¬ 
centile points above norm. 
USE OF TEST RESULTS BY SUPERVISORS, 
PRINCIPALS, AND SUPERINTENDENTS 
The data obtained from test results may be 
invaluable to supervisors, principals, and super¬ 
intendents. This is particularly true of the Per¬ 
sonal, Social, and Total Adjustment scores. The 
average or median score on each specific item 
also furnishes valuable information for those who 
are in charge of evaluation, curriculum making, 
and supervision of instruction and enables the 
following results to be accomplished: 
1. Supervisors and directors may plan their 
schedules so as to assist schools or grades 
in which there are indications of undue 
maladjustment. 
2. Principals and supervisors may identify 
classes which contain an undue number of 
maladjusted students and assist teachers in 
identifying and alleviating or eliminating the 
causes of maladjustment. 
3. Curriculum departments may take account 
of those areas in which the nature or diffi¬ 
culty of the curriculum may be contributing 
to maladjustment on the part of pupils. 
4. The desirability of modifications in the 
materials of instruction or teaching pro¬ 
cedures may be inferred from the extent of 
adjustment or maladjustment of students on 
various levels. 
5. Teachers may be assigned to areas in which 
their previous training and experience will 
make them most valuable from the stand¬ 
point of student adjustment. 
6. Other school officials may use the data of 
these tests to determine the types and 
amounts of psychological and psychiatric 
services which are needed or desirable for 
a given school system. 
Where International Business Machines Cor¬ 
poration machines are available, the data for the 
above purposes may be punched on Hollerith 
cards and tabulated. 
Leading psychologists believe that we have 
given far too little attention to the adjustmënt 
needs of students in the past. Even when students 
are up to the 50th percentile they may still not be 
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well-adjusted. Practically all students above the 
median still have problems which frustrate them 
and on which they must receive help if they are 
to develop happy, wholesome, effective person¬ 
alities. 
There has been a feeling on the part of many 
in the past that we must choose between effective 
personality and intellectual development. Atten¬ 
tion is again called to the fact that it is not a 
question of either/or. Effective personalities 
emerge when the various aspects of the cur¬ 
riculum are carried on in harmony with the 
abilities, interests, aptitudes, health factors, and 
so forth, of the students. This integration of stu¬ 
dent needs with the materials and procedures of 
the curriculum is the major responsibility of 
educators. 
EMPLOYMENT CONSIDERATIONS 
1. FOR SELECTING EMPLOYEES. In inter¬ 
preting test results both the profile and the defini¬ 
tions of personality components should be used. 
It is rare to find any one individual who is well 
adjusted in every personality component; those 
with the highest total adjustment scores may have 
one or more low component scores, and these 
should receive special consideration when new 
employees are selected. 
Referring first to the profile itself, note the 
vertical line indicating the 50th percentile point. 
An applicant whose profile tends to stay near this 
line has average or more or less typical adjust¬ 
ment. His profile indicates that he is located about 
midway between the poorest and best adjusted 
people. Ordinarily the profile for a single appli¬ 
cant will vary to the right or left of this line in the 
various components, but his total adjustment 
score will reveal at which percentile he is located. 
The employer is looking for the best adjusted 
applicants he can find, but he must select from 
those who are available. In general, he will select 
those with the highest total adjustment scores. 
He will take as few employees as possible whose 
profiles vary significantly to the left of the 50th 
percentile point, and will avoid applicants whose 
component scores are located near or to the left 
of the 20th percentile line. 
2. FOR PLACING EMPLOYEES. In assigning 
new employees, the component definitions are of 
special assistance. Since even the best adjusted 
people may have some weaknesses, it is important 
that they be assigned to jobs where these weak¬ 
nesses will make no difference or will influence 
the quality of work as little as possible. 
The new employee who is weak or indifferent 
in social standards or social skills, for example, 
should not be assigned to the public relations de¬ 
partment. A new employee who makes a suffici¬ 
ently good total adjustment score to be a good 
employment risk but who nevertheless exhibits 
some anti-social tendencies, should not be as¬ 
signed to supervisory work, or any work which 
requires close cooperation with other employees. 
A new employee who rates high in most respects, 
but who exhibits nervous symptoms, should not 
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be assigned work which carries too much re¬ 
sponsibility lor planning or execution; he may 
communicate his nervous tendencies to others. 
Such a person may do excellent work in a simpler 
routine job. In the same manner, each new em¬ 
ployee should be assigned to a job which takes 
advantage of his good points and avoids the dis¬ 
advantages of his weaknesses, if any. 
3. FOR INCREASING EMPLOYEE EFFICI¬ 
ENCY. No matter how carefully employees are 
selected some of them will fail to give desirable 
satisfaction, either because they lack the necessary 
ability or adjustment, or because they have been 
assigned to the wrong types of jobs. Many of 
these employees can be salvaged, thus avoiding 
the necessity of .employing new applicants who 
lack experience in the organization. 
Most employees who are not getting along 
well do not know why; if they did they might do 
things differently. Not knowing why they are 
failing, they cannot tell their superior officers in 
conferences. In such cases, a personality test may 
reveal the source of the difficulty and suggest a 
more advantageous assignment. 
. 4. FOR DETECTING EMPLOYEE DISSATIS¬ 
FACTION AND IMPROVING EMPLOYEE-MAN¬ 
AGEMENT RELATIONS. Some organizations oper¬ 
ate for years without labor trouble while others 
are in frequent difficulty with their employees. 
As political and economic conditions change, as 
salary and wage scales are modified, and as the 
conditions of employment within organizations 
are adjusted by the management, opportunities 
for dissatisfaction of various types multiply. These 
dissatisfactions definitely affect the personalities 
of employees and inflence their loyalty to em¬ 
ployers as well as their job efficiency. 
These dangers can be detected before they be¬ 
come serious. Whole departments or all depart¬ 
ments of an organization can be given this per¬ 
sonality test without requiring employees to sign 
their names. .If the- combined test results for a 
department show a low sense of personal worth, 
a strong sense of interference with personal free¬ 
dom, or a low sense of belonging and loyalty, it 
indicates the desirability of immediate activity 
on the part of the management to improve con¬ 
ditions and thus protect production. Sometimes 
only single departments are - dissatisfied, and 
sometimes whole organizations are affected. Spot¬ 
ting the danger points allows the management 
to act in time.. 
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PART 
California Test of Personality 
Directions for 
Administration 
GENERAL INSTRUCTIONS TO THE EXAMINER 
This is a diagnostic test but it yields 15 test 
percentile ranks for each examinee as well as 
information regarding his interests and activities 
on all levels except the Primary and the Adult. 
This information consists of the examinee's ex¬ 
pression of preferences for activities which range 
from those which are individual and sedentary in 
nature to those which involve a good deal of 
activity and require the participation of others. 
The examinee also indicates the activities in which 
he engages. 
TIME LIMITS 
Since this test is primarily diagnostic, there 
are no strict time limits. As far as possible, all 
examinees should be permitted to answer all items 
both in the test booklet itself and, on all levels 
except the Primary and the Adult, in the Interests 
and Activities section on the back of the separate 
profile. However, the test should ordinarily take 
no longer than 45 minutes, and the Interests and 
Activities Section, 20 minutes. 
CAUTION AGAINST COACHING 
It is important that examinees understand clear¬ 
ly the manner in which they are expected to indi¬ 
cate their responses. However, the examiner 
should remember that he is giving a test and not 
directing a learning activity; therefore, the correct 
response for any item should not be suggested 
except in the practice exercises which precede 
the test. 
THE PROFILE 
In the 1953 Editions of the California Test of 
Personality, the profiles are published separately 
from the tests. If the examiner wishes the ex¬ 
aminees to write their names on the profiles, they 
should be distributed before the test begins and 
examinees asked to write the information on the 
appropriate lines. However, if the examiner pre¬ 
fers, he may himself enter the identifying infor¬ 
mation on each profile when convenient 
CHOOSING CORRECT DIRECTIONS 
Directions for administering the Primary level 
of the California Test of Personality begin on 
this page. Directions for administering the Ele¬ 
mentary, Intermediate, Secondary, and Adult 
levels begin on page 23. 
Primary Test 
CHOOSING CORRECT DIRECTIONS 
There are three sets of directions for ad¬ 
ministering this test. Directions No. I are devised 
for pupils who are too immature either to read 
the questions or to mark their answers on the test 
booklet, hence must have the test given to them 
individually. These directions follow this para¬ 
graph. Directions No. II are intended for use with 
more mature pupils in the second and third grades 
who need the questions read aloud to them but 
who can mark answers on booklets. Directions 
No. Ill are intended for pupils who can both read 
the questions and mark their answers on the test 
booklets. Be sure to select the correct set. 
IDENTIFYING DATA 
Whenever the first or second set of Directions 
is used the teacher should fill in the identifying 
data on the test booklets and separate profile 
sheets for pupils. 
I. DIRECTIONS FOR ADMINISTRATION WHEN 
GIVEN AS AN INDIVIDUAL TEST 
Suggested time allotment: 
California Test of Personality 
(Form AA or BB) about 45 minutes 
(each pupil should finish) 
Materials required: 
For the pupil— 
none 
For the examiner— 
1 copy of test booklet 
1 pencil for recording answers 
Young children (especially those in kindergar¬ 
ten and first grade) who do not have a sufficient 
reading ability to follow the printed questions, 
should have the questions read aloud to them 
individually and the responses of the pupil should 
be recorded by the examiner. Sometimes it is 
necessary to interpret the response as Yes or No. 
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It is often desirable to record an actual response 
of a child to certain questions as well as to in¬ 
terpret it as a Yes or No response. 
It is important that the examiner give the en¬ 
tire test in each case. It is often desirable to have 
rest periods after each 15 minutes of work. 
II. DIRECTIONS FOR ADMINISTRATION WHEN 
QUESTIONS ARE READ TO PUPILS, BUT THEY 
MARK ON TEST BOOKLETS 
Note: First read the General Instructions to the 
Examiner on page 21. 
Suggested time allotment: 
California Test of Personality 
(Form AA or BB) about 45 minutes 
(all pupils should finish) 
Materials required: 
For each pupil— 
1 test booklet—California Test of Personality 
(Form AA or BB) 
1 ordinary lead pencil with eraser attached 
1 eraser (if not attached to pencil) 
1 blank sheet of paper—for use as a marker, 
if desired 
In addition, for the examiner— 
extra pencils 
extra erasers 
extra copy of test booklet— 
for demonstration purposes, if necessary 
After checking to see that all pupils have 
pencils, erasers, and markers, distribute, the test 
booklets, face-up. 
From this point on, certain parts of these direc¬ 
tions are printed in this different type face. These 
parts are to be read to pupils. 
SAY : Now look at the bottom of the page where it 
says: To Boys and Girls: This booklet has 
some questions which can be answered Yes or 
No. Your answers will show what you usually 
think, how you usually feel, or what you usually 
do about things. Work as fast as you can 
without making mistakes. Do not turn this 
page until told to do so. 
Now open the test booklet to page 2 and 
fold it back so that only page 2 shows. Now 
look at the Practice Questions. 
Demonstrate, if necessary, so pupils will under¬ 
stand. 
SAY: Now look at question A as I read it: Do 
you have a dog at home? If you do, draw a 
circle around the word. Yes; if you do not 
have a dog at home, draw a circle around the 
word, No. Are there any questions? 
After questions, if any, have been answered, 
SAY: Now I will read question B. Did you walk all 
the way to school today? If you did, draw a 
circle around the word. Yes; if you didn't, draw 
a circle around the word, No. Are there any 
questions? 
After questions, if any, have been answered, 
SAY: This booklet contains more questions like these 
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you have answered and we will do them the 
same way. I will read each test number and 
question. You will draw a circle around the 
Yes or the No. 
Continue until the test is finished, with or 
without rest periods. 
After pupils have attempted to mark the last 
question, 
SAY: Stop. Put your pencil down. 
Collect test booklets. Count them to be sure 
that you receive the same number you distributed. 
III. DIRECTIONS FOR ADMINISTRATION WHEN 
PUPILS CAN BOTH READ QUESTIONS AND 
MARK ANSWERS ON TEST BOOKLETS 
Note: First read the General Instructions to the 
Examiner on page 21. 
See Directions No. II in column one of this 
page for suggested time allotment and materials 
needed. 
After checking to see that all pupils have pen¬ 
cils, erasers, and markers, distribute the test 
booklets, face-up. 
From this point on, certain parts of these direc¬ 
tions are printed in this different type face. These 
parts are to be read to pupils. 
SAY : You will notice on the front cover-page of the 
test booklet which you have just been given, 
that there are lines for your name, grade, age, 
and so on. 'Write this information on these 
three lines. 
Note the space set off by parentheses in the 
middle of the third line lor identifying data. This 
space is provided for the teachers or examiners 
who wish pupils to indicate their section, class, 
home room, etc., in order to facilitate the handling 
of data and test booklets after tests have been 
scored. 
Give pupils time to record these data. Check 
to see that information is properly entered. 
When all pupils have finished, 
SAY: Now look of the bottom of the page where it 
says: To Boys and Girls: This booklet has 
some questions which can be answered Yes or 
No. Your answers will show what you usually 
think, how you usually feel, or what you usually 
do about things. Work as fast as you can 
without making mistakes. Do not turn this 
page until told to do so. 
Now open the test booklet to page 2 and 
fold it back so that only page 2 shows. Now 
look at the Practice Questions. 
Be sure that pupils have found the place. 
Demonstrate, if necessary, so they will understand. 
SAY: Now read the first question silently as I read 
it aloud: Do you have a dog at home? If you 
do, draw a circle around the word, Yes; if you 
do not have a dog at home, draw a circle 
around the word, No. Are there any questions? 
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After questions, if any, have been answered, 
SAY: Now read the second question silently as I 
read it aloud: Did you walk all the way to 
school today? If you did, draw a circle around 
the word. Yes; if you didn't, draw a circle 
around the word. No. Are there any questions? 
After questions, if any, have been answered, 
SAY: This booklet contains more questions like these 
you have answered and you are to do them in 
the same way. Go right on from one page to 
another and try to do Hie whole test. Remem¬ 
ber to draw a circle around the Yes, or No, 
whichever shows your answer. Ready, begin. 
After pupils have finished marking the book¬ 
lets, 
SAY: Stop. Put your pencil down. 
Collect the test booklets. Count them to be 
sure that you receive the same number you dis¬ 
tributed. 
Elementary, Intermediate, Secondary, and Adult Tests 
CHOOSING CORRECT DIRECTIONS 
There are three sets of directions for ad¬ 
ministering these levels of the California Test of 
Personality: Directions I are used when answers 
to items of the twelve components are to be 
marked on the test booklets; Directions II are 
used when these answers are to be marked on 
machine-scoring or SCOREZE answer sheets; and 
Directions III are used in administering the In¬ 
terests and Activities section which is not included 
in the test booklet itself but which appears on the 
back of a separate profile (on all levels except 
the Adult) in the form of a special answer sheet 
which is not machine scored. 
If answers are to be marked in the test book¬ 
let, use Directions I which follow this paragraph. 
If answers are to be marked on a machine-scoring 
or SCOREZE answer sheet, use Directions II which 
begin on page 24. When administering the 
Interests and Activities section use Directions III 
which begin on page 25. 
I. DIRECTIONS FOR ADMINISTRATION WHEN 
ANSWERS ARE MARKED ON TEST BOOKLETS 
Suggested time allotment: 
California Test of Personality 
(Form AA or BB) about 45 minutes 
(all examinees should finish) 
Materials required: 
For each examinee— 
1 test booklet—California Test of Personality 
(Form AA or BB) 
1 ordinary lead pencil with eraser attached 
1 eraser (if not attached to pencil) 
In addition, for the examiner— 
extra pencils 
extra erasers 
extra copy of test booklet— 
for demonstration purposes, if necessary 
watch or wall clock 
After checking to see that all examinees have 
pencils and erasers, distribute the test booklets, 
face-up. 
From this point on, certain parts of these direc¬ 
tions are printed in this different type face. These 
parts are to be read to examinees. 
SAY : You will notice near the top of the front cover- 
page of the test booklet which you have just 
been given, it says: Do not write or mark on 
this test booklet unless told to do so by the 
examiner. Since you are to mark your answers 
on this test booklet pay no attention to this 
instruction. Now notice the lines for your 
name, grade (or occupation), age, and so on. 
Write this information on the lines provided. 
Note the space set off by parentheses in the 
middle of the third line for identifying data. This 
space is provided for teachers or examiners who 
wish examinees to indicate their section, class, 
home room, etc., in order to facilitate the handling 
of data and test booklets after tests have been 
scored. 
Give examinees time to record these data. 
Check to see that information is properly entered. 
When all examinees have finished, 
SAY: Now look at the bottom of the page where it 
says: Instructions to Examinees (or Pupils or 
Students). Read these instructions silently 
while I read them aloud. The instrucHons are: 
This booklet contains some questions which 
can be answered YES or NO. Your answers 
will show what you usually think, how you 
usually feel, or what you usually do about 
things. Work as fast as you can without mak¬ 
ing mistakes. Do not turn this page until told 
to do so. 
Now open the test booklet to page 2 and 
fold it back so that only page 2 shows. Look 
at the Instructions to Examinees (or Pupils or 
Students) on this page. 
The examiner will read the preliminary mater¬ 
ials, the sample questions A and B, and the pos¬ 
sible answers, YES and NO. After questions, if 
any, have been answered, 
SAY: Now look at the materials under the title 
DIRECTIONS FOR MARKING ANSWERS ON 
TEST BOOKLETS on the lower right-hand 
comer of the page. Read, these directions 
silently while I read them aloud. 
After reading the directions down to the long 
horizontal line and answering any questions 
which may be raised on the method of marking. 
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SAY: Now read the directions below the long hori¬ 
zontal line silently while I read them aloud 
but do not begin the test until I say, Ready, 
begin. 
Read these final directions and 
SAY : Ready, begin. 
As soon as examinees have finished, 
SAY: Stop. Put your pencil down. 
Collect test booklets. Count them to be sure 
that you receive the same number you distributed. 
II. DIRECTIONS FOR ADMINISTRATION WHEN 
ANSWERS ARE MARKED ON MACHINE¬ 
SCORING ANSWER SHEETS OR ON THE 
C.T.B. SCOREZE ANSWER SHEET 
Note: First read the General Instructions to the 
Examiner on page 21. 
Suggested time allotment: 
California Test of Personality 
(Form AA or BB) about 45 minutes 
(all examinees should finish) 
Materials required: 
For each examinee— 
1 test booklet—California Test of Personality 
(Form AA or BB) 
1 machine-scoring answer sheet (Elementary, 
No. 3644; Intermediate, No. 3646; Second¬ 
ary, No. 3648; or Adult, No. 3650) or C.T.B. 
SCOREZE answer sheet (Elementary, No. 260; 
Intermediate, No. 270; Secondary, No. 280; 
or Adult, No. 290, identifiable in the lower 
right-hand corner of page 1) 
1 electrographic pencil with eraser attached 
(an ordinary pencil with attached eraser 
is adequate if answer sheets are hot to be 
scored with an I.B.M. test-scoring machine. ) 
In addition, for the examiner— 
extra pencils 
extra erasers 
extra copy of test booklet and answer sheet— 
for demonstration purposes, if necessary 
watch or wall clock 
First check to see that all examinees have 
pencils and erasers. 
From this point on, certain parts of these direc¬ 
tions are printed in this different type face. These 
parts are to be read to the examinees. 
SAY: I am about to give you some answer sheets. 
Do not crease or fold them in any way. To 
do so might lower your mark if they are 
scored with an electrical test-scoring ma¬ 
chine. 
Next distribute the appropriate answer sheets. 
SAY: Look at the part of your answer sheet that 
has name, date, age, etc., printed on it. 
Write in the information that is called for. 
Press down firmly with your pencil when 
writing. 
Note the space set off by parentheses at the 
end of the fourth line for identifying data. This 
space is provided for teachers or examiners who 
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wish examinees to indicate their section, class, 
home room, etc., in order to facilitate the handling 
of data and test booklets after tests have been 
scored. 
SAY : Now write the capital letters of the form of 
the test which you are taking in the box after 
the word. Form, under the name of the test. 
Examinees should be told which capital letters 
to check because they have not yet seen the test. 
The examiner should check to see that exami¬ 
nees have completed the identifying data properly. 
Emphasize the next direction to examinees. 
Illustrate the routine for changing a mark on the 
blackboard. 
SAY: The general directions for recording your an¬ 
swers on this answer sheet are: Mark on this 
answer sheet under the YES or NO your answer 
for each question. Moke each mark as long 
as the pair of dotted lines and move the 
pencil up and down firmly to make a heavy 
black line. If you make a mistake or wish 
to change an answer, do it this way: FIRST 
MAKE AN X ACROSS THE OLD ANSWER. 
THEN MAKE A HEAVY BLACK MARK 
UNDER THE NEW ANSWER. AFTER YOU 
HAVE MARKED THE NEW ANSWER, ERASE 
THE OLD ANSWER AND THE X COMPLETE¬ 
LY. ANY QUESTIONS? 
I am now going to give each of you a copy 
of the test booklet. Do not write or mark on 
it in any way. You mark all your answers on 
the answer sheet. 
Distribute the appropriate level of the Cali¬ 
fornia Test of Personality. 
SAY: Now look at the bottom of the page where 
it says: Instructions to Examinees (or Pupils or 
Students). Read these instructions silently 
while I read them aloud. The instructions are: 
This booklet contains some questions which 
can be answered YES or NO. Your answers 
will show what you usually think, how you 
usually feel, or what you usually do about 
things. Work as fast as you can without mak¬ 
ing mistakes. Do not turn this page until told 
to do so. 
Open your test booklet to page 2 and fold 
it back so that only page 2 shows. Now look 
at the Instructions to Examinees (or Pupils or 
Students). 
The examiner will read the preliminary ma¬ 
terials, the sample questions A and B, and the 
possible answers, YES and NO. After questions, 
if any, have been answered, 
SAY: Now look at the materials under the title 
DIRECTIONS FOR MARKING ANSWERS ON 
ANSWER SHEETS on the lower left-hand 
corner of the page. Read the directions silent¬ 
ly while I read them aloud. 
After reading the directions down to the long 
horizontal line and answering any questions 
which may be raised on the method of marking, 
SAY: Now read the directions below the long hori¬ 
zontal line silently while I read them aloud but 
do not begin the test until I soy, Ready, begin. 
— 24 — 
Read these final directions and 
SAY: Ready, begin. 
As soon as examinees have finished, 
SAY: Stop Put your pencil down. Have you made 
any accidental marks in your test booklet? 
If so, erase them. 
After sufficient time has elapsed, 
SAY : Now hand in your test booklet. 
Count the test booklets to be sure you have 
the right number. 
SAY: Now inspect your answer sheet. Are all your 
marks heavy black lines? If not, go over the 
light ones and blacken them well. Have you 
made any accidental dots or marks? If so, 
erase them. Are any of your erasures untidy? 
If you have changed any answers, did you 
erase the old answers and the X's completely? 
Make your answer sheet clean and neat. 
After sufficient time has elapsed, 
SAY: Now hand in your answer sheet. 
Count the answer sheets to be sure that you 
have the right number. 
If you have distributed electrographic pencils, 
collect and count them next. 
III. DIRECTIONS FOR ADMINISTRATION FOR 
THE INTERESTS AND ACTIVITIES SECTION 
Note: First read the General Instructions to 
the Examiner on page 21. The Interests and 
Activities section is designed in the form of a 
special answer sheet (which cannot be machine- 
scored) on the back of the profile sheet for the 
personality test. It may be given either before 
the regular test is taken or after it. In either case, 
a special time must be set aside for this purpose 
because both cannot be given in one period. 
There is no SCOREZE answer sheet for administer¬ 
ing the Interest and Activities section. This section 
is not available on the Adult level. 
Suggested time allotment: 
Interests and Activities section, about 20 minutes 
Materials required: 
For each examinee— 
1 Interests and Activities section—California 
Test of Personality (Appears on back of 
profile. Forms AA and BB are identical.) 
1 ordinary lead pencil with attached eraser 
1 eraser if not attached to pencil 
In addition, for the examiner— 
extra pencils 
extra erasers 
extra copy of Interests and Activities section 
—for demonstration purposes, if necessary 
a watch or a wall clock 
First check to see that all examinees have 
pencils and erasers. 
From this point on, certain parts of these direc¬ 
tions are printed in this different type face. These 
parts are to be read to examinees. 
SAY: I am about to give you some answer sheets. 
Next distribute the appropriate level of the 
Interests and Activities section of the California 
Test of Personality. 
SAY: One side of your answer sheet has a place 
for your name, date, age, etc., printed on it. 
Turn to that side and write in the informa¬ 
tion that is called for if you have not already 
done so. 
Note the space set off by parentheses in the 
middle of the third line for identifying data. This 
space is provided for teachers or examiners who 
wish examinees to indicate their section, class, 
homeroom, etc., in order to facilitate the handling 
of data and answer sheets after tests have been 
examined. 
The examiner should check to see that ex¬ 
aminees have completed the identifying data 
properly. 
SAY : Now turn your answer sheet over and look at 
the top of the page where it says: Interests 
and Activities. Above that find the di¬ 
rections. Read these directions silently as 
I read them aloud. The directions are: First 
look at each thing to do in this test. Make 
a mark under the L for each thing that you 
like or would very much like to do. Then make 
a mark under the D for things you really do. 
Sometimes you may mark both the L and the 
D, and sometimes neither of them. Are there 
any questions? 
After questions, if any, have been answered 
(demonstrate on the board if necessary to clarify 
the method of indicating answers), 
SAY: Ready, begin. 
After examinees have finished, 
SAY: Stop. Put your pencil down. Now hand in 
your answer sheet. 
Count the answer sheets to be sure that you 
have the right number. 
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à 
California Test of Personality 
DIRECTIONS FOR SCORING 
HAND SCORING THE TEST BOOKLETS 
The examiner may use the key or mark an 
unused test booklet with the correct answers as an 
aid in scoring. It is advisable for the examiner to 
take the test without reference to the key since this 
procedure will acquaint him with the diagnostic 
values of the test items. Instructions for scoring 
eue: 
1. Each item is considered right or wrong. No 
partial credits are given for partial answers. 
2. Mark each correct item with a C. 
3. The score for each section is the number 
right. 
4. Credit any clear method of indicating the 
correct answer. Consider the intention of the 
examinee, if it can be determined. If in 
doubt, consider the answer wrong. 
5. If two answers are given, count the item 
wrong, unless the examinee has attempted 
to erase or cross out the incorrect answer. 
6. Enter the scores for the twelve components 
in the boxes provided at the bottom of each 
column of the test. 
HAND SCORING THE ANSWER SHEETS 
First examine each answer sheet. If two black 
marks appear for any item, erase them and count 
that item wrong. 
The score for each section of a test is obtained 
by counting the examinee response marks ex¬ 
posed by the round openings in the appropriate 
hand-scoring stencil superimposed upon the 
answer sheet. (When ordering, be sure to state 
whether you want hand-scoring or machine-scor¬ 
ing stencils.) 
Record section scores on the special answer 
sheet in the spaces provided. The Profile is com¬ 
pleted as directed on page 11. 
MACHINE SCORING THE ANSWER SHEETS 
First examine each answer sheet. If two black 
marks appear for any item, erase them. Such an 
item is considered to be wrong. 
Directions for setting the machine are printed 
on the machine-scoring stencil. 
SCORING THE C. T. B. SCOREZE ANSWER SHEET 
The first page may be hand or machine scored 
like any machine-scoring answer sheet. 
The third page is self-scoring. 
PART Q 
Directions for Scoring 
Norms 
f 
RECORDING THE SCORES FROM THE C.T.B. 
SCOREZE ANSWER SHEET 
1. First insert a letter opener or other pointed 
object at the word. Open, on the margin of 
the answer sheet, and unseal the sides in 
the direction indicated by the arrows. (Do 
not tear the two sheets apart at the per¬ 
foration at this time.) Remove the carbon 
sheet. 
2. On page 3, count the number of marks which 
fall within the light circles for each compon¬ 
ent of the test and enter each score in the 
place provided at the left by the examinee's 
name. Be sure to count as wTong, any item 
for which an X or a smudge appears in a 
light circle (which shows that the examinee 
did not intend it to be his choice for the 
answer. 
3. If a profile is desired on the back of the 
machine-scoring answer sheet (for possible 
use in principals' or administrators' offices) 
as well as on page 4,' replace the carbon 
so that it will register on page 2 and fold 
page 3 back over it. (If only one profile 
is desired, dispose of the carbon, tear the 
machine-scoring part of the answer sheet 
from the other half, and proceed with step 4.) 
4. Turn to the profile on page 4. 
5. Bend the right-hand margin of the sheet over 
to the left so that the entries just made (as 
instructed in item 2 above) are visible and 
align them with the respective entry blanks 
on the profile. 
NOTE: When both forms of a test are given 
to obtain increased reliability, the scores 
should be averaged and any fractions should 
be raised to the next whole number. 
6. Copy these numbers in the appropriate 
places on the profile. 
7. Complete the profile. 
8. Norms will be found on pages 28 to 32 of this 
manual. Find the examinee's scores and 
percentile ranks in Personal, Social, and 
Total Adjustment, and the twelve compon¬ 
ents, and then transfer them to the appropri¬ 
ate boxes to the left of the profile. 
9. Tear the machine-scoring part of the answer 
sheet from the other half. (If only one pro¬ 
file is being made, this step has already been 
completed.) 
10. Any component of the test in which am ex¬ 
aminee's scores and percentile ranks fall sig- 
nificcuitly below norm should be handled as 
described in Part 2 of this manual. 
CTP MANUAL — 26 — 
NORMS 
The norms provided in this manual are given 
in terms of percentile ranks and were derived 
from test data secured as follows: 
1. Primary Level, 4,500 pupils in kindergarten to 
grade three inclusive in schools in South Caro¬ 
lina, Ohio, Colorado, and California. 
2. Elementary Level, 4,562 pupils in grades 4 to 
8 inclusive in schools in Nebraska, New Jersey, 
New York, Ohio, Massachusetts, and California. 
3. Intermediate Level, 2,812 students in grades 7 
to 10 inclusive in schools in Massachusetts, 
Pennsylvania, Washington, Wisconsin, and 
California. 
4. Secondary Level, 3,331 students in grades 9 
to 14 inclusive in schools in Connecticut, Massa¬ 
chusetts, Michigan, Pennsylvania, South Da¬ 
kota, and California. 
5. Adult Level, 3,133 adults in adult education 
programs and industry in Florida, Illinois, Ten¬ 
nessee, Utah, Montana, and California. 
For all levels, the items of each component and 
therefore the Personal, Social, and Total Adjust¬ 
ment scores, have been made equivalent by the 
process of having each item of Form A A matched 
with an equivalent item of Form BB as to difficulty, 
discriminative power, and internal consistency. 
Thus, the means and standard deviations are 
identical and the normative data apply equally 
to Forms AA and BB. 
In their final form the norms for the California 
Test of Personality have been based on a sampling 
of cases which constituted a normal distribution 
of mental ability, typical age-grade relationships, 
and other characteristics as follows: 
1. The median I.Q.'s and standard deviation of 
I.Q.'s for the various grade groups were: 
Grade Median I.Q. S.D. Grade Median I.Q. S. D. 
1-8 100.0 16.0 12 105.0 15.0 
9 101.5 15.5 13 110.0 14.0 
10 103.0 15.5 14 114.5 13.5 
11 104.0 15.5 Adult 114.0 13.0 
2. Seventy per cent of those tested were making 
normal progress through the grades; about 20 
per cent were retarded one-half year or more; 
and 10 per cent were accelerated one-half 
year or more. 
3. About 85 per cent of the population was 
Caucasian and the remainder was Mexican, 
Negro, and other minority groups. 
The statistical treatment of experimental data 
revealed no significant differences between 
median scores of successive grade levels. There 
was, however, a slight tendency, possibly sig¬ 
nificant in two or three of the components, for the 
females' responses to average slightly higher 
than those of the males. Even though these slight 
differences exist, as shown by group data, they 
are of little or no practical significance in their 
application to individual cases since composite 
norms reduce any statistical differences between 
the sexes by one half. The authors believe that 
in the light of present knowledge the same stand¬ 
ards of adjustment for males and females is a de¬ 
fensible ideal and that teachers and parents alike 
would be opposed to separate standards for the 
sexes. For this reason they have combined the 
data for males and females in deriving standards. 
Several sets of normative data for various kinds 
of special groups may be found in Summary of 
Investigations Number One, Enlarged Edition, 
California Test of Personality, available without 
charge from the California Test Bureau. In addi¬ 
tion to normative data quoted in this publication, 
reference is made to sources where other data 
may be found. Among the data are statistics 
for: 1. Various school grades from one through 
twelve for whites, negroes, and other minority 
groups; 2. Adult evening school enrollees; 3. In¬ 
dustrial employees; 4 Rural and small town 
pupils; 5. Adult stutterers; 6. Children with speech 
defects; 7. Blind children; 8. Girl Scouts, Boy 
Scouts, and Cub Scouts; 9. Maladjusted school 
children; 10. Orphanage children; 11. Gifted chil¬ 
dren; 12. Normal versus problem readers; 13. De¬ 
linquents versus non-delinquents; 14. School 
leaders versus non-leaders; 15. Movie-goers versus 
non-movie-goers; 16. Absence versus non-ab¬ 
sence in school; 17. Popular versus unpopular 
children; 18. successful versus unsuccessful school 
children; 19. Pupils versus parents; 20. Minor 
seminarians versus average high school boys; 
21. Open air versus regular classes; 22. School 
play center children; 23. Developmental school 
graduates; 24. Post-polio children; and 25. Hyper- 
thyroid boys. Attention is called to an exception¬ 
ally fine study by Hunter1 in which extensive 
normative data for children of the primary grades 
(both white and negro) are recorded. 
A percentile may be described as a point on 
a 100 point scale which gives the per cent of 
scores which fall below that particular percentile. 
For example, an examinee whose score falls at the 
35th percentile point exceeds 35 per cent of the 
examinees on whom the test was standardized; 
such a score may also be interpreted to mean that 
this examinee is lower than 65 per cent of the 
examinees in the standardization group. 
For convenience in interpretation, all scores 
are assigned the percentile ranks of the mid-point 
of the range of percentile ranks in which they are 
located. For example, a percentile rank of 70 is 
assigned to all scores which are located between 
percentile points 65.0 to 74.9. 
For those who are interested, or whose cumu¬ 
lative records may have a standard score profile, 
the following relationships of the percentile ranks 
to standard scores are presented: 
Standard Standard Standard 
Percentile Score Percentile Score Percentile Store 
99 73 70 55 20 42 
98 70 60 53 10 37 
95 67 50 50 5 33 
90 63 40 47 2 30 
80 58 30 45 1 27 
lE. C. Hunter, "A Summary of a Mental Health Survey of Spartan¬ 
burg County, South Carolina,'' Journal of Experimental Education, 
17:294-308, December, 1948. 

























60 70 80 
(55.0-64.9) (65.0-74.9) (75.0-04.9) 
90 95 98 99 
(85.0-92.4) (92.5-97.4) (97.5-98.4) (98.5-100) 
1. Personal Adjustment Score: 1-14 15-19 20-22 23-25 26-28 29-31 32-34 35-36 37-38 39-40 41-42 43-44 45 46 47-48 
2. Social Adjustment Score: 1-16 17-20 21-24 25-28 29-31 32-34 35-37 38-39 40-41 42-43 44 45 46 47 48 
Total Adjustment Score: 1 -30 31-39 40-46 47-53 54-59 60-65 66-71 72-75 76-79 80-83 84-87 88-90 91-92 93-94 95-96 
Percentile: ] 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
SUB-SECTION SCORES AND PERCENTILES 
1. Personal Adjustment Score: 1 2 3 4 5 6 7 8 
A. Self-reliance  1 10 20 40 60 80 95 ' 
B. Sense of Personal Worth ... I 1 2 10 20 30 50 80 90 
C. Sense of Personal Freedom 
1 1 
1 10 20 40 50 70 90 
D. Feeling of Belonging  a! 1 1 10 20 30 50 70 90 
E. Withdrawing Tendencies .... l 10 20 30 40 60 80 90 
F. Nervous Symptoms  l 10 20 30 40 60 80 90 
2. Social Adjustment Score: l 2 3 4 5 6 7 8 
A. Social Standards  l 1 10 20 30 40 60 80 
B, Social Skills  « i 2 10 20 30 50 70 90 1 
C. Anti-social Tendencies   e 1 5 10 20 30 50 70 90 
D. Family Relations  
a 
w 1 2 10 20 30 50 80 90 
E. School Relations  
a. i 1 10 20 30 40 60 80 
F. Community Relations  l 2 10 20 30 40 60 90 
Score: l 2 3 4 5 6 7 8 
DIRECTIONS: To find the percentile value of Personal, Social, or Total Adjustment score, use the upper table, locate the score, and read the percentile above or below the heavy black 
lines. Thus a score of 77 in Total Adjustment has a percentile rank of 60. To find the percentile value of a component or sub-section score, use the lower table, locate the score above 
or below the black lines, and read the percentile opposite the appropriate component. Thus a score of 7 in the Self-reliance component has a percentile value of 80. See also the 














































Adjustment Score: 1-20 21-25 26-30 31-35 36-41 42-47 48-52 53-56 57-59 60-62 63-64 65-66 67-68 69-70 71-72 
2. Social 
Adjustment Score: 1-29 30-34 35-39 40-44 45-49 50-54 55-58 59-61 62-63 64-65 66-67 68-69 70 71 72 
Total 
Adjustment Score: 1-49 50-59 60-69 70-79 80-90 91-101 102-110 111-117 118-122 123-127 128-131 132-135 136-138 139-141 142-144 
Percentile: 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
SUB-SECTION SCORES AND PERCENTILES 
Personal Adjustment Score: i 2 3 4 5 6 7 8 9 Ï0 11 12 
A. Self-reliance    i 2 5 10 20 30 40 60 70 90 95 98 
B. Sense of Personal Worth  J2 
ï i 2 5 10 20 30 40 50 60 80 90 98 
C. Sense of Personal Freedom  
c 01 u i 1 1 2 5 10 20 30 40 50 70 90 
D. Feeling of Belonging  
1— o a. i 1 1 1 2 5 10 20 30 40 70 90 
E. Withdrawing Tendencies  2 5 10 20 30 40 50 60 70 80 90 95 
F. Nervous Symptoms   1 1 2 5 10 20 30 40 50 70 80 95 
Social Adjustment Score: 1 2 3 4 5 6 7 8 9 10 11 12 
A. Social Standards  1 1 1 1 l 2 5 10 20 40 60 90 
B. Social Skills  1 1 1 2 5 10 20 30 50 70 90 95 
C. Anti-social Tendencies  '-C c 1 1 1 1 2 5 10 20 30 50 70 90 
D. Family Relations  
41 
U 1 1 1 1 2 5 10 20 30 40 60 80 
E. School Relations  a. 1 1 2 5 10 20 30 40 50 60 80 95 
F. Community Relations  1 1 1 1 1 2 5 10 20 40 60 80 
Score : 1 2 3 4 5 6 7 8 9 10 11 12 
DIRECTIONS: To find the percentile volue of Personal, Social, or Total Adjustment score, use the upper table, locate the score, and read the percentile above or below the heavy black 
lines. Thus a score of 120 in Total Adjustment has a percentile rank of 60. To find the percentile value of a component or sub-section score, use the lower table, locate the score above 
or below the black lines, and read the percentile opposite the appropriate component. Thus a score of 8 in the Self-reliance -component has a percentile value of 60. See also the 













































Score: 1-37 38-44 45-50 51-56 57-63 64-68 69-72 73-75 76-78 79-81 82-83 84-85 86-87 88 89-90 
Adjustment Score: 1-70 71-84 85-97 98-110 111-124 125-134 135-142 143-148 149-155 156-161 162-165 166-169 170-173 174-176 177-180 
Percentile: 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
SUB-SECTION SCORES AND PERCENTILES 
Personal Adjustment Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
A. Self-reliance  - i 1 1 1 2 5 10 20 30 50 70 80 90 95 98 
B. Sense of Personal Worth    
_© 
i 1 1 1 2 5 10 20 20 30 40 50 70 90 95 
C. Sense of Personal Freedom ..:  
c Ol u i 1 l 2 5 5 10 10 20 30 40 50 60 70 90 
D. Feeling of Belonging  © flu i 1 1 l 2 5 5 10 10 20 20 30 50 70 90 
E. Withdrawing Tendencies  i 1 l 2 5 10 10 20 20 30 40 50 70 90 98 
F. Nervous Symptoms  i 1 1 1 1 2 5 10 20 30 40 50 70 80 95 
Social Adjustment Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
A. Social Standards  l 1 1 1 1 1 1 2 5 10 20 30 50 70 90 
B. Social Skills  M l 1 1 1 1 2 5 10 20 40 50 70 80 90 95 
C. Anti-social Tendencies  
© 
'5 
e i 1 2 5 5 10 20 20 30 40 50 70 80 95 
P, Family Relations  2 l 1 1 2 5 5 10 10 20 20 30 40 50 80 95 
E. School Relations  
© a. l 1 1 1 2 5 5 10 20 30 40 50 70 90 95 
F. Community Relations  i 1 l 1 2 5 10 10 20 30 40 50 60 80 95 
Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
DIRECTIONS: To find the percentile value of Personal, Social, or Totol Adjustment score, use the upper table, locate the score, and read the percentile above or below the heavy black 
lines. Thus a score of 149 in Total Adjustment has a percentile rank of 60. To find the percentile value of a component or sub-section score, use the lower table, locate the score above 
or below the black lines, and read the percentile opposite the appropriate component. Thus a score of 12 in the Self-reliance component has o percentile value of 80. 5ee also the 












































Adjustment Score: 1-35 36-41 42-47 48-54 55-60 61-65 66-69 70-72 73-75 76-78 79-81 82-83 84-85 86-87 88-90 
2. Social 
Adjustment Score: 1-38 39-45 46-52 53-58 59-64 65-69 70-73 74,76 77-78 79-80 81-82 83-84 85-86 87-88 89-90 
Total 
Adjustment Score: 1-73 74-86 87-99 100-112 113-124 125-134 135-142 143-148 149-153 154-158 159-163 164-167 168-171 172-175 176-180 
Percentile: 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
SUB-SECTION SCORES AND PERCENTILES 
1. Personal Adjustment Score: 1 2 3 4 5 6 7 8 9 10 n 12 13 14 15 
A. Self-reliance     1 1 1 2 5 10 20 30 40 50 70 80 90 95 98 
| B. Sense of- Personal Worth  = 1 1 1 1 1 1 2 5 10 20 30 50 60 80 95 
ÜJ C. Sense of Personal Freedom  g 1 1 l 1 2 2 5 5 10 20 30 40 50 70 90 
| D. Feeling of Belonging  £ 1 1 1 2 2 5 5 5 10 20 20 30 50 70 90 
E. Withdrawing Tendencies  1 1 1 1 2 5 10 20 20 30 40 50 60 80 95 
F. Nervous Symptoms    1 1 1 2 5 10 20 ’ 20 30 .40 50 60 70 90 98 
2. Social Adjustment .Score: 1 2 3 4 5 6 7 8 .9 10 11 12 13 14 15 
A. Social Standards  i 1 1 1 1 l l 1 2 5 5 , 10 20 40 60 80 
B. Social Skills  1 1 1 1 2 5 5 10 20 30 40 50 70 90 98 
C. Anti-social Tendencies ........ '■£ 1 1 1 1 2 2 5 10 10 20 30 40 60 80 95 
D. Family Relations    8 1 1 l 1 1 5 10 10 20 20 30 40 60 80 90 
gj 
E. School Relations  1 1 1 1 2 5 5 10 20 30 40 50 70 90 98 
F. Community Relations  1 1 l 1 2 5 5 10 20 30 40 50 70 90 98 
Score: 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
DIRECTIONS: To find the percentile value of Personal, Social, or Total Adjustment score, use the upper table, locate the score, and read the percentile above or below the heavy black 
lines. Thus a score of 150 in Totol Adjustment has a percentile rank of 60. To find the percentile volue of a component or sub-section score, use the lower table, locate the score above 
or below the black lines, and read the percentile opposite the appropriate component. Thus a score of 12 in the Self-reliance component has a percentile value of 80. See olso the 












PERCENTILE NORMS —CALIFORNIA TEST OF PERSONALITY— 1953 REVISION— ADULT SERIES 
Percentile: 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
(0-1.4) (1.5-2.4) (Î.3-7.4) (7.5-14.9) (15.0-24.9) (25.0-34.9) (35.0-44.9) (45.0.54.9) (55.0-44.9) (45.0-74.9) (75 084.9) (85.0-92.4) (92.5-97.4) (97.5-98.4) (98.5-100) 
1. Personal 




Score : 1-25 26-33 34-41 42-48 49-54 55-59 60-63 64-66 67-70 71-74 75-78 79-82 83-85 86-87 88-90 
Adjustment Score : 1-55 56-69 70-84 85-98 99-T10 111-120 121-128 129-134 135-141 142-148 149-155 156-162 163-168 169-173 174-180 
Percentile: 1 2 5 10 20 30 40 50 60 70 80 90 95 98 99 
SUB-SECTION SCORES AND PERCENTILES 
1. Personal Adjustment Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
A. Self-reliance  i 1 1 2 5 5 10 20 30 40 50 70 80 90 98 
I B. Sense of Personal Worth  
-2 
X i 1 2 5 10 10 20 30 40 50 70 80 90 95 98 
UJ 
Ni 
C. Sense of Personal Freedom  
e 
Oi u i 1 1 2 5 5 10 10 20 30 40 50 60 70 90 
1 D. Feeling of Belonging  
41 a. i 1 1 2 5 5 10 10 20 20 30 40 50 70 90 
E. Withdrawing Tendencies   i 1 2 5 10 10 20 20 30 40 50 60 80 90 95 
F. Neryous Symptoms  i 1 1 2 5 10 10 20 30 40 50 60 70 80 95 
2. Social Adjustment Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
A. Social Standards  i 1 1 1 2 5 10 20 30 40 50 60 80 90 98 
B. Social Skills  i 1 l 2 5 10 20 30 40 50 60 70 80 90 95 
C. Anti-social Tendencies  z c i 1 1 1 2 5 10 10 20 30 40 50 70 80 
90 
D. Family Relations  
0i u k. i 1 1 2 5 5 10 20 20 30 40 50 60 80 90 
E. Occupation Relations  a. i 1 2 5 10 10 20 30 40 50 60 70 80 90 98 
F. Community Relations 7.  i 1 1 2 5 10 20 20 30 40 50 60 70 80 90 
Score: l 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
DIRECTIONS: To find the percentile volue of Personol, Social, or Total Adjustment score, use the upper table, locate the score, and reod the percentile obove or below the heavy black 
lines. Thus a score of 138 in Total Adjustment hos o percentilewonk of 60. To find the percentile value of a component or sub-section score, use the lower table, locate the score obove 
or below the block lines, and reod the percentile opposite the appropriate component. Thus a score of 13 in the Self-rolionce component has a percentile value of 80. See also the 
description of the profile on page 11. 
CLASS RECORD SHEET for use with the CALIFORNIA TEST OF PERSONALITY 
School or Organ  City  .Teacher or Examiner. Grade. Date  
Check Series and Form used: Primary.... Form AA. BB...  Elementary. Form AA BB  Intermediate Form AA BB 
See Manual for Instructions. Secondary Form AA. BB  Adult Form AA BB. 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
NAME 
















































































































































1A. Self-reliance 50 
IB. Sense of Personal Worth 50 
1C. Sense of Personal Freedom 50 
ID. Feeling of Belonging 50 
IE. Withdrawing Tend. (Fdm.) 50 
IF. Nervous Symptoms (Fdm.) 50 
1. PERSONAL ADJUSTMENT 50 
2A. Social Standards 50 
2B. Social Skills 50 
2C. Anti-social Tend. (Fdm.) 50 
2D. Family Relations 50 
2E. School or Occupation Relations 50 
2F. Community Relations 50 
2. SOCIAL ADJUSTMENT 50 
TOTAL ADJUSTMENT 50 
'ages— 
KEY for A TEST ON MANNERS —For Juniors 
4 5 6 7 8 9 10 11 
No Place 4. No Ways 9. Yes 6. Yes Party Say It Around 
Like with . * Time with ! the 
Home Grown- Letters Camp 
1. Yes 
5. Yes ups 10. No 7. No 
1. Yes 
Fire Fire 
1. Yes 1. Yes 1. No 
6. Yes 11. No 2. Yes 
2. Yes 8. Yes 
2. Yes 
12. No 2. No 
2. Yes 
3. No 7. No 9. Yes 
3. Yes 




10. Yes 4. No 
6. No 




How Do 5. No 
10, No 15. No You Do 
7. -No 5. No 
11. Yes 1. Yes . 6. No 6. Yes 
8. Yea School 
16. No 
12. No Days 
2. No 
7. No 
17. Yes 7. Yes Pals of 
9. No 
1. No Yours 
13. No 3. Yes 
10. No 1. No 
Seen 8. No 
14. No 2. No but Not 4. Yes Here’s 
Heard Looking 
Z» JNO 
Last Call 3. No 9. Yes at You - 
for 15. Yes 1. No 5. Yes 3. Yes 
Dinner 
4. Yes 10. Yes 
1. No 16. No 
2. Yes 6. No 
2. No 4. No 
5. Yes 
3. No 7. Yes 
2. No 17. No 3. No 
8. Yes 
4. Yes 5. Yes 3. Yes 18. No 6. No 4. Yes 
S 5. Yes 




















iOTE: For convenience in scoring, fold the key on the dotted lines, plate the 
rst column, marked page one, next to the answers on page one of the test Send 6c in stamps for extra copy of Key. 
nd check. This procedure can be carried out in checking each page of the test. 
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California Test of Personality 
1953 Revision 
Devised by 
LOUIS P. THORPE, WILLIS W. CLARK, AND ERNEST W. TIEGS 
Do not write or mark on this booklet unless told to do so by the examiner. 
(CIRCLE ONE) 
Name  
Last First Middle 
 Boy Girl 
School   City  
Date of 
Test  
Month Day Year 
Examiner   (  ) Pupil's Aqe    
Date of 
Birth  
Month Day Year 
INSTRUCTIONS TO PUPILS: 
This booklet contains some questions which can be answered YES or NO. Your 
answers will show what you usually think, how you usually feel, or what you 
usually do about things. Work as fast as you can without making mistakes. 
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO. 
PUBLISHED BY CALIFORNIA TEST BUREAU - 5916 HOLLYWOOD BOULEVARD - LOS ANGELES 28, CALIFORNIA 
BRANCH OFFICES: MADISON, WISC.; NEW CUMBERLAND, PA. - COPYRIGHT 1942-1953 BY CALIFORNIA TEST BUREAU - COPYRIGHT 
UNDER INTERNATIONAL COPYRIGHT UNION - ALL RIGHTS RESERVED UNDER PAN-AMERICAN COPYRIGHT UNION - PRINTED IN U.S.A. 
987654321 
INSTRUCTIONS TO PUPILS 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER. 
You are to decide for each question whether the answer is YES or NO and mark it as you are told. The following 
are two sample questions: 
SAMPLES 
A. Do you have a dog at home? YES NO 
B. Can you ride a bicycle? YES NO 
DIRECTIONS FOR MARKING ANSWERS 
ON ANSWER SHEETS 
Make a heavy black mark under the word YES or NO 
to show your answer. If you have a dog at home, you 
would mark under the YES for question A as shown 
below. If you cannot ride a bicycle, you would mark 
under the NO for question B as shown below. 
YES NO 
A Î |j 
B ji f 
Remember, you mark under the word that shows your 
answer. Now find Samples A and B on your answer 
sheet and show your answer for each by marking YES 
or NO. Do it now. Find answer row number 1 on your 
answer sheet. Now wait until the examiner tells you to 
begin. 
ON TEST BOOKLETS 
Draw a circle around the word YES or NO, whichever 
shows your answer. If you have a dog at home, draw 
a circle around the word YES in Sample A above; if 
not, draw a circle around the word NO. Do it now. 
If you can ride a bicycle, draw a circle around the 
word YES in Sample B above; if not, draw a circle 
around the word NO. Do it now. 
Now wait until the examiner tells you to begin. 
After the examiner tells you to begin, go right on from one page to another until you have finished the test or are 
told to stop. Work as fast as you can without making mistakes. Now look at item 1 on page 3. Ready, begin. 
Page 2 
CTP-E-AA 
SECTION 1 A SECTION 1 B 
1. Do you usually keep at your 
work until it is done? YES NO 
2. Do you usually apologize when 
you are wrong? YES NO 
3. Do you help other boys and girls 
have a good time at parties? YES NO 
13. Do your friends generally think 
that your ideas are good? YES NO 
14. Do people often do nice things 
for you? YES NO 
15. Do you wish that your father (or 
mother) had a better job? YES NO 
4. Do you usually believe what 
other boys or girls tell you? YES NO 
5. Is it easy for you to recite or 
talk in class? YES NO 
6. When you have some free time, 
do you usually ask your parents 
or teacher what to do? YES NO 
7. Do you usually go to bed on 
time, even when you wish to stay 
up? YES NO 
16. Are your friends and classmates 
usually interested in the things 
you do? YES NO 
17. Do your classmates seem to 
think that you are not a good 
friend? YES NO 
18. Do your friends and classmates 
often want to help you? YES NO 
19. Are you sometimes cheated when 
you trade things? YES NO 
8. Is it hard to do your work when 
someone blames you for some¬ 
thing? YES 
Do your classmates and friends 
usually feel that they know more 
than you do? YES NO 
9. Can you often get boys and girls 
to do what you want them to? YES NO 21. 
10. Do your parents or teachers 
usually need to tell you to do 
your work? YES NO 
Do your folks seem to think that 
you are doing well? YES NO 
Can you do most of the things 
you try? YES NO 
11. If you are a boy, do you talk to 
new girls? If you are a girl, do 
you talk to new boys ? YES NO 
Do people often think that you 
cannot do things very well? YES NO 
12. Would you rather plan your own 
work than to have someone else 
plan it for you? YES NO 
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Do most of your friends and 
classmates think you are bright? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
Section 1 B 
(number right) 
SECTION 1 C SECTION 1 D 
25. Do you feel that your folks boss 
you too much? YES NO 
26. Are you allowed enough time to 
play? YES NO 
27. May you usually bring your 
friends home when you want to? YES NO 
28. Do others usually decide to 
which parties you may go? YES NO 
29. May you usually do what you 
want to during your spare time? YES NO 
30. Are you prevented from doing 
most of the things you want to? YES NO 
31. Do your folks often stop you from 
going around with your friends? YES NO 
32. Do you have a chance to see 
many new things? YES NO 
33. Are you given some spending 
money? YES NO 
34. Do your folks stop you from 
taking short walks with your 
friends? YES NO 
37. Do pets and animals make 
friends with you easily? YES NO 
38. Are you proud of your school? YES NO 
39. Do your classmates think you 
cannot do well in school? YES NO 
40. Are you as well and strong as 
most boys and girls? YES NO 
41. Are your cousins, aunts, uncles, 
or grandparents as nice as those 
of most of your friends? YES NO 
42. Are the members of your family 
usually good to you? YES NO 
43. Do you often think that nobody 
likes you? YES NO 
44. Do you feel that most of your 
classmates are glad that you are 
a member of the class? YES NO 
45. Do you have just a few friends? YES NO 
46. Do you often wish you had some 
other parents? YES NO 
35. Are you punished for lots of little 
things? YES NO 
47. Is it hard to find friends who 
will keep your secrets? YES NO 
36. Do some people try to rule you 




RIGHT ON TO 
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Do the boys and girls usually 
invite you to their parties? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
Section 1 D 
(number right) 
SECTION 1 E SECTION 1 F 
49. Have people often been so unfair 
that you gave up? YES NO 
61. Do you often have dizzy spells? YES NO 
50. Would you rather stay away 
from most parties? YES NO 
51. Does it make you shy to have 
everyone look at you when you 
enter a room? YES NO 
52. Are you often greatly discour¬ 
aged about many things that 
are important to you? YES NO 
53. Do your friends or your work 
often make you worry? YES NO 
54. Is your work often so hard that 
you stop trying? YES NO 
55. Are people often so unkind or 
unfair that it makes you feel bad? YES NO 
56. Do your friends or classmates 
often say or do things that hurt 
your feelings? YES NO 
57. Do people often try to cheat 
you or do mean things to you? YES NO 
58. Are you often with people who 
have so little interest in you 
that you feel lonesome? YES NO 
59. Are your studies or your life so 
dull that you often think about 
many other things? YES NO 
62. Do you often have bad dreams? YES NO 
63. Do you often bite your finger¬ 
nails? YES NO 
64. Do you seem to have more head¬ 
aches than most children? YES NO 
65. Is it hard for you to keep from 
being restless much of the time? YES NO 
66. Do you often find you are not 
hungry at meal time? YES NO 
67. Do you catch cold easily? YES NO 
68. Do you often feel tired before 
noon? YES NO 
69. Do you believe that you have 
more bad dreams than most of 
the boys and girls? YES NO 
70. Do you often feel sick to your 
stomach? YES NO 
71. Do you often have sneezing 
spells? YES NO 
60. Are people often mean or unfair 
to you? YES NO 
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73. Is it all right to cheat in a game 
when the umpire is not looking? YES NO 
74. Is it all right to disobey teachers 
if you think they are not fair to 
you? YES NO 
75. Should one return things to 
people who won’t return things 
they borrow? YES NO 
76. Is it all right to take things you 
need if you have no money? YES NO 
77. Is it necessary to thank those 
who have helped you? YES NO 
78. Do children need to obey their 
fathers or mothers even when 
their friends tell them not to? YES NO 
79. If a person finds something, does 
he have a right to keep it or sell 
it? YES NO 
80. Do boys and girls need to do 
what their teachers say is right? YES NO 
85. Do you let people know you are 
right no matter y/hat they say? YES NO 
86. Do you try games at parties even 
if you haven’t played them be¬ 
f re? YES NO 
87. Do you help new pupils to talk 
to other children? YES NO 
88. Does it make you feel angry 
when you lose in games at 
parties? YES NO 
89. Do you usually help other boys 
and girls have a good time? YES NO 
90. Is it hard for you to talk to 
people as soon as you meet them? YES NO 
91. Do you usually act friendly to 
people you do not like? YES NO 
92. Do you often change your plans 
in order to help people? YES NO 
81. Should boys and girls ask their 
parents for permission to do 
things? YES NO 
82. Should children be nice to 
people they don’t like? YES NO 
83. Is it all right for children to cry 
or whine when their parents 
keep them home from a show? YES NO 
84. When people get sick or are in 
trouble, is it usually their own 
fault? YES NO 
RIGHT ON TO 
THE NEXT COLUMN 
Section 2 A 
(number right) 
93. Do you usually forget the names 
of people you meet? YES NO 
94. Do the boys and girls seem to 
think you are nice to them? YES NO 
95. Do you usually keep from show¬ 
ing your temper when you are 
angry? YES NO 
96. Do you talk to new children at 
school? YES NO 
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97. Do you like to scare or push 
smaller boys and girls? YES NO 
98. Have unfair people often said 
that you made trouble for them? YES NO 
■99. Do you often make friends or 
classmates do things they don’t 
want t ? YES NO 
100. Is it hard to make people re¬ 
member how well you can do 
things? YES NO 
101. Do people often act so mean 
that you have to be nasty to 
them? YES NO 
102. Do you often have to make a 
“fuss” or “act up” to get what 
you deserve? YES NO 
103. Is anyone at school so mean 
that you tear, or cut, or break 
things? YES NO 
109. Do your folks seem to think 
that you are just as good as 
they are? YES NO 
110. Do you have a hard time be¬ 
cause it seems that your folks 
hardly ever have enough money? YES NO 
111. Are you unhappy because your 
folks do not care about the 
things you like? YES NO 
112. When your folks make you 
mind are they usually nice to 
you about it? YES NO 
113. Do your folks often claim that 
you are not as nice to them as 
you should be? YES NO 
114. Do you like both of your par¬ 
ents about the same? YES NO 
115. Do you feel that your folks 
fuss at you instead of helping 
y u? YES NO 
104. Are people often so unfair that 
you lose your temper? YES NO 
105. Is someone at home so mean 
that you often have to quarrel? YES NO 
116. Do you sometimes feel like run¬ 
ning away from home? YES NO 
117. Do you try to keep boys and 
girls away from your home be¬ 
cause it isn’t as nice as theirs? YES NO 
106. Do you sometimes need some¬ 
thing so much that it is all right 
to take it? YES NO 
118. Does it seem to you that your 
folks at home often treat you 
mean? YES NO 
107. Do classmates often quarrel 
with you? YES NO 
119. Do you feel that no one at home 
loves you? YES NO 
108. Do people often ask you to do 
such hard or foolish things that 




GO RIGHT ON TO THE NEXT COLUMN 
Section 2 C 
(number right)  
Do you feel that too many 
people at home try to boss you? YES NO 
k 
SECTION 2 E SECTION 2 F 
121. Do you think that the boys and 
girls at school like you as well 
as they should? YES NO 
122. Do you think that the children 
would be happier if the teacher 
were not so strict? YES NO 
123. Is it fun to do nice things for 
some of the other boys or 
girls? YES NO 
124. Is school work so hard that you 
are afraid you will fail? YES NO 
125. Do your schoolmates seem to 
think that you are nice to 
them? YES NO 
126. Does it seem to you that some 
of the teachers “have it in for” 
pupils? YES NO 
127. Do many of the children get 
along with the teacher much 
better than you do? YES NO 
128. Would you like to stay home 
from school a lot if it were right 
to do s ? YES NO 
129. Are most of the boys and girls 
at school so bad that you try to 
stay away from them? YES NO 
130. Have you found that some of 
the teachers do not like to be 
with the boys and girls? YES NO 
131. Do many of the other boys or 
girls claim that they play games 
more fairly than you do? YES NO 
132. Are the boys and girls at school 
usually nice to you? YES NO 
133. Do you visit many of the inter¬ 
esting places near where you 
live? YES NO 
134. Do you think there are too few 
interesting places near your 
home? YES NO 
135. Do you sometimes do things to 
make the place in which you 
live look nicer? YES NO 
136. Do you ever help clean up 
things near your home? YES NO 
137. Do you take good care of your 
own pets or help with other 
people’s pets? YES NO 
138. Do you sometimes help other 
people? YES NO 
139. Do you try to get your friends 
to obey the laws? YES NO 
140. Do you help children keep away 
from places where they might 
get sick? YES NO 
141. Do you dislike many of the 
people who live near your 
home? YES NO 
142. Is it all right to do what you 
please if the police are not 
around? YES NO 
143. Does it make you glad to see 
the people living near you get 
along fine? YES NO 
144. Would you like to have things 
look better around your home? YES NO 
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1A. Self-reliance 50 
IB. Sense of Personal Worth 50 
1C. Sense of Personal Freedom 50 
ID. Feeling of Belonging 50 
IE. Withdrawing Tend. (Fdm.) 50 
IF. Nervous Symptoms (Fdm.) 50 
1. PERSONAL ADJUSTMENT 50 
2A. Social Standards 50 
2B. Social Skills 50 
2C. Anti-social Tend. (Fdm.) 50 
2D. Family Relations 50 
2E. School or Occupation Relations 50 
2F. Community Relations 50 
2. SOCIAL ADJUSTMENT 50 
TOTAL ADJUSTMENT 50 
OTIS QUICK-SCORING MENTAL ABILITY TESTS 
By ARTHUR S. OTIS, PH.D. 
Formerly Development Specialist with Advisory Board, General Staff, United States War Department 
BETA TEST: FORM A 
Beta 
A 
IQ For Grades 4-9 Score 
Read this page. Do what it tells you to do. 
Do not open this booklet, or turn it over, until you are told to do so. 
Fill these blanks, giving your name, age, birthday, etc. Write plainly. 
Name  
First name, initial, 
Age last birthday years 






Grade School City 
This is a test to see how well you can think. It contains questions of different kinds. Here 
is a sample question already answered correctly. Notice how the question is answered : 
Sample : Which one of the five things below is soft ? 
1 glass 2 stone 3 cotton 4 iron 5 ice oo®oo 
The right answer, of course, is cotton; so the word cotton is underlined. 
And the word cotton is No. 3 ; so a heavy cross has been put in the 3d 
circle. This is the way you are to answer the questions. 
Try this sample question yourself. Do not write the answer; just 
draw a line under it and then put a heavy cross in the right circle. 
Sample: A robin is a kind of — 
1 plant 2 bird 3 worm 4 fish ooooo 
The answer is bird; so you should have drawn a line under the word 
bird and put a heavy cross in the 2d circle. Try this one : 
Sample: Which one of the five numbers below is larger than 55? 
1 63 2 48 3 29 4 67 5 16  OOOOO 
The answer, of course, is 57 ; so you should have drawn a line under .57 
and put a heavy cross in the 4th circle. 
The test contains 80 questions. You are not expected to be able to answer all of them, but 
do the best you can. You will be allowed half an hour after the examiner tells you to begin. 
Try to get as many right as possible. Be careful not to go so fast that you make mistakes. 
Do not spend too much time on any one question. No questions about the test will be 
answered by the examiner after the test begins. Lay your pencil down. 
Do not turn this booklet until you are fold to begin. 
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright 1937 by World Book Company. Copyright in Great Britain. All rights reserved, PRINTED m D.S.A. BETA:A-43 
8^” This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 























Which one of the five things below does not belong with the others ? 
1 potato 2 turnip 3 carrot 4 stone - 5 onion  
Which one of the five answers below tells best what a sword is ? 
1 to cut 2 a weapon 3 an officer 4 a tool 5 to fight  
Which one of the five words below means the opposite of north ? 
1 east 2 star 3 south 4 pole 5 equator  
The peeling is to a banana and the husk is to an ear of corn the same as a shell is to what? 
1 an apple 2 an egg 3 juice 4 a peach 5 a hen  
A child who knows he is guilty of doing wrong should feel — 
1 bad 2 sick 3 better 4 afraid 5 ashamed  
Which one of the five things below is the largest ? 
1 knee 2 toe 3 leg 4 ankle 5 foot.. .. 
Which one of the five words means the opposite of strong? 
1 man 2 weak 3 small 4 short 5 thin. 
Three of the four designs at the right are alike. 
Which one is not like the other three ? j 2 
Which one of the five things below is most like these three : a chair, a bed, and a stove ? 
1 a chimney 2 a stick 3 a window 4 a table 5 a floor  
A knee is to a leg as an elbow is to what ? 
1 an arm 2 a shoulder 3 a bone 4 a wrist 5 a hand  
Which word means the opposite of joy ? 
1 sickness 2 bad 3 happiness 4 sorrow 5 cry  
If I find a kind of plant that was never seen before, I have made —■ 
1 an invention 2 an adoption 3 a creation 4 a novelty 5 a discovery.. 
A sculptor is to a statue as an author is to a — 
1 book 2 man 3 name 4 bookcase 5 pen  
At 3 cents each, how many pencils can be bought for 27 cents ? 
1 27 2 81 3 3 4 9 5 30  
Three of the four designs at the right are alike. 
Which one is not like the other three? A ,® ,W ,M 
Which is the most important reason that words in the dictionary are arranged alphabetically? 
1 It is the simplest arrangement. 2 It puts the shortest words first. 
3 It enables us to find any word quickly. 4 It is a custom. 5 The printing is easier. 
Which one of the five things below is most like these three : a saw, a hammer, and a file? 
1 a bottle 2 a pen 3 a screw driver 4 a fork 5 a carpenter  
If the following words were arranged in order, which word would be in the middle? 
1 luncheon 2 dress 3 undress 4 supper 5 breakfast  
The saying, “ Don’t count your chickens before they are hatched,” means — 
1 Don’t hurry. 2 Don’t be too sure of the future. 3 Haste makes waste. 
4 Don’t gamble. 5 Don’t raise chickens. .  
Three of the four designs at the right are alike. 
Which one is not like the other three ? i-tr sO 
A boy who often tells big stories about what he can do is said to — 
1 lie 2 fake 3 cheat 4 joke 5 brag  
Which tells best just what a colt is ? 
1 an animal with hoofs 2 an awkward little beast 3 an animal that runs fast 
4 a young horse 5 a little animal that eats hay  
(Go right on to Page 2.) 
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23. Which of the five things below is most like these three : a horse, 
a pigeon, and a cricket ? 
1 a stall 2 a saddle 3 a feather 4 a goat 5 a wing 
24. Railroad tracks are to a locomotive as what is to an automobile ? 
1 tires 2 steam 3 speed 4 the road 5 gasoline 
25. Which word means the opposite of pretty ? 
1 good 2 ugly 3 bad 4 crooked 5 nice. .. 
26. Which one of the words below would come first in the dictionary ? 
1 tramp 2 saint 3 razor 4 quart 5 grass.... 
27. An event which is. sure to happen is said to be — 
1 probable 2 possible 3 doubtful 4 certain 5 delayed 
28. One number is wrong in the following series. What should 
that number be? 71727374757678 
17 26 38 44 56  
29. Which of these series contains a wrong number? 
1 3-6-9-12-16 2 2-5-8-11-14 3 1-4-7-10-12 
4 2-4-6-8-10 5 1-3-5-7-9  
30. Which one of the five things below is most like these three : 
a ship, a bicycle, and a truck? 
1 a sail 2 a wheel 3 a train 4 the ocean 5 a tire 
31. Which statement tells best just what a hallway is ? 
1 a small room 2 a place to hang your hat and coat 
3 it is long and narrow 4 where to say good-by 
5 a passage leading from one room to another  
32. Steam is to water as water is to — 
1 hot 2 ice 3 an engine 4 a solid 5 gas .. 
33. Which one of these words would come last in the dictionary ? 
1 health 2 juggle 3 normal 4 never 5 grateful 
34. If George is taller than Frank and Frank is taller than James, 
then George is ( ?) James. 1 taller than 
2 shorter than 3 just as tall as 4 (cannot say which) 
36. A man who betrays his country is called a — 
1 thief 2 traitor 3 enemy 4 coward 5 slacker 
36. Count each 7 below that has a 5 next after it. 
7530973587742 1 757324709375 5 725775471 
How many such 7’s did you count? 
Ill 22 33 44 5 12  
37. The daughter of my mother’s brother is my — 
1 sister 2 niece 3 cousin 4 aunt 5 granddaughter 
38. Peace is to war as (?) is to confusion. 
1 explosion 2 order 3 armistice 4 riot 5 police 
39. If Paul is older than Herbert and Paul is younger than Robert, 
then Robert is (?) Herbert. 1 older than 
2 younger than 3 just as old as 4 (cannot say which) 
40. If the following words were arranged in order, with what letter 
would the middle word begin? 
Week Year Hour Second Day Month Minute 
1W 2 S 3 H 4 D 5 M  
(Go right on to Page 3.) 
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41. A quantity which grows larger is said to — 
1 prosper 2 increase 3 fatten 4 rise 5 burst 
42. A bicycle is to a motorcycle as a wagon is to what ? 
1 an engine 2 an automobile 3 a horse 4 slower 
5 an airplane  
43. Which of the five things below is most like these three : a tent, 
a flag, and a sail ? 
1 a shoe 2 a ship 3 a staff 4 a towel 5 a rope.. 
44. What is the most important reason that we use clocks? 
1 To wake us up in the morning. 2 To help us catch trains. 
3 To regulate our daily lives. 4 They are ornamental. 
5 So that children will get to school on time  
45. If the following words were rearranged to make a good sentence, 
with what letter would the third word of the sentence begin ? 
houses stone built of men wood and 
lh 2s 3b 4m 5w  
46. Which of these expressions is the most definite ? 
1 soon 2 early 3 later 4 morning 5 ten A.M. 
47. A vase is to flowers as (?) is to milk. 
1 a cow 2 a pitcher 3 white 4 drink 5 cream 
48. A lamp is to a light as (?) is to a breeze. 
1 a fan 2 bright 3 a sailboat 4 a window 5 blow 
49. If the following words were arranged in order, which word would 
be in the middle ? 
1 good 2 excellent 3 wretched 4 fair 5 poor 
50. If Henry is taller than Tom and Henry is shorter than George, 
then George is ( ?) Tom. 1 taller than 2 shorter than 
3 just as tall as 4 (cannot say which)  
51. A king is to a kingdom as a president is to what? 1 queen 
2 vice-president 3 senate 4 republic 5 democrat 
52. John is the fifth child from each end of a row. How many 
pupils are there in a row? 
1 ten 2 eleven 3 seven 4 nine 5 five  
53. Which tells best what an automobile is ? la thing with tires 
2 something to travel in 3 an engine mounted on wheels 
4 a horseless carriage 5 a vehicle propelled by an engine 
54. Brick is to a wall as (?) is to a table. 
1 a chair 2 red 3 eat 4 a kitchen 5 wood 
66. A wire is to electricity as ( ?) is to gas. 
1 a flame 2 a spark 3 hot 4 a pipe 5 a stove 
66. An object or institution that is designed to last only a short 
time is said to be — 1 temporary 2 changeable 
3 unsound 4 worthless 5 unstable  
67. Which word means the opposite of humility ? 
1 joy 2 pride 3 dry 4 funny 5 recklessness 
68. A word that means suitable, fit, or proper is — 
1 grotesque 2 odd 3 inadequate 4 superfluous 
5 appropriate  
Answers for 
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If the words below were rearranged to make a good sentence, the third word of the sentence would begin with 
what letter? men high the a wall built stone 
lm 2b 3h 4w 5s  
Three of the four designs at the right are alike. Which one is not like 
the other three ? 
There is a saying, “ Any port in a storm.” This means — 
1 Ships should not venture out to sea in storms. 2 Stormy weather causes large waves in harbors. 
3 In emergencies any aid is acceptable. 4 Ships usually sink in storms  
Which one of the five things below is most like these three : cannon ball, wire, and penny ? 
1 dollar bill 2 bone 3 string 4 pencil 5 key  
Three of the four designs at the right are alike. Which one is not like 
□ EL El El the other three? 
There is a saying, “ Don’t look a gift horse in the mouth.” This means — 
1 It is not safe to look into the mouth of a horse. 2 You cannot judge the age of a gift horse by his teeth. 
3 Don’t accept a horse as a gift. 4 Although you question the value of a gift, accept it graciously  
A boy is to a man as ( ?) is to a sheep. 
1 wool 2 a lamb 3 a goat 4 a shepherd 5 a dog  
If the following words were arranged to make a good sentence, with what letter would the last word of the 
sentence begin ? usually are of made tables wood lw 2d 3a 4 t 5m  
An agreement reached in which both sides yield somewhat in their demands is called — 
1 a promise 2 a compromise 3 an understanding 4 a deadlock 5 an armistice  
Three of the four designs at the right are alike. Which one is not like 
:AaO the other three? 
What is the letter that follows the letter that comes next after M in the alphabet ? 
1 L 2 M 3 N 4 0 5 P . . ;   
One number is wrong in the following series : 1 2 4 8 24 32 64 What should that number be ? 
1 6 2 12 3 3 4 16 5 48  
If I have a large box with two small boxes in it and five very small boxes in each small box, how many boxes 
are there in all? 1 eight 2 seven 3 ten 4 twelve 5 thirteen  
There is a saying, “ An ounce of practice is worth a pound of preaching.” This means — 
1 Don’t preach. 2 Deeds count more than words. 3 Preaching takes practice. 4 Don’t practice. 
If a photograph that is 2 inches wide and 3 inches long is enlarged to be 10 inches wide, how many inches 
long will it be ? Ill 2 12 3 16 4 20 5  
One number is wrong in this series : 1 2 4 5 7 8 10 11 12 14 What should that number be ? 
1 9 2 6 3 3 4 13 5 6  
When the time by a clock was 8 minutes past 10, the hands were interchanged. The clock then said about — 
1 10 min. past 8 2 8 min. past 10 3 8 min. of 2 4 8 min, of 10 5 8 min. past 2  
A car owner uses a mixture in his radiator containing 1 quart of alcohol to every 2 quarts of water. How 
many quarts of alcohol are needed for 15 quarts of the mixture? 1 2 3 14 4 30 5 6 
What letter in the following series appears a third time nearest the beginning ? 
AECBADDECFBCDAEEBD IA 2B 3 C 4D 
In a foreign language 
pira numa bega means very deep snow; pira seco means white snow; numa copa means very well. 
What word means deep ? 1 pira 2 numa 3 bega 4 copa 5 seco  
Which of the five words below does not belong with the others ? 
1 brave 2 clever 3 honest 4 generous 5 loyal  
A boy is now three times as old as his sister. In 4 years he will be only twice as old. How many years old 
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PREFACE 
In every game there are rules, and not to know them is to be 
unable to play the game. Every day living is much the same. 
The rules are sometimes called Courtesy, sometimes Manners, and 
sometimes Etiquette. Whatever they are called, you should know 
them well — if you are not to go blundering through the world 
hurting others’ feelings, and feeling awkward yourself. 
This test gives you an opportunity to check yourself to see 
whether or not you know the rules for living with others. 
Answer the questions according to the directions given inside. 
Do not search for an exception, but base your answer on what is 
true in most cases. Be sure to answer every question. After 
checking the answers to each of the eleven divisions, copy the 
scores in the proper spaces on page — and add to get your total 
score. 
THE AUTHORS. 
No Place Like Home 
If the correct answer to a question is “Yes”, draw a circle 
around the “Yes”. 
rathe answer is “No”, draw a circle around the “No.” 
^Yes) No Should you be as courteous to members of your 
family as you are to outsiders? 
es) No Should you knock before entering someone else's 
bedroom if the door is partly open? 
Is it fair to repeat to outsiders some private mat¬ 
ter you have heard discussed at home? 
YesJ No If you break something that belongs to another 
person, should you tell him about it immediately? 
<^Yes (NO) Is it all right to ask to borrow a comb? 
"t»r'''\YesJ No Should you say, “May I take a message?” when 
someone asks over the telephone for a member of 
your family who is not at home? 
./ 
es Should you ever feel free to read a letter written 
to another person? 
Should every person in the family have the op¬ 
portunity of hearing his favorite radio program? 
Do you have a right to lend an article that be¬ 
longs to another member of your family? 
When your mother asks you to do something for 
her, is it all right to answer, “Just a minute”? 
No. right Minus No. wrong........ = Score.,. 
Last Call for Dinner 
Should you lean an elbow on the table while you 
are eating? 
Is it all right to leave your spoon in a sherbet 
glass when you have finished eating? 
If you are a boy, should you seat yottr mother at 
the family dinner table? 
14] 
Should you say, “I don’t like spinach” when it is 
being served? 
Are gruesome details of accidents and illnesses 
forbidden topics of conversation at the table? 
If you are entertaining guests, should they wait 
for you to begin eating before starting them¬ 
selves? 
Is it good manners to dip a soup spoon toward 
you? 
Are you supposed to use the piece of silver nearest 
your plate for the first course of a meal? 
If you have finished eating at a dinner party, 
should you wait for your hostess to put her nap¬ 
kin on the table before placing your own there? 
Should you butter a whole slice of bread at one 
time? 
Would it be better for you to ask to have food 
passed than to reach for it? 
If you drop a piece of silver on the floor, should 
you pick it up and put it back on the table? 
When you are asked to pass food at the table, 
should you help yourself first? 
When you pass your plate to the head of the table 
for a second helping, should you hold your knife 
and fork in your hand? 
When cutting meat should the handle of the knife 
press into the palm of your hand? 
May you use your own fork or spoon in helping 
yourself from a serving dish? 
Should you hold your napkin above the table when 
you fold or unfold it? 
When you are not using your knife, is it correct 
to rest the handle on the table cloth? 
No. right Minus No. wrong = Score  
[5] 
N° 
Ways With Grown-ups 
Should you rise when a grown-up comes into the 
room? 
If you are answering an older man, would it be 
unmannerly to say, “No” without adding “Sir” or 
“Mr. Black”? 
If an older person drops something, should you 
give him time to pick it up before reaching for 
it yourself? 
When you walk into a room where your mother 
has guests, should you stop to speak to them? 
Should you open doors for grown-ups and wait 
for them to enter first? 
No. right Minus No. wrong = Score. 
School Days 
Does stamping your feet and whistling show real 
appreciation of a number on an assembly pro¬ 
gram? 
Is it good manners to laugh at a member of your 
class who makes a mistake? 
Should a performer on a school program peek 
through the curtains to see who is in the audience ? 
Is it necessary for you to wash your hands before 
you go to the lunch room? 
If you are introducing a performer on an assembly 
program, need you wait for him to appear on the 
platform before you leave? 
Is it considerate to whisper and scuffle with other 
students in the library? 
Is it permissible to turn down the corner of a 
page of a library book in order to mark your place? 
Should you put your books or wraps on the lunch 
table? 
[6] 
If a teacher stops to speak to- you while you are 
eating lunch, is it necessary that you rise? 
Is it courteous for you to raise your hand when 
someone is reciting? 
Is it permissible for you to look in the teacher’s 
grade book? 
When you are late getting off to school, is it ex¬ 
cusable for you to cut across lawns? 
Is it your privilege to groan and make slurring 
remarks when something which you do not like is 
announced in assembly. 
Is the appearance on the assembly platform of 
the presiding officer a signal for you to quiet 
down immediately? 
Is it right for you to take a picture out of a library 
magazine if it happens to be a good illustration 
for your social science notebook? 
Is it “smart” to' talk back to a student officer 
when he is enforcing a school regulation? 
Is it unkind to make fun of a student whose clothes 
or manners seem queer to you? 
No. right Minus No. wrong = Score, 
Seen But Not Heard 
Is it considered good manners for you to chew 
gum in public? 
If you are a boy walking down the street with 
mother, should you walk next to the curb? 
If you are a boy walking with two girls, do you 
walk between them? 
Should you offer your seat on a street car to a 
woman who is standing? 
If you are a boy, should you get off the street car 
first and then turn to assist the girl or woman 
with you? 
[71 
If you are a boy, should you raise your hat when 
you meet a grown-up whom you know? 
When you are in a picture show where you think 
the love-making is silly, should you noisily ridi¬ 
cule it? 
Should you say either “Excuse me” or “I’m sorry” 
when you walk directly in front of another person? 
If you start to walk through the door of a public 
building, should you stop to hold it open for any 
woman who happens to be close behind you? 
No 10 Is it bad manners to whisper or giggle in church? 
No. right Minus No. wrong = Score. 
No 
How Do You Do? 
Would it be correct to say, “Mother, may I intro¬ 
duce our principal, Mr. Mann”? 
When you bring a newly made friend home, should 
you say, “Alice, this is my Mother”? 
If you are introducing a boy to a girl, would it 
be correct to say, “Betty Brown, this is Tom 
Jones”? 
Could you introduce yourself to a newcomer in 
the neighborhood by saying, “I am Bill Bates”? 
Is “How do you do” the best thing to say when 
you are introduced? 
If you are a boy, should you offer your hand to 
a girl when the two of you are introduced? 
Should you rise when you are being introduced? 
When leaving you, if a newly made acquaintance 
says, “I’m glad to have met you,” would it be all 
right for you to say simply, “Thank you”? 
No. right Minus No. wrong = Score. 
[8] 
Party Time 
When you are at a boy and girl party, is it the 
responsibility of the girls to suggest going home? 
If you are having a party, are you responsible for 
seeing that a shy guest has a good time? 
If you are a guest at a party, should you enter 
enthusiastically into any game that your hostess 
has planned? 
If you are having a good time at a party, is it 
all right to stay longer than the time mentioned 
in your invitation? 
When you have been to a party where there is a 
guest of honor, should you say good-bye to her 
as well as to your hostess? 
If you are a boy, should you leave your dance 
partner in the middle of the floor when the music 
stops? 
If you are a boy and the girl with whom you are 
dancing makes a misstep, should you say, “I’m 
sorry”? 
If you are a boy, should you ever leave a girl after 
a dance without saying, “Thank you”? 
If you are a boy, should you see that your partner 
is served with refreshments before you are? 
If you have already won a prize at a party and 
are first in another game, should you say,. “This 
prize ought to go to the person who won second 
place because I already have one”? 
No. right  Minus No. wrong = Score. 
[9] 
Say It With Letters 
Is it necessary to write a thank-you note for any 
gift that comes to you through the mail? 
Should you sign your name to a letter and use 
“Mr,” or “Miss” in front of it? 
When you have returned home after visiting for 
several days, should you write a bread-and-butter 
letter? 





7. (yês) No 
Should you ever use “Thanking you in advance” 
in a letter? 
Should you ever begin a letter with “Dear 
Friend”? 
Is it correct for you to close a business letter with 
"Sincerely yours”? 
When you begin a friendly letter, do you write 
the name and address of the person to whom you 
are writing at the top of the page? 
No. right  Minus No. wrong = Score, 
Here’s Looking at You! 
If you are a boy, should you wear a necktie and 
coat when you appear on an assembly program? 
Is it all right for you to go to school wearing shoes 
that need polishing? 
If you are a girl, should you wear a great deal of 
make-up to school? 
If you are a girl, should you always wear a hat 
and gloves to church? 
Should you clean your finger nails in public? 
No. right  Minus No. wrong = Score, 
[10] 
Around the Camp Fire 
If you are a good camper, do you expect others to 
do your share of camp duties? 
If there is a camp rule that no one is to receive 




If you are a good camper, do you try to get by 
rules that seem needless to you? 
When you are at camp, should you fall in with 
the plans made for the group instead of thinking 
up something you would rather do with your par¬ 
ticular friends? 
Yes Does a good camper take risks for the fun of it? 
No. right Minus No. wrong = Score, 
Pals of Yours 
Is it polite of you to ask a friend how much a new 
garment cost? 
Is it good manners for you to say, “I have a trade- 
last for you”? 
Are you being unfair to a friend when you tell 
something that he asks you not to repeat? 
When someone starts telling you a joke that you 
already know, is it all right to say, “Oh, I’ve al¬ 
ready heard that one”? 
When you know that you have been in the wrong, 
is it better to apologize and take the blame than 
to make excuses? 
No. right  Minus No. wrong  = Score, 
111] 
Below are listed common social situations in which you may 
find yourself. There are no set rules to guide you. Think through 
the situation and check the solution which seems to you to be the 
best way to meet it. 
1. During study period the teacher is helping another student. 
You need information about the assignment. What would 
you do: 
a. Work on something else until she is free? 
b. Put your hand up until she notices you? 
c. Go to her and say, “Excuse me, Miss Mallory, but 
would you please tell me so-and-so?” 
2. If you are dissatisfied with the grade on your report card, 
how should you go about getting an explanation of it: 
a. Have one of your parents see the teacher? 
b. Say, “Miss Burns, would you mind explaining why I 
got aC;I really thought I was doing B work? 
c. Say, “Why did I get a Cj I do just as good work as 
Mary and she got a B?” 
3. If you are bored by the assembly program, what should you 
do until it is over : 
a. Entertain yourself with your own thoughts? 
b. Write notes to your neighbors? 
c. Study your next lesson? 
4. Your family has planned to have a picnic on your mother’s 
birthday. Later, your “gang” gets up a swimming party 
for the same afternoon. What are you going to do : 
a. Ask your mother very nicely if she minds if you don’t 
go to the picnic? 
b. Go to the picnic without mentioning the swimming 
party to your mother? 
c. Go to the picnic and let everybody know about your 
big sacrifice? 
[12] 
5. You are going to a party and your mother tells you to be home 
by ten o’clock. You are afraid that you will have to be the 
first one to leave. What would you say to her: 
a. “Mother, I’ll promise that I’ll leave just as soon as the 
rest of them do”? 
b. “Nobody else’s mother is as strict as you are. I’ll bet 
I’m the only one who has to be in before eleven”? 
c. “All right, Mother, I'll be home at ten, even if I have 
to be the first to leave”? 
6. Your home room is having a picnic and there are several 
grown-ups there. What would you do when it comes time 
to eat: 
a. Grab all that you can without waiting your turn? 
b. Take a serving of food to one of the grown-ups and 
then help yourself? 
c. Try to be the first one in line so you will be sure to 
get what you want? 
7. You are at a party where some of the guests are getting 
rowdy. How could you stop them without being a “wet 
blanket”? 
a. Suggest a game that is less boisterous? 
b. Say, “If you don’t-watch out, you’ll break something”? 
e. Go off by yourself and not have any part in the game? 
8. Your father says, “You can’t go to the picture show tonight 
because you have already been once this week.” How should 
you tell him that it was last week that you went to the show : 
a. “I have not gone to the show this week”? 
b. “Don’t you remember, Daddy? It was last week that 
I went”? 
c. “You’re wrong and I can prove it by Mother”? 
[13] 
9. What would you do if you came in late to the lunch room and 
found a long line ahead of you: 
a. Crowd in a place as near the head of the line as pos¬ 
sible? 
b. Accept a friend’s offer to let you stand in front of 
him? 
c. Take your place at the back of the line? 
10. You want a bicycle and your father tells you that if he gets 
it for you that he cannot afford to send your little sister to 
summer camp. What would you do: 
a. Keep teasing for the bicycle? 
b. Let your parents decide and abide by their decision 
cheerfully? 
c. Join your parents in a family council to decide what 
the budget will allow? 
11. Someone makes a remark against one of your friends. What 
would you do : 
a. Side in with him and discuss your friend’s bad points? 
b. Stand up for your friend and then not tell him about 
the conversation? 
c. Say nothing, but afterwards tell your friend what the 
person said against him? 
12. The evening paper comes and you know that your mother 
wants to read it. You. are impatient to read the funnies. 
What would you do : 
a. Let your mother have the paper and ask her to take 
out the sheet with the funnies? 
b. Read the funnies after she has finished with the paper? 
c. Grab the paper first? 
[14] 
Final Score and Percentile Ranking 
Possible 
Score 
Test Score Percentile 
Ranking 
10 No Place Like Home 
18 Last Call for Dinner 
5 Ways with Grown-ups 
17 School Days 
10 Seen But Not Heard 
8 How Do You Do? 
10 Party Time 
7 Say It With Letters 
5 Here’s Looking at You! 
5 Around the Camp Fire 
5 Pals of Yours 
100 TOTAL SCORE 
[15] 
